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Abstract

It is the time to achieve the cherished objectives of education, termed by the UNESCO
as four pillars, viz., “Learning to know, Learning to do, Learning to be, and Learning
to live together”, by integrating the human values effectively in the present education
system. There is a thrust on development of suitable curricular models and supporting
activities such as incorporation of spirituality, effective pedagogical process, creating
conducive constitutional environment, and above all, a rigorous faculty development
programme. This requires a concerted all-round effort necessitating a dedicated R&D,
resource development, teacher-orientation and implementation of experiments, finally
stabilizing the inclusion of human values and its proliferation in the education system.
The role of policy making and monitoring bodies as well as implementing agencies
will also be vital to meet this challenge. The present paper focuses on the types of
human values, destruction of human values in the society, factors responsible for the
deterioration of human values and the need for imparting human values. It also
underlines the need for promoting human values through education and various
approaches to impart human values. Further, incorporation of human values in all the
educational programmes is also highlighted in this paper.

Keywords: human values: types; promotion in society; incorporation in educational
programmes

Introduction

The salient universal human values include Honesty, Peace, Non-violence,
Righteous conduct, Compassion, etc. Sincere efforts are needed to integrate these
values through proper educational processes. In order to inculcate the above values
among the learners, it becomes an imperative to introduce a well-designed foundational
input as the first necessary intervention in the curricula.
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In addition to this, it will be necessary to make appropriate modifications in the
content and teaching style of all other subjects to incorporate salient societal concerns
conducive to promoting values, peace and harmony. Introduction of human values
will affect consciousness development or the transformation towards holistic
perception, and a well-designed curriculum has to be the first essential step.

An effective curricular model and pedagogy has to be sought to make a beginning
in all the educational programmes. As stated, the present paper focuses on types of
human values, destruction of human values, approaches to human values and
promotion of human values by incorporating the relevant aspects in the curricular
designs of all educational programmes.

Types of Human Values

Human values, which are exhibited by our conduct and behaviour in our daily
life, are categorized as personal, social, moral, spiritual and behavioural values. These
values are described hereunder:

1. Personal values are those values which are desired and cherished by the
individual irrespective of his or her social relationship. Ambition, cleanliness,
courage, creativity, determination, honesty, punctuality, self-confidence,
simplicity, etc., are some examples.

2. Social values are the values which are cherished and practiced because of
our association with others. These are concerned with society and may
change with the change of social circumstances. Examples: brotherhood,
friendship, hospitality, justice, responsibility, sympathy, etc.

3. Moral values are related to an individual’s character and personality, informing
to what is right and virtuous. For example: honesty, integrity, compassion,
etc.

4. Spiritual value is the ultimate ethical value. Ethical value can be defined as
the perception “within” in man and it arises from the inner depth dimension
of man. Some examples are devotion to God, japa, meditation, purity,
scriptural study, etc.

5. Behavioural values refer to all the good manners that are needed to make
our life successful.

Apart from the above values, there are several other types of values such as
economical, political, aesthetic, religious, academic, cultural, etc.
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Destruction of Human Values in the Society

A science of values would be expected to specify the natural laws that govern
human values and their effects on action. However, research in psychology suggests
that values often are contextually determined, as socio-historical phenomena that can
be created or destroyed (Schwartz, B., 1990). In the present day, we can observe
that there is increasing strife in the family and society.  Destruction of nature has
significantly and potentially led to irreversible climate change. Some of the greatest
achievements of Science and Industry have become the biggest threats to the
environment and human existence. The political structure and marketing tendencies
have led to the breakdown of community living.

We can find a number of paedophiles, fathers/brothers indulging in incest, forced
homosexual acts, kidnapping of innocent children for ulterior motives, affluent children
indulging in thefts for kicks, drugs and other substance abuse and rapes within closed
doors. It has nothing to do with class, creed and status or education. Nowadays,
farming is treated as unworthy and uneconomic. The rural youths give weightage to
the value of what they are doing. The importance and necessity of physical labour
for all, comes out as a corollary.

Factors Responsible for the Destruction of Human Values

A range of factors are playing for the destruction or deterioration of human
values in society. They include- Personal, Family, Social, Cultural and Financial
factors.

1. Personal factors such as sex, age, behaviour, attitude, etc., are leading to
confusion and unable to decide what is good and bad, or what is right and
wrong.

2. False models observed in the family, and imitation of unacceptable behaviour
are also deteriorating the values.

3. Values are changing due to the reducing distance between cultures within the
country; it is a social factor for value deterioration.

4. With increasing education, awareness among people is increasing. But, they
are not taking people at face value. In this process, many values are
discarded.

5. Lack of harmony within the family, society and nation.
6. Negative correlation with the conformity, tradition, and security values.
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Need for Imparting Human Values

People’s values, like their needs, induce valences on possible actions (Feather,
1995). That is, actions become more attractive, more valued subjectively, to the
extent that they promote attainment of valued goals. The erosion of values in almost
every aspect of human life is a matter of universal anxiety and concern. Negligence
of ethical and moral aspects of life by the people has caused severe imbalances in
society. This is not desirable because in the absence of values, people have no
principle or foundation on the basis of which they can face life situations, make
choices and decisions. A life without proper values will become chaotic and disastrous.
It will be like a boat without a rudder. To guide our life in the right path and to
embellish our behaviour with good qualities, we need to keep up with set values.
These values are chronic goals that guide people to seek out and address value
relevant aspects of a situation (Schwartz, Sagiv & Boehnke, 2000).

Value-based education is necessary for developing human values. Education will
prompt the people to raise their voice against the social evils. For attaining all-round
development of the people, for developing democratic qualities, to promote individual
and social welfare, imparting values is needed. Value education will help the individual
to resolve value conflicts and fix the standard of his behavior. It inculcates the sense
of co-operation and fellow wellbeing.

Values form the principal element of an individuals’ personality, which influences
their thought and behaviour in an unconscious manner. They are normative standards
by which human beings are influenced in the choice among alternative courses of
action. Education develops values in the students that guide them to become individuals
of sterling character. Then, there is a great deal of talk of corruption and dishonesty
in our official and business life. It is the students of today who are to be in charge of
the various departments of life tomorrow and it is necessary they learn what real
integrity is in their early years of life. Every effort must, therefore, be made to teach
students the true moral values through their educational programmes.

Promotion of Human Values through Education

The need for integrating value education with the mainstream education curricula
has been repeatedly and forcefully expressed by various Education Commissions
and Expert Committees. They have also highlighted the need for developing materials
and methods to take care of important societal concerns like democracy, secularism,
social justice, social reforms, protection of the environment, national integration, etc.
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It was also unanimously agreed that to fulfil this need, thrust on the development of
suitable curricular models and supporting activities, an effective pedagogical process,
a conducive constitutional environment, and above all, a rigorous teacher education
programme was necessary.

The role of policymaking and monitoring bodies as well as implementing agencies
like CBSE, NCERT, UGC, State Councils of Education, Academic Senates, and
Boards of Studies in different disciplines in universities will also be vital to meet this
challenge.

Generally, all human beings’ thoughts and actions depend on their education. If
their education is right, their thoughts and actions are fulfilling otherwise, they are
not. To enable a student to lead a happy life, harmony with family, society and
nature are needed. Educational experiences presumably promote the intellectual
openness, flexibility, and breadth of perspective essential for self-direction values
(Kohn & Schooler, 1983). These experiences increase the openness to non-routine
ideas and activities central to stimulation values. There is a positive correlation between
the years of formal education with self-direction and stimulation values. Similarly,
there is a negative correlation with conformity, tradition, and security values. Education
correlates positively with achievement values. The associations of education with
values are largely linear. Universalism values are substantially higher among those
who attend university. A university education broadens the horizons of knowledge.

Approaches to Promote Human Values

Introduction of human values will affect consciousness development. For the
transformation towards holistic perception, a well-designed curriculum has to be the
first essential step. An effective curricular model and pedagogy has to be sought to
make a beginning in the curriculum of any education programme. As pointed out in
the Draft NEP, 2019, the human values will be promoted through direct as well as
indirect methods. Besides these two methods, teacher in the classroom will integrate
the relevant values in his daily lessons or in the activities outside the classroom
through integrated and spiritual approaches. Thus, the curriculum can be organized
in four ways viz., Direct approach, Indirect approach or Incidental approach, Integrated
approach and Spiritual approach. These approaches are discussed below.

Direct approach:  In the direct method, there will be classroom activities,
discussions and readings specifically designed to address ethical and moral awareness
and reasoning (MHRD, 2019).  This approach is carried out through five techniques
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of silent sitting, prayer, group singing, storytelling and group activities like role play,
attitude development, motivational games, dramatics, etc. For inculcating moral and
spiritual values, it is suggested that specific provision for direct moral instruction in
the educational programmes is highly desirable. It is also suggested that the
recommendations of the Sree Prakash Committee, where one or two periods a week
should be set aside in the schedule/ timetable for instruction of moral and spiritual
values (MOE, 1964).

Indirect or incidental approach: In the indirect method, the contents of languages,
literature, history and the social sciences will incorporate discussions particularly
aimed at addressing ethical and moral principles and values such as patriotism, sacrifice,
non-violence, truth, honesty, peace, forgiveness, tolerance, mercy, sympathy, equality
and fraternity (MHRD,  2019).

The teacher concerned will never lose a chance either in the class or on the play
field to teach a value by correcting, praising or discouraging certain behaviour
incidentally. Under indirect approach, either contrived or planned, the teacher could
deliberately think upon such desirable values which could be developed among the
students.

Integrated approach: Even when the teacher is not aiming at inculcating values
through the direct or indirect approach, he has to integrate the relevant values in his
daily lessons or in the activities outside the classroom. Values are hidden in all subjects.
It is for the teacher to apply his mind and find out what are those values, and how
they should be naturally intertwined in teaching. Under this approach, inculcation of
values can be done through all academic programmes and activities. In other words,
value inculcation remains a conscious aim of the teacher in or outside the class
activities. Thus, the integrated approach should be practiced in both curricular and
co-curricular activities.

Spiritual approach:  People from different faiths - Hinduism, Buddhism, Sikhism,
Islam and Christianity can practice and get deep into a process of self-exploration.
The human values can be derived through this process of self-exploration by each
one of the society and are the same as professed by their respective faiths. It springs
all divine qualities such as love, compassion, service, purity, truthfulness, fearlessness,
etc. Knowledge remains covered by ignorance. The moment we remove this screen
of ignorance, the knowledge of Atman will shine forth, and then will manifest all the
great virtues in our personality such as power, glory, goodness, purity, etc. Swami
Vivekananda says: ‘If the fisherman thinks that he is the spirit, he will be a better
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fisherman; if the student thinks he is the spirit, he will be a better student’. Thus,
some sort of spiritual therapy is needed for having a value-based society and this
need can be fulfilled to a considerable extent through education.

Incorporation of Human Values in all Educational Programmes

The salient universal human values include Honesty, Peace, Non-violence,
Righteous conduct, Compassion, etc. Sincere efforts are needed to integrate these
values through proper educational processes. In order to promote the above human
values among the learners of all levels, it becomes an imperative to introduce a well-
designed foundational input as the first necessary intervention in the curricula. While
mentioning about the incorporation of certain subjects, skills, and capacities in the
school curriculum, the NEP (2020) has stressed the need for the incorporation of
basic ethical and moral reasoning throughout the school curriculum. Further, it is
necessary to make appropriate modifications in the content and teaching style of all
other subjects to incorporate salient societal concerns conducive to promoting values,
peace and harmony.

The following modifications are needed by including the components in the
curriculum and developing instructional designs to impart human values to the students
in the educational institutions. The modifications include launching of new educational
programmes, incorporation of knowledge of India and its traditions, teaching the
importance of ‘doing what's right’, reforms in educational administration, introduction
of courses in human values, introduction of religious and spiritual practices, introduction
of social/community work, conduct of co-curricular and extra-curricular activities.
The modifications to be made and incorporation of components relating to human
values in the curriculum are presented below:

1. Launching of New Educational Programmes

New ideals of life must cultivate and develop appropriate values among the
students by the educational institutions through their educational programmes. Some
effective educational programmes include: Indian culture, heritage, tourism, human
values, human rights and duties; Indian literature and traditions contain deep knowledge
in a variety of disciplines, viz., mathematics, philosophy, art, logic, grammar, law,
poetry, drama, astronomy, chemistry, metallurgy, botany, zoology, ecology,
environmental conservation, medicine, architecture, water management, agriculture,
music, dance, yoga, psychology, politics, fables, and education; and courses on Indian
knowledge systems - folk arts, local oral and tribal traditions, serve to impart culture
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as well as valuable knowledge (MHRD,  2019).  These have to be developed and
launched at all levels so as to inculcate human values, peace and harmony in the
society. As we have accepted the democratic pattern of society, democratic values
like justice, equality, liberty, and patriotism must be cultivated in the minds of students
through education. To avoid value crisis, it is necessary to frame a bunch of moral
standards. These moral standards or values can be developed through both formal
and non-formal systems.

2. Incorporation of Knowledge of India and its Traditions

Knowledge of India will include knowledge from ancient India and its contributions
to modern India and its successes and challenges, and a clear sense of India’s future
aspirations with regard to education, health, environment, etc. These elements,
particularly Indian Knowledge Systems, including tribal and indigenous knowledge,
will be covered and incorporated into all the disciplines, viz., mathematics, astronomy,
philosophy, etc., in an accurate and scientific manner throughout the school curriculum
wherever relevant. An engaging course on Indian Knowledge Systems will also be
available to students in secondary school as an elective. Competitions may be held in
schools for learning diverse topics and subjects through fun and indigenous games.
Video documentaries on inspirational luminaries of India, ancient and modern, in
science and beyond, will be shown at appropriate points throughout the school
curriculum (MHRD, 2020). These provide children with the required opportunity to
read and learn from the original stories of the Panchatantra, Jataka, Hitopadesh,
and other fun fables and inspiring tales from the Indian tradition and learn about their
influences on global literature (MHRD, 2019).

Art and culture of India are to be offered as core or elective papers. They refer
to the way of life of the people of India. India's languages, religions, dance, music,
architecture, food, and customs differ from place to place within the country. The
Indian culture is often labelled as an amalgamation of several cultures. These studies
will enable the students to imbibe tolerance towards other cultures. Stories, arts,
games, sports, examples, problems, etc., will be chosen as much as possible to be
rooted in the Indian and local geographic context.

3. Teaching Importance of ‘doing what's right’

Students will be taught at a young age the importance of “doing what's right” and
will be given a logical framework for making ethical decisions. In later years, this
would then be expanded along with themes of cheating, violence, plagiarism, littering,
tolerance, equality, empathy, etc., with a view to enabling children to embrace moral/
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ethical values in conducting one's life, formulate a position/argument about an ethical
issue from multiple perspectives, and use ethical practices in all work. As consequences
of basic ethical reasoning, as pointed out by the Draft NEP, 2019, the traditional
Indian values of seva, ahinsa, swacchata, satya, nishkam karma, tolerance, honest
hard work, respect for women, respect for elders, respect for all people and their
inherent capabilities regardless of background, respect for environment, helpfulness,
courtesy, patience, forgiveness, empathy, compassion, patriotism, democratic outlook,
integrity, responsibility, justice, liberty, equality, and fraternity, etc. will be inculcated
in all students (MHRD, 2019). Scientifically speaking, these qualities are extremely
important for society’s and India’s progress. Using dustbins, using toilets and leaving
them clean after use, standing in queues properly and patiently, helping the less
fortunate and conducting charity work, being punctual, and always being courteous
and helpful to those around us in general even when we do not know them, are basic
values of social responsibility that will be taught and inculcated in students early and
throughout their school years.

4. Reforms in Educational Administration

Inculcation and promotion of values in curriculum and pedagogy as well as
classroom and co-curricular and extra-curricular activities is essential. Similarly,
promotion of good values in administration is also required. The administration must
be transparent, and the decisions must be taken in a democratic way and in the
interest of all stakeholders. The administrators should not carry their labels such as
their castes, community, religion and language with them when they go to work.
Corruption must be ruthlessly punished. Special privileges such as bungalow, car,
phone, etc., should not be given to the officers.

5. Introduction of Courses in Human Values

Introduction of courses in human values and professional ethics have to start at
certificate, diploma and degree levels. Now and then, the educational management
can take initiatives to organize expert lectures, seminars, etc., by inviting noteworthy
persons in the society. Further, they can also conduct panel discussions, and workshops
for the students and teachers in the educational institutions. It is also suggested to
establish a National Resource Centre for Value Education.

6. Introducing Religious and Spiritual Practices

Religion is the manifestation of the divinity already in man
(Swami Vivekananda).
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Religion is the manifestation of the natural strength that is in man. Religion is the
idea which is raising the brute unto man, and man unto God. Regular practice of
Bhakthi Yoga (devotion), Jnana Yoga (discrimination), Karma Yoga (selfless action),
and Raja Yoga (meditation) will help us to manifest our Devine nature, removing all
impurities from the mind. The practice of yoga helps us with the power to go beyond
values and realize the Reality which they symbolize. Without yoga, values remain
mere dreams of poets and preachers. Education – both teaching and learning – can
be done as yoga.  Pursuit of art can be done as yoga. Social service can be done as
yoga. Education doesn’t remove casual ignorance. Only transcendental knowledge
gained through yoga can remove casual ignorance.

It is an invocation or act that seeks to activate a rapport with a deity, an object of
worship, or a spiritual entity through deliberate communication. Prayer can be either
individual or communal and take place in public or in private. It may involve the use
of words or songs.

The universal prayer in the Vedas – Gayatri mantra should be repeated by all
students in educational institutions. This may enlighten our intellect. With the regular
practice of prayer, individual intelligence imbibes cosmic intelligence. It arouses the
dormant powers of understanding in him or her. It inculcates certain good attitudes in
the one who prays. Prayer may be directed towards a deity, spirit, deceased person,
or lofty idea, for the purpose of worshipping, requesting guidance, requesting assistance,
confessing sins or to express one's thoughts and emotions.

7. Introduction of Social/Community Work

Introduction of social work in all the colleges and universities is needed. It is an
effective way to obey the law of sacrifice. It seeks to improve the quality of life and
wellbeing of an individual, group, or community by intervening through research,
policy, community organizing. Teaching on behalf of those afflicted with poverty or
any real or perceived social injustices and violations of their human rights will also
promote human values. Research should be focused on areas such as human
development, social policy, public administration, psychotherapy, programme
evaluation, and community development.

8. Organizing Co-curricular and Extra-curricular Activities

The co-curricular activities like NSS, NCC, scouts, guides, etc., or extra-curricular
including sports, yoga, dance, music, drawing, painting, sculpting, pottery making,
woodworking, gardening, and electric work play role in inculcating different values
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among the students and also their all-round development of personality. Games and
sports are essential parts of the curricula in educational institutions. They foster
friendship and amity.

All students should play one game or another, not necessarily for achieving
distinctions, but for the sake of sport. Participation in games and sports invariably
ensures good health, fitness and generally, freedom from ailments of various types.
Physical fitness is essential for proficiency in studies and for winning distinctions in
examinations. The tendency to indulge in indiscipline and mischief is curbed. Playing
games and the spirit of sportsmanship will help to inculcate lasting values and enables
the students to be good soldiers, fighters and also makes them disciplined. Playing
the game naturally instructs people to play the game of life in the right spirit.

All educational institutions should conduct such activities to give new dimension
to the personality of the students.

• Activities such as adventure, appreciation of art and culture and visiting the
places of historical values can develop team spirit and self-discipline among
them. This can be achieved by making students participate in NCC,
Scouting and guiding, NSS, field trips, yoga, etc.

• By organizing outreach activities such as observance of various festivals
such as national/religious festivals, and birth/death anniversaries of great
persons develop the value of appreciation of culture.

• Further, the other occasions like sports day, teacher’s day, parent’s day and
annual day are to be celebrated to develop the qualities of leadership,
competitive spirit, co-operation, teamwork, respect to others, etc.

Conclusion

Teachers are the torchbearers of any move to bring about enlightenment and
peace in society. We need a sound knowledge base, appropriate skills and methods to
transcribe a blueprint for human values into action. This stupendous task requires us
to build up a culture that epitomizes humanistic values both intrinsic and extrinsic.
Teachers must give instruction to all the students at all times, both by examples and
by precept. We must be constantly told that what hurts us hurts others too and we
must behave towards others as we want others to behave towards us.  To conclude,
in this paper we have discussed the various types of human values, destruction of
human values and the factors responsible for it. Further, the need for imparting
human values and promotion of human values through education are presented.
Finally, various approaches to imparting human values and incorporation of human
values in the educational programmes are illustrated.
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Abstract

The purpose of this paper in conceptual studies is to provide a scholarly discussion
by reorganizing social science research phenomena into methodologies of conceptual
analysis, given that it is particularly interested in the concept of education in citizenship.
Understanding gender equality will be the focus of this conceptual study of citizenship
education. This paper, therefore, is an attempt to see citizenship education within the
gender equality package. The paper argues that there may be no meaning or
representation in outside thought in relation to citizenship and citizenship education,
but it must be articulated in context, and to this degree, concepts here are built in the
process of gender equality.

Keywords: citizenship education; gender equality; democratic citizenship;
community; cooperation and citizenship; liberalism and neo-liberalism discourses;
critical pedagogy

Introduction

From the experience over the years, it can be understood that conceptual analysis
relates to differentiating concepts, scrutinizing the identifications which they are used
to refer to and demonstrate.  Concepts are some of the key phenomena connected to
discipline (Cocchiarella, 1996). In a way, therefore, principles that apply to citizenship
education in the context of gender equality can be understood in this paper. In
conceptual studies, the aim is to provide academic debate by reorganizing the
phenomena of social science research into methods of conceptual analysis, given the
fact that it is particularly interested in the definition of citizenship education.  This
conceptual study of citizenship education will be focused on the background of
gender equality.  Hence, this paper is an effort to see citizenship education in the
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setting of gender equality. The paper argues that outside thinking, citizenship and
citizenship education may not have meaning or representation, but it must be
articulated in context, and to this degree, concepts here are built in the process of
gender equality. The conceptual process of analysis may create a structure for
understanding, making sense or significance of the real-world situation.

Citizenship education as a concept

Citizenship is a dynamic, multi-dimensional concept. It must be considered in
relation to the needs of society or the political system. Enjoying privileges and
performing duties are subject to the requirements of commitment and obligation.
And those are the characteristics that need to be learned and practiced. That means
to be a citizen in the true sense of the term, citizens must be trained or informed
about these qualities. Citizenship education is not a modern phenomenon.  With the
passing of time and the growing impact of globalization, people, cultures and nations
are seeking to reassess their position in the world. Citizenship education has developed
a global character in the phase of reassessment, where rights and obligations towards
one another have become the principal areas of focus; with justice and fairness
towards one another; equality and restraint; power and authority; equity and diversity;
passive and active involvement (Green, 1997).

In this context, it would be necessary to list four key components of citizenship
in relation to citizenship education (Sears and Hughes, 1996). Citizenship education
operates with the goal of creating national citizens, in conjunction with the first
aspect of citizenship, namely, national knowledge or identity. The goal of citizenship
education is to achieve not only awareness, but also an emotional attachment to or
affiliation with one's own country, a sense of loyalty and duty. It should also be
borne in mind that this sense of national identity typically coexists with other identities
such as geographical, cultural, racial, religious, gender, class identity and so on. A
matter of significant concern in citizenship education is how these diverse levels of
identity can be brought together under one umbrella.

Political literacy, understanding and dedication to the political, legal and social
institutions of one nation constitute the second aspect of citizenship education. The
act of voting is, no doubt, included within this framework but it also means something
more than mere than merely casting of votes. It needs an awareness of key political
and social problems and therefore the possession of the skills and principles required
for meaningful political involvement to take place. It can be argued here that there is
no improvement in the social make-up of women in society, despite the presence of
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a whole array of laws and legal procedures. Citizenship education should be used as
a mechanism for solving these problems and paving the way for the involvement of
the whole community in the development of society in an efficient way. Each
educational activity is a kind of socialization; education is not only adjustment or
transformation, but also empowerment and freedom.

The third aspect of citizenship education is the recognition of rights and duties.
Citizens may respect the freedom granted to them while performing those
responsibilities in the form of duties at the same time. The goal of citizenship education
is to prepare people to overcome any potential conflict between rights and duties.
Our impression has been that we are mainly interested in rights, but also seem to
neglect the obligations associated with them.  The fact that each individual tends to
neglect that he/she has any responsibility in relation to his/her fellow person is evident
in the irresponsible behaviour in society that is communicated toward each other,
whether in the form of racial injustice or gender discrimination. Knowledge and
adapting to one's own culture are focused on comprehension of how the group has
grown through time and in reaction to the world’s influences. It is difficult to discuss
the awareness of how society works as a democracy and the growth of political
literacy skills without taking into account the role of society in the international
context.

The fourth aspect of education for citizenship relates to values. In relation to
those in society, ideals such as equality, unity, autonomy and the like are of utmost
importance that are required to be enjoyed and practiced. Apart from social values
that are more or less common to a given community (often described in the
Constitution or Bill of Rights), there are other universal values, specifically moral
ones, which can override the claims of citizenship, as in the case of conscientious
resistance to a particular rule. Values can produce dilemmas and disputes easily.
Citizenship education tries to teach the knowledge and skills to deal with conflicts of
value in effective ways.

Connolly (1974) pointed out that, not just because it is an internally dynamic
concept, but also because it is a normative concept, issues with citizenship education
occur. Normative terms generally do not have a widely shared meaning because of
the fact that they explain things from a moral point of view. The definition of citizenship
education, therefore, differs a lot. The narrow literal term of citizens is not so much
concerned with citizenship education as the normative sense of good citizens (Hughes,
1994, cited in Sears and Hughes, 1996). From the debate, it is clear that citizenship
education is a vast field that encompasses a wide variety of conceptual, political and
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social views as well as pedagogical methods, priorities and practices. Underlying all
these methods and viewpoints, there is a general consensus that the creation of good
democratic people is the goal of citizenship education. Scholars have highlighted the
fact that citizenship education has both conservative and progressive orientations,
like other educational fields (Schugurensky and Myers, 2003).

Citizenship education can be seen as a viable tool for preserving the established
order, in line with the conservative orientation, while at the same time being used to
motivate individuals and organizations in line with the progressive orientation, with
the goal of bringing about drastic changes. In accordance with the conservative
orientation, the goals of citizenship education are, among other things, to instil a
sense of national patriotism, adherence to authority, voluntary service and the like.
Citizenship education is needed to work towards keeping the current social system in
line and thereby maintaining social cohesion.  Schugurensky and Myers (2003) pointed
out that capitalism and democracy were ideal complements from the viewpoint of a
conservative approach to citizenship education. Good citizens have been
conceptualized by them as good producers, good consumers and good patriots.
According to them, the ultimate model is a representative democracy, and the most
essential expression of citizens’ participation is voting.

Scholars (Kymlicka, 2002; Heater, 1999) also differentiate between two citizenship
frameworks: civic republican discourse stressing universal active engagement and
liberal discourse focusing on state-guaranteed individual rights. These two discourses,
amongst others, play a powerful role in defining citizenship. Normally, the civic
republican debate conveys the ideals of allegiance, loyalty and service to one's political
party, whether at the local, state or national level. Debates on republican civil discourse
highlight the need for civic literacy and the importance of good citizenship as a
central body of civic knowledge.  It seeks to foster the civic identity of young people,
characterised by their loyalty to the democratic system, their reverence for its symbols
and their active involvement in the common good, by cooperative participation in
activities such as voting, political party membership and civic events, collectively
referred to as pro-government events.

Abowitz and Harnish (2006) have pointed out that the nationalistic definitions of
citizenship found in republican civic debate pose a direct challenge to our culture's
more cosmopolitan and transnational views.  People derived their self-understanding
in Aristotle’s Athens by association with and involvement in the polis or political
group. Today, the political group is not just the state or government, but is more
generally connected to civil society, described as the ‘realm of non-privatized collective
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action that is voluntary rather than compulsory and persuasive rather than coercive’,
providing ‘a basis for criticizing the excesses of both the state and the market’ (Galston,
2000 cited by Abowitz and Harnish, 2006: 169).

From a civic republican point of view, civil society is the now-neglected third
domain of political life – the conceptual and discursive space outside markets and
government – and the primary field of citizenship. Citizenship is conceptualized,
especially in the civic Republican debate, as a matter of repairing our fractured
contemporary civil society. A fragmented democratic society results in poor social
capital in line with this debate, and this deficiency then becomes one of the key
themes to be rejuvenated by civic education. The essence of citizenship includes
recognition with the aims of the political community accomplished through the process
of education and active involvement in the democratic process and commitment to
them. The civic republican debate, notes Oldham (1998), largely retains the sharpest
lines of inclusion and exclusion in its expressions of political affiliation – ‘in choosing
an identity for ourselves, we recognize both who our fellow citizens are, and those
who are not members of our community, and thus who are potential enemies’ (Oldham,
1998: 81).  He made it clear that this notion of exclusive membership, which lies at
the core of this particular practice, gives precedence over universalistic or humanistic
ethics to the political and national culture.

On the other hand, liberalism is a discourse of individual liberty. It can be said
that liberalism applies to a wide variety of government ideas and philosophies that
consider the most significant political objective to be individual rights. It focuses on
the equality or capacity of all individuals, especially individuals living in traditionally
marginalised and oppressed groups, to fully exercise their liberty in society. The two
prevailing discourses within the liberal discourse need to be listed - neo liberalism and
political liberalism. Neo liberalism, a synthesis of the philosophy of the liberal economy
and militant individualism, is not seen as an overt citizenship discourse, but educators
argue that political liberalism can be connected to citizenship education ideas. As a
way of fostering economic prosperity and securing political liberty, neo liberalism
promotes economic liberalism. Man is basically an economic species, according to
the neo-liberal discourse.  Educators believe that the paradigm of homo economicus
is incompatible with the civic values synonymous with democratic life (Abowitz and
Harnish, 2006).

On the other hand, political liberalism has been seen as an omnipresent discourse
forming citizenship’s meanings. Political liberalism envisages a more confined political
arena with a greater emphasis on procedures that ensure equal, inclusive governance
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and policy debates (Gutmann, 1987). The resident, who is also the moral person, in
exercising rights and discharging duties is free, self-originating and responsible. People
should be free, according to the liberal conception, to choose their own ideals or to
live without ideals. This, of course, does not mean that citizenship teaches, as one
wishes, to use this right. It should be viewed as an effort to suggest that children
should recognize that there are better and worse ways to use their rights and that no
educational authority should rule them completely. In reality, political liberal discourse
envisages a kind of citizenship that takes a critical attitude towards all force.

Citizenship involves an identity that is neither independent nor inherently distinct
from the beliefs of one’s family or faith, but that evolves on the basis of the principles
and abilities required for critical consideration of those beliefs and others. Citizenship
education is concerned with democratic rights and the capacities and arrangements
for cooperation, deliberation and decision-making. Freedom from tyranny of authority
and deliberative principles of debate, disagreement and consensus building, both
considered central to democratic societies, are the two most significant principles that
could be established in this discourse.  Therefore, it calls for a forum where all
people are regarded as equal participants in the process of deliberation. It can be
argued that it is rooted in the idea that individuals ought to come together to deliberate
on popular issues. Civic values like freedom, open-mindedness, the ability to distinguish
and value the rights of others and the like entail the development of a democratic
atmosphere. Gutmann (1987) calls democratic education a deliberate social replication,
an attempt to replicate institutions, norms, and principles that are central to every
generation’s democratic governance.

John Rawls (1993) acknowledged the cooperative provisions and common interests
of people in a democracy alongside constitutional and democratic rights. Liberal
discourse claims to strike a balance between accountability education, duty and co-
operation with individual and community rights promotion education. It focuses on
acquiring the beliefs and abilities required to take part in a public life that is culturally
diverse. It is evident from the current world scenario that multicultural citizens need
a distinct degree of cultural competence and cultural awareness in order to preserve a
highly complex collection of understanding that requires knowledge of people and
their different facets. What is required to achieve this is training in citizenship education,
in which students learn to think critically and engage with strength and precision.

Gender equality as a concept

Throughout history, there has been an expansion in the definition of citizenship.
Factors such as literacy, ethnicity, gender and economic status have limited previous
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citizenship rights.  In recent times, common struggles have led to the inclusion of
historically excluded social groups within the arena of citizenship. The qualifications
for citizenship are no longer literacy and economic status. And women today, at least
on a theoretical level, are treated as people with full rights and responsibilities. However,
the method of universalizing rights has not been an easy affair. Compared to men,
women received the right to franchise in many countries at a much later date2. It can
be noted here that in the year 1947 and in all elections held after independence in
India, women had the right to vote3. A dynamic political life in which male and
female people are equally involved in all facets of society is the hallmark of a mature
democracy. A true democracy seeks to ensure that every person, male and female, is
able to exercise equal rights and equal voices effectively.  This is also a significant
precondition for achieving and fostering social justice and human rights. This means
that democracy must be inclusive of all people in society in order to be genuinely
democratic. It is important for individuals, groups and communities to have access to
and representation in governmental institutions and to be able to engage completely
in the decision-making process in society.

Unfortunately, the truth remains that, in education, health and other fields, women
are frequently denied access to basic services. Women are less well-nourished than
men in most of the world today; they are less safe and more vulnerable to physical
assault and sexual harassment (Nussbaum, 2002). The concept of individual autonomy
implies that no one should be subject to the rules enforced by others; and, secondly,
the principle of equality implies that everyone should have the same ability to influence
the decisions that affect people in society. One of the most essential values of
democracy is gender equality. Unfortunately, however, definitions of democratic
citizenship frequently seem to exclude gender considerations and very little attention
is therefore given to the gendered essence of citizenship. Arnot (2004) commented
that citizenship debates are largely abstracted from real gender relations and very
little consideration is paid as such to the gendered essence of citizenship ideals. It is
commonly seen that women around the world do not have access to citizenship
rights either because of their non-citizenship status or because of their lack of economic,
social and cultural resources that deny them opportunities to engage in formal political
systems, as in the case of unions, political parties and state institutions such as
education, voting and civil societies.

Women’s involvement in voting in many countries is low and, in some cases,
even when decisions are made are not their own; many girls in developed countries

2http://search.eb.com/women/article-9077370, accessed 20.04.2008.
3www.unescap.org/huset/women/reports/india.pdf, accessed 20.04.2008.
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do not really have the opportunity to complete their education in terms of educational
opportunities. Compared to boys of their age, the proportion of girls who are able to
attend school in India is very poor. Around 70 percent of girls between the ages of 6
and 10 have been found to attend primary school in India, compared to 76 percent of
boys in the same age group. The situation is getting worse at the upper primary level,
with just 40 percent of girls attending school. Poverty and the social and cultural
values that discriminate against girls are the key reasons behind this inequality4.
Probably, the most common and socially accepted of human rights abuses is gender-
based abuse. In the provision of human rights, ensuring gender equality is essential.
In the sense that every person in the world holds these rights simply because he or
she is a human being, human rights may be considered as moral rights. It is not
possible to take away human rights from any individual or any government.

At the same time, it should also be noted that the idea that every person has
fundamental civil rights does not grant an individual the license to behave exactly as
he/she prefers. It only gives her/him permission to exercise human rights to the
degree that this does not affect other persons’ human rights. This establishes the fact
that good citizenship consists of expressing respect for others' human rights. The
importance of democracy lies in its willingness to foster values of human excellence.
Citizens’ engagement in state relations strengthens unity, respect for personal autonomy
and independence, and inculcates behaviour that is equitable and inclusive.

If half of the population is excluded from participation and contribution to society,
growth would make no sense. Men have held control of the instruments of power
throughout history as a party, and women’s political activities have been limited to
promoting the political ambitions of men to a large degree, with small exceptions here
and there. For the progress of every democratic order, the concept of equality and
the right to non-discrimination are fundamental. In order to make democracy fully
participatory, the equality of the voices of men and women must be ensured and, in
this way only, sufficient benefits can be achieved from development initiatives. Fair
distribution of public and private roles and a more equal representation of men and
women in society are effective in resolving the imbalances in social representation,
which are one of the most significant causes of violence based on gender. Gender-
based violence, a consequence of this unequal balance of power between women
and men, is a result of the prevailing gender norms in society. It is one of the clearest
manifestations of the inequality of power between males and females. It both
represents and increases inequality between men and women and threatens their
victims' wellbeing, dignity, protection and autonomy (UNICEF, 2000).

4www.unescap.org/huset/women/reports/india.pdf, accessed 20.04.2008.
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The disparity in gender power represents the inequality that exists in society.
Gender-based violence can be defined as any form of violence that is used to create,
enforce or perpetuate gender inequality and maintain gender orders in place. It has
also been referred to as a policing system embedded in masculinity and femininity
gender discourses or, in other words, how men and women are placed vis-à-vis each
other and other male and female classes (Lang, 2003).   As a woman, acknowledging
these power dynamics is not really difficult for me. It has been found that the right to
receive education is not adequate to achieve inclusive feminist objectives. Is it then
possible to conclude that the particular type of citizenship education that addresses
every person in the making as a citizen can be transmitted as an instrument to reduce
the situation of injustice and pave the way for equality?  In order to question the
current norm, citizenship education has been taken up in this article.

The two concepts of ‘sex’ and ‘gender’ should be given due consideration in
order to understand the problem of the dominant gender norm and the mechanism
by which it functions in society and becomes integrated into the social pattern. ‘Sex’
refers to the features of biology and physiology that characterize men and women.
‘Gender’ refers to the roles, attitudes, actions and characteristics that are socially
established, that a given culture deems suitable for men and women. Although the
term ‘sex’ is related to anatomical structure, the word ‘gender’ is related to a social
and psychological characteristic placed or adopted. The word ‘sex’ has been used
since classical times to describe biology-related matters, while the word 'gender' has
been commonly used in social and cultural contexts as distinct from biological ones.
In this relation, reference can be made to a statement made by Justice Anthony
Scalia (1994)5  of the United States Supreme Court who, in an attempt to clarify the
use of the terms said, gender has acquired the new and interesting meaning of cultural
or attitudinal features distinctive to the sexes in an attempt to simplify the use of the
terms.  That is to say, gender is to sex as feminine is to female and masculine is to
male.

Gender refers to the notion of society as to how boys or girls or men and women
are supposed to act and should be handled.  It has been said that one is sex, and one
is gender. The role of sex typically involves acting out of one's genetic predisposition.
In young boys, this is generally associated with their more violent, combative personality,
while in young women, it is typically reflected in caring and compromising behaviour.
Gender roles are certain actions enforced implicitly or explicitly by society.  Gagnon
and Simon (1973) found out that the roles of gender are actions that culture may
consider to be ‘scripted’. Gender has something to do with the culture in which one
5https://ohrh.law.ox.ac.uk/justice-scalias-legacy-on-gender-equality-no-need-to-remember-the-ladies/
accessed 11/05/2019.
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lives, and biology can or may not have anything to do with it (Gagnon and Simon,
1973).

These distinctions are important because, as soon as they are seen, there is an
inclination to classify and categorize individuals. While sex factors do not vary much
between different human societies, gender aspects may vary to a large extent.  Simone
de Beauvoir (1981) described this perception by saying that ‘…Woman has ovaries,
a uterus: these peculiarities imprison her in her subjectivity; circumscribe her within
the limits of her nature. It is often said that she thinks with glands. Man superbly
ignores the fact that his anatomy also includes glands, such as the testicles and that
they secrete hormones. He thinks of his body as a direct and normal connection with
the world, which he believes he apprehends objectively, whereas regards the body of
woman as a hindrance, a prison, weighed down by everything peculiar to it…’ (de
Beauvoir, 1981: 15).  Therefore, gender is a social construction that determines the
condition of being male or female. It can be pointed out here that within feminist
philosophy, the empirical distinction between ‘sex’ and ‘gender’ has been the subject
of much discussion. While this distinction has been questioned by many, in discussing
the socially constructed essence of masculinity and femininity (Oakley, 1997 cited in
Mottier, 2002), the notion of gender perceived as the social definition surrounding
‘natural sex’ differences played a crucial role.

But, every convincing theorization of the gender order, along with an examination
of gender control, must take into account the examination of gender inequalities. As
Oakley (1997) has pointed out, however, speaking of women and men as ‘engendered’
means differentiation rather than an imbalance of control. And gender gaps alone can
neither minimize nor explain power inequality. The origin of society itself is to be
looked for. Sex and gender inequality are described by Bourdieu (2001) as being
essentially socially constructed (Chambers, 2008).  Men and women are biological
beings, each individual being uniquely distinct; thus, masculinities and femininities
point to discourses about men and women and how they should act in a given
context.

As a social category and construct, gender partly restricts the choices of people
by influencing their desires. It has, therefore, been said that women want manifestations
and reasons of female inferiority, such as uncomfortable clothes and shoes or beauty
practices that are ineffective or even detrimental to health.  It has also been pointed
out at the same time that even though women struggle for their liberation, the fact
continues that ‘most women do not stop wearing makeup, taking on the lion’s share
of the housework and childcare, wearing restrictive and uncomfortable clothes and
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shoes which emphasize sexual availability, avoiding physical violence, or being attracted
to men with characteristics of dominance such as a powerful physique or job’
(Chambers, 2008: 4).

At the systemic level, gender-based violence is embedded in patriarchy, a structure
that places men over women as well as other men, instilling in many men a sense of
superiority and privilege. Gender-related violence at the personal level is often related
to the stresses, fears and stifled feelings underlying many of the prevailing types of
manhood embraced in various settings. The distinction made between those who
hold various hierarchical positions is at the core of every structure of hierarchy. The
system of male dominance owes its success to its provision of 'natural' biological
reasons for hierarchy, at least to some degree. Bourdieu (2001) suggests that a key
explanation for the success of the patriarchy lies in its ability to naturalise its distinctions.
He continues that ‘the dominated apply categories constructed from the point of
view of the dominant to the relations of domination thus making them appear as
natural’ (Bourdieu, 2001, cited in Chambers, 2008: 4). Since gender positions are
hierarchical, men and women are not equal in communicating their experiences of
gender or recognizing and acknowledging them. Women are different from men,
according to the patriarchal narrative, in that they have different bodies and different
biological functions. In order to fulfil the reproductive process, they must be different
from each other; sex differences cannot be removed because it would not be possible
to sustain the species without them.

Gender inequality, as already mentioned, stems from unequal relationships of
power between men and women based on the various positions assigned to them,
and is recognized as being one of the underlying causes of violence against women
(WHO, 2005).  Bourdieu (1990) suggested that the girl child acquires the characteristics
of femininity from an early stage of her life while the boy bears the features of
masculinity ‘due to their immersion within gendered practical schemes into which
they are channeled from birth’ according to their biological sex and class positioning
dictates (Bourdieu, 1990, cited in Lovell, 2000: 8).

In order to understand the manner in which social values are rooted in people,
Bourdieu has called this ‘habitus’; it is not a matter of deliberate learning or ideological
imposition, but is learned by experience (Lovell, 2000). Will a deliberate effort decrease
this tendency? Over time, gender-specific roles evolve and are profoundly affected
by age, race, class and ideals that are socially constructed.  Beauvoir (1989) suggests
that one is not a woman born, one becomes one (Beauvoir, 1989). Rigidly established
gender stereotypes enable or facilitate violent actions for some groups of men within
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a framework of perceived privilege and hierarchical control (UNICEF, 2003). Violence
against women is one of gender inequality’s most obvious manifestations. It was
identified as a virus that consumes adults’ and children's basic rights respectively. In
order to eradicate violence against women, achieving gender equality and women's
empowerment can be seen as essential. It is, therefore, possible to conclude that
violence against women and gender inequality stems from a complex series of
interwoven causes, including negative gender norms and customs, and societal approval
of violence as an agreed means of dispute resolution that discriminates and legitimizes
violence against women (WHO, 2005).

Patriarchy is seen by feminists as a system on which capitalist societies have
been founded. Women also tend to be ‘second-sex’ members or even more precisely
second-class citizens (Voet, 1998). Patriarchy has been defined as a collection of
hierarchical social relations between men having a material basis and establishing or
creating interdependence and solidarity between men, which allows them to dominate
women. In their mutual relationship of supremacy over their women, men of various
classes, races or ethnic groups are united. The theory of patriarchy thrives on the
premise that the material foundation on which patriarchy is centered lies fundamentally
in the dominance of men over the labour power of women. A significant requirement
for reducing violence is a shift in the mindset of men towards women, who are the
key perpetrators of violence towards women.

Unless women are equal at home, women can never be equal in their public
lives; therefore, the issue of abuse carried on at home and outside by intimate partners
of women becomes a critical issue (WHO, 2005). The patriarchal structure operates
in such a way, that men restrict women’s access to vital productive capital, and instil
in them the illusion that, out of pure affection, it is necessary for women to participate
in unpaid labour. In Rajasthan, an ICRW study on masculinity found that the functions
and obligations of men in society are fundamentally understood through three primary
roles of strength, protector and procreator (Kumar and others, 2002). Men often use
violence to accomplish these tasks efficiently because the success of these roles and
duties is a vital element in the conception of masculinity by men. Men are indoctrinated
into violence as a way of asserting their perceived roles as men in the struggle of men
to live up to these values, which has been dubbed as the ‘crisis of masculinity’ or
‘paradox of men’s power’ (Kaufman, 1998 cited in Lang, 2003).

As a socially formed idea, gender thus determines the way both men and women
think and act – ‘I have always been astonished… that the established order, with its
relations of domination, its rights and prerogatives, privileges and injustices, ultimately
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perpetuates itself so easily, apart from a few historical accidents, and that the most
intolerable conditions of existence can so often be perceived as acceptable and even
natural. And I have also seen masculine domination, and the way it is imposed and
suffered, as the prime example of this paradoxical submission’ (Bourdieu, 2001,
cited in Chambers, 2008: 2). Citizenship has been described as the responsibility of a
man with women's lives made invisible in line with this gendered construct (Brindle
and Arnot, 1999).  Stereotypical male characteristics such as the characteristics of
impartiality, dispassionate and unemotional conduct, defending one's country are
correlated with active citizenship, while nurturing, love, feeling, or, to be precise, the
terms commonly associated with femininity have not been found to be regarded as
attributes in the active citizen (Sawer, 1996).

Catherine MacKinnon (1989) profoundly opposes the notion that gender
definitions are solely biological, or that biological differences prevent gender
discrimination. In her opinion, gender is a matter of politics and a matter of influence.
In her own words, ‘body or mind or action distinctions are referred to as cause rather
than effect, with no realization that they are so fundamentally effect rather than
cause that it is an effect to point to them at all. Inequality comes first; it follows the
disparity’ (MacKinnon, 1989: 219). MacKinnon points to the fact that efforts to
differentiate between sex and gender are based on the premise that sexual distinction
has nothing to do with the question of dominance, when the definitions of dominance
and sexuality are in fact intimately intertwined. Therefore, sexuality can very well be
claimed as the primary site of gender inequality; it is not the product of any biological
imperative. Now the question is, should the school involve itself in the reduction of
these indoctrinated ideas in the case of formal schooling or learning communities in
the context of informal training?

Transmission of citizenship education at school and in the community

Here, this study would argue that by learning from adults and from the environment
around them, children become good people and good citizens. Even though parents
and families are primarily responsible for the development of future citizens, schools
are still said to play a fundamentally supportive role. ‘…it is next to impossible to
separate the teaching of values from schooling itself; it is a part of schooling whether
people are willing to acknowledge it or not. The question … is how the educator can
influence student’s character development effectively so that the impact is positive’
(Williams, 2000, cited in Alberta Education, 2005: 32-40). Schools can be identified
as very significant socializing spaces that have a long-lasting impact on the lives of
students.
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 Learning does not just consist of academic skills and knowledge, but it implies
something more. Schools are assigned to teach the norms and values of culture and
society, and in shaping the ideas of students about what constitutes good behaviour.
In order to develop personally as well as academically, they make conscious efforts
to give students the knowledge, skills and support needed (Alberta Education, 2005).
Schools can play an important role in helping students develop civic accountability
and a healthy attitude towards themselves and others. A student who is a potential
citizen must recognize his/her responsibilities to others, to society and to the
environment. In his/her personal, professional and public life, a student has to realize
the importance of ethical behaviour. The interrelationship of their personal and
professional activities with society and the environment should be examined.

Citizenship education can be defined as a conscious move that our society values
to cultivate civility, ethical behaviour, self-management skills and individual
characteristics. It represents a consensus on certain core values that transcend socio-
economic and cultural lines, such as respect, responsibility, fairness, empathy and
self-discipline. By consciously practicing these values in everyday action, citizenship
education nurtures these attributes in an explicit, intentional, focused and systematic
way. This implies that it is integrated for all students throughout the school activities
and is incorporated into the curriculum and co-curricular activities. A school whose
objective is to strengthen the capacity and desire of individuals to be active and to
acknowledge in the other the same freedom as in oneself is a school of democracy,
provided that it acknowledges that the rights of the individual subject and of intercultural
relations need institutional guarantee which can be acquired only through democratic
processes6.

In order to achieve the desired outcome, citizenship education will have an all-
encompassing impact where all parties involved in making citizenship education
successful should motivate themselves with all efforts towards that goal. In addition
to having a sound citizenship education, if students are to become committed and
constructive citizens, they must have a sound education. Personal growth, knowledge,
understanding, values and skills associated with profitable lives should be involved in
this education. School is a place where the personality is formed, and an individual as
an active citizen can be brought up.

There are many other extremely important areas besides proper educational
policies that need to be properly addressed. It is necessary to address the problems of
exclusion, discrimination and racism in a proper manner. It would not be improper to

6http://ecolesdifferentes.free.fr/STARKEY.htm, accessed 02.12.2007.
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say that, if properly developed, education for citizenship can contribute to reducing
the many vices that are widespread in society. Actions taken in the form of legislation
to curb these inadequacies would have a profound impact on learners’ minds. So,
unless the values taught in the schools and inculcated in the minds of the students are
matched in society as a whole, not much can be accomplished. The main idea behind
this is that it is not possible to allow the things that are in the curriculum to remain
limited to the curriculum alone. This establishes the fact that it is necessary to address
the structural barriers and inequalities as well as curricular content and pedagogy in a
wholesome manner.

Students in this fast and ever-changing world are required to appreciate that they
will be citizens of the world in addition to being citizens of their community, province
and country. Citizenship education, a world of expanding knowledge and technology
in which new opportunities and challenges arise, would help prepare students for life
in a rapidly changing world. Tomorrow’s citizens will be required to fit themselves
into a changing environment with such an educational background in which increasingly
complex questions and issues need to be addressed. Citizenship education can be
expected to help students acquire the attitudes, knowledge and skills necessary to
function in cultural communities other than their own, which implies that they need
to adapt within the national culture and community as well as within the global
community.  Consequently, the policies and decisions of the future citizens need to
be based on awareness and understanding of their world, on the right to answer
relevant questions, to look for answers for them, to identify problems and to find
solutions for these issues, since the task does not end with the integration of citizenship
education into the curriculum. It is about becoming a way of life; only then can its
proper worth be realized.

A comprehensive research review concludes that four of the most effective
citizenship education promotion practices include:

- participation, discussion and collaboration among students;
- promoting autonomy and influence of students;
- training in social skills;
- helping and social service behaviour (Alberta Education, 2005).

Student education not only contributes to their personal growth and opportunities
but also to their ability to fulfil their social and economic potential. Schools are
required to play a crucial role, along with parents and community members, in
strengthening essential values and preparing students to be productive and contributing
citizens. The virtues of respect, responsibility, fairness, honesty, loyalty and
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commitment to democratic ideals are recognized by citizenship education. It thus
contributes to the positive development of future citizens in terms of character.
Citizenship education can go a long way in helping their moral development by
inculcating in students or learners the virtues of respect, accountability, honesty,
loyalty, fairness and the like. It can contribute to the growth of community members
and responsible citizens who are conscientious. It would be possible to create moral
communities with an ethical commitment to address issues of violence, racism and
other vices with morally committed and responsible individuals. In the end, such
highly ethical communities will lead to a participatory society with sufficient knowledge
to promote human rights and the global order (see Figure1).

Figure 1.Global citizenship

Source: Korsgaard et al. 2001.

Six essential characteristics of education for democratic citizenship have been
identified in the Draft Declaration and Program on Education for Democratic
Citizenship in April 1999 (Council of Europe, 1999, cited in Korsgaard et. al. 2001).
Democratic citizenship education:

- constitutes a lifelong experience of learning and a participatory process
developed in different contexts;

- equips men and women to play an active role in public life and to shape their
own destiny and that of their society in a responsible way;

- aims to instil a human rights culture that will ensure full respect for and
understanding of the responsibilities that flow from those rights;

- prepares individuals to live in a multicultural society and to deal knowledgeably,
sensibly, tolerantly and morally with differences;
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- strengthens social cohesion, understanding and solidarity with each other;
and

- entails that all age groups and sectors of society must be integrated.

The school is not just to be taken as a vehicle for transmitting a national ideology
and a common historical memory through the curriculum. The school is to present
itself at a deeper level as a constructed space in which students, like a nation's
citizens, are treated equally regardless of their backgrounds. Gender, race and religion
are no longer the driving forces of society. It is a place, both literally and as a
concept, constructed in opposition to the inequalities of society that are truly present.
Like the concept of citizenship, the concept of school is impersonal and formal. If
the school appears as a society, then as they grow up, students will learn to understand
and feel included in the community and thus in the political nation7.

Discussing the tradition of Freinet, the educational movement associated with
Freinet in France, could be relevant to citizenship education. Basically, the catchword
of the Freinet movement is ‘cooperative’8,  originally developed in response to the
needs of rural masses where a small contribution from the family of each child
allowed the poor learners to have basic learning materials in the class. The concept of
cooperation which is central to this movement is promoted by two influent
organizations, the Office Central de la Cooperation a l Ecole (OCCE) founded in
the year 1928 and the Institut Cooperatif  de l Ecole Moderne (ICEM) founded in
the year 1947 by Freinet.  Reference could be made to self-help groups (SHGs) in
India in this context. SHGs are a voluntary association of poor people who come
together through self-help or mutual assistance in order to solve their common
problems9.

The self-help movement has taken the shape of a mass movement of women to
shape their destiny for a better life through savings used for income generation
operations. Participatory institution building in SHGs, often coupled with savings and
microcredit loans, has been a noteworthy feature in many developing countries,
particularly in South Asia.  The Anand Milk Union Limited (AMUL) in India, a milk
cooperative of village women owning cows and producing milk and milk-based products
on a profit-sharing basis, is a popular example (Krishnaraj & Kay, 2002). In a group
environment, SHGs allow the members to learn to cooperate and work. They have,
along with that, been instrumental in empowering women. Here we can have a look
at the general notion of women's empowerment. Empowerment has been described
7http://ecolesdifferentes.free.fr/STARKEY.htm, accessed 02.12.2007.
8http://ecolesdifferentes.free.fr/STARKEY.htm, accessed 02.12.2007.
9http://megselfhelp.gov.in/faqs.htm, accessed 06.03.2008.
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as the process through which, by expanding their choices, women take control and
ownership of their lives. Thus, in a context where this ability has previously been
denied, it is a process of acquiring the ability to make strategic life choices.

Knowledge of gendered power structures, self-esteem and self-confidence have
been defined as the core elements of agency (Kabeer, 2001, cited in Krishnaraj &
Kay, 2002). Therefore, alongside the emphasis on cooperative efforts, SHGs have
made it possible to create a new learning culture, a culture that decreases violence at
home. Studies show that SHGs are increasingly being used to protect associations as
well as to seek redress for women who are subjected to gender-based violence
(Krishnaraj & Kay, 2002). Reports show that women who generated higher income
through self-help schemes have gained greater respect within their homes; and men
have been reported to generate little resistance to women's increased economic activity
because such activities have been seen as contributing to household well-being
(Krishnaraj & Kay, 2002).Women, although to a limited extent, have gained the
capacity within the household to make decisions. Reports confirming that violence
against women has decreased in the family since men have begun to realise the value
of their economic contributions at home (Krishnaraj & Kay, 2002) may be mentioned.

Although citizenship is not specifically mentioned anywhere in the tradition of
Freinet, this study would link the emphasis on freedom through community and
cooperation with the fundamental principles of citizenship education, as well as with
the cause of human rights. This is because when a person learns that his/her freedom
of action is not absolute, it is expected that he/she will demonstrate some kind of
restraint in his/her behaviour. The movement of Freinet emphasizes interaction with
the community. It also emphasizes the process by which learners are encouraged to
be active students working in collaboration with the learning community, far from
being passive recipients of knowledge. And from this perspective, it can be assumed
that citizenship education is essentially associated with it.

If citizenship education is merely an unreflective socialization  of the political and
institutional status quo, on educational as well as many other grounds, it may prove
insufficient.  It is doubtful whether citizenship education can be called 'education' at
all, which does not involve critical reflection (McLaughlin, 1992). Therefore, it follows
that citizenship education needs to focus on the development of critical faculties
rather than reinforcing the influential tradition of sticking to the power structure. One
of the two influential movements in educational literature is critical pedagogy; the
other is critical thinking, which argues that education must be transformed to empower
individuals and groups, as well as to change the core social, economic and political
structures of society that promote oppression and injustice.
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Based on the criticism of the Frankfurt School’s capitalist society and Paulo
Freire’s pedagogical thinking (1993), critical pedagogy is based on the premise that
there are certain fundamental injustices in society and points to education as a key
factor in the perpetration and promotion of this discrimination. It is not attributed by
critical pedagogy to a lack of rationality in people, but to the structures and practices
of oppression by certain segments of society over others (McCowan, 2006). It is
then essential to present specific forms of knowledge before the student in order to
provide a counterbalance to the conventional educational pattern, which can offer
students the opportunity to question dominant positions based on their power of
judgement.  This could potentially help a lot to change the status quo.

Democracy in the classroom; the democratization of campuses; debating societies;
legal and human rights education and mock parliaments have been emphasized in the
deliberative approaches to democratic education. The aim of service-learning pedagogy
is to connect students with real community issues and to develop their knowledge
and skills in the field of democratic participation (Sweeney, 1998, cited in Hebert,
1997). Four principles are proposed by the pedagogy of social participation and
identity formation. These include: the cohesion of human rights and democratic
responsibilities; the respect and acceptance of diversity; the formation of collective
identity on a dialectical and participatory basis; and the development of cultural
awareness and competence (Hebert, 1997). The intercultural and planetary approach
focuses on the development of a better understanding of cultural groups, the formation
of identities, social participation and awareness of the planet. More or less, all of
these approaches focus on developing the pleasure of learning and self-development;
the ability to learn; critical thinking; teamwork where all are teachers and learners in
turn (The Delors Report, 1996, cited in Hebert, 1997).

Literacy is a double-edged sword for Antonio Gramsci (Freire and Macedo,
1987) that could be ‘used for the purpose of self and social empowerment or for the
perpetuation of relations of repression and dominance’ (Freire and Macedo, 1987:
2).   Freire (1987) calls for critical thinking, also referred to in education as 'pedagogy
of knowing.'  To be understood as something more than a system of oppression
characterized by respect for human beings and respect for a plurality of voices, he
has called this conscientization (conscientizacao) or critical consciousness. The notion
of education, as an ideology, must be seen as a social construction that is always
involved in organizing one's view of history, present and future; the notion of education
'needs to be based on an ethical and political project as a social movement that
dignifies and extends the possibilities for human life and freedom' (Freire and Macedo,
1987: 2).
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 Through this form of education, individuals will be able to bring about a change
in society. Within a concrete, practical pedagogy, Paulo Freire concerned himself
with the emancipatory content of literacy. In his scheme of things, literacy is not to
be approached as a mere technical skill to be acquired, but rather as a necessary basis
for cultural action for freedom that implies a ‘self-constituted and socially constituted
agent’ (Freire and Macedo, 1987). Men and women should not only assert their right
and duty to read, understand and transform their own experiences, but also to
reconstitute their relationship with society as a whole.

In this context, schooling can be seen as central to building one’s voice actively
as part of or in the empowerment process. It is then to be considered “one of the
main vehicles by which ‘oppressed’ individuals can participate in their society's socio-
historical transformation” (Freire and Macedo, 1987: 157). Education is not only
linked to mechanical learning in this sense, but to a critical understanding of the
norms prevalent in society. The false interpretations that seem to exist in society can
‘demythologize’ this new knowledge (Freire and Macedo, 1987). Education is,
therefore, to be seen in the context of the social environment on which it is based. In
today’s context, the mere acquisition of bookish knowledge situated apart from the
real state of things is no longer appropriate. Students or learners should be prepared
to take up the challenges that affect their social lives. Therefore, in the sense of being
a precondition for social and cultural emancipation, not only the mastery of specific
skills, but education must also become a manifestation of the perfection already in
man.

Conclusion

This paper is an attempt to visualize an educational model for both boys and girls
in which a firm commitment to the fact that women have a legitimate place as
citizens in a democratic society would be the first and foremost step. One of the
broad sets of common values and purposes that underpin the curriculum is equal
opportunity. This also includes a commitment to value relationships, the broader
groups to which we belong, the diversity of society and the environment, and above
all, a belief in ourselves. It is to be seen in the course of empowering individuals
whether boys can be empowered as learner citizens and adult citizens in ways that do
not strengthen the power of men over women and contribute to women's male
subordination.  In schools built on gender dividing practices that prepare boys for
male occupational status and hierarchies of power and girls marginalized in the home,
financially dependent on men with almost complete responsibility for caring for the
family and rated as second-class citizens, the normal course of action previously
followed should no longer be justified on any basis.
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It is now clear that, with all their associated antagonisms, the feudally assigned
role for the sexes should no longer hold true. For and educational planners as well as
teachers, it is a challenge to develop sustainable policies for gender equality through
formal and informal teaching methods that lead all students to the path of educational
achievement and pave the way for equal opportunities in the labour market and
public sphere. A delicate form of citizenship education can concentrate on the real,
but most often concealed gender injustices, making young men and women aware of
the need to fight these evils in their communities. The demands of democracy and
social justice must be matched by teaching and learning in the classroom. In order to
address gender inequalities in public life and in the economy, the concept of citizenship
education needs to delve deeper. To be given a due position in society, respect for
difference and diversity is necessary.
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Abstract

Education is one of the essential aspects of human beings. Education enables human
beings to think, make decisions and act as a social entity. It ensures the integral
development of a person. Realizing the importance of education, the Government of
India promoted various measures to promote education for all. However, ensuring
quality education has been a major challenge. Participatory Teaching and Learning
approach is one of the key methods to ensuring quality education at the elementary
level. “Participation” has been embraced as a way to build greater voice, accountability
and trust in relationships between people and institutions, especially by strengthening
citizen rights and voice. The education sector has also used a participatory teaching
and learning approach to promote quality education. Participatory learning utilizes
pedagogies and methods which create opportunities for the community- developers/
mobilizers, field practitioners, academics and students to work together and learn
from each other, in order to become more effective jointly as “critical scholar
practitioners”. So, the present paper is aiming to illustrate the Participatory Teaching
and Learning issues and their implications to ensure the quality of education at
elementary level.

Keywords: quality education; participatory approach; society; learning; citizenship

Introduction

Education is a crucial development indicator, as it provides the individual with
adequate knowledge, skill and attitude for participating in various social, economic
and political activities. Education enables human beings to understand the
interrelationship among the tangible phenomena surrounding them and give skill to
translate the knowledge into action. Acquisition of education helps workers to take
advantage of technical changes, which increases their productivity and earns





livelihoods. Realizing the importance of education, the Government of India formulated
various measures to promote education. Education has been given high priority by
India’s Central and State Governments and continues to expand fast. At elementary
and secondary level, access to school has been expanded by investment in
infrastructure and recruitment of teachers. In higher education too, the number of
schools, teachers and other service providers continues to rise rapidly. However,
high dropout rates and low attendance continues to be a major challenge at lower
levels and enrolment at higher levels remains modest. As per the Report on Unified
District Information System for Education Plus (UDISE+) 2019-20 Report, the Gross
Enrolment Ratio increased from 87.7 per cent to 89.7 per cent at Upper Primary
level; from 96.1 per cent to 97.8 per cent at Elementary level; and from 76.9 per cent
to 77.9 per cent at Secondary level. However, at Higher Secondary level Gross
Enrolment Ratio increased from 50.1 per cent to only 51.4 per cent. Poor learning
outcomes amongst school students and mediocre higher education provisions call for
more effective and efficient Government initiatives. Expanding resources will help
but they need to be deployed more effectively, while incentives and professional
development systems for teachers need to be strengthened.

Another challenging task of the Government is to ensure quality education, which
is complex and changes according to the conditions and expectations of the context in
which it operates. Several approaches and methodologies have already been adopted
and practiced to ensure quality education. Participatory Teaching and Learning
approach is one of the key methods to ensure quality of education at elementary
level. The development sector has already used the participatory teaching and learning
approach to recognize actual needs of the community and ensure quality service
delivery to promote sustainable development. It is high time to promote participatory
methods to ensure quality education at all levels. The present paper is aiming to
illustrate the Participatory Teaching and Learning issues and its implications to ensure
the quality of education at elementary level.

Quality Education and its Essential Elements

Quality education is first and foremost a human right, agreed upon in the Universal
Declaration of Human Rights (Article 26), and reinforced by a number of international
conventions. The objective of quality education is to empower the individual and the
community as a whole, to apply what they have learned in their lives as active and
responsible citizens, to make their own choices and decisions, and to participate in
democratic processes at local, national and global level. Quality education is based on
the participant’s own former knowledge, experiences, language, history and culture,
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but it also expands participants’ understanding, sometimes challenging in existing
structure and views. This is achieved through active participation in the learning
processes. Participation in formal education as a child or during adolescence is the
most effective base for developing skills and values needed for adult life and future
work. However, many children do not receive quality education, and this leaves
young people without the desired skills they need. In addition to basic education,
children and youth should be offered technical and vocational skill training to prepare
themselves for earning livelihood.

Hence, the policy makers need to ensure the provision of some essential elements
of quality education while developing its education policy. Some of the essential
elements for quality education are mentioned below which need to be considered.

Transformative Education: Transformative education is one of the key elements of
quality education. Transformative education empowers learners and enables them to
constructively consider multiple viewpoints and perspectives in dialogue with others
and give them the skill to engage in social action. From a transformative point of
view, the student has a fundamental knowledge of reasoning and problem solving
when joining any educational activity. The educator’s role is to generate engaging
and relevant learning experiences where students examine their knowledge and modify,
review, affirm or change it into new knowledge, based on their interactions with the
world and use of different learning resources. This is only possible through a
participatory critical learning process. Interactive teaching can include activities
focusing on soft skills like working in groups or pairs, journal writing, role play,
drama, songs, dances, drawing, etc. Transformative education also includes active
citizenship education, which aims at strengthening learners’ inclination to participate
in society and to engage in policy debates about issues of concern for them.

Learner Centred Approach: Learner centred approach is a key component of quality
education. Learner centred approach believes that education must be driven by the
role that the learner is to play in this process. By putting the learner at the centre of
the education process, we provide them with the opportunity to take responsibility
for their own learning; this, in turn, reinforces their confidence in their capacities and
their motivation to learn. A learner centred approach also implies bringing the
educational experience close to real-life concerns of the learner and their community.

Well Educated and Motivated Teachers: Quality education cannot be achieved
without quality teachers. Teachers are the heart of achieving quality education. They
are the role models and key to unlocking students’ potential, whether these are
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children, youth or adults. The relation between the students and the teacher is crucial
in all types of education both formal and non-formal. Without a well-trained, committed
and empathetic teacher leading the process of inquiry and investigation, education
will fail to be either empowering or of high quality. The ideal teacher should also be
able to create a safe and trusting environment in the classroom and know how to
promote active citizenship, a democratic culture, and tolerance and respect, including
gender equality, for all students.

Inclusion and Gender Equality: Quality education is inclusive because, it ensures
that all, irrespective of sex, ethnicity, disability, sexuality, political orientation, religion,
internal displacement, refugee status, geographical spread, etc., have equal access to
quality education. To ensure effective access to quality education for all young people,
the educational system must provide equal opportunities for all from the earliest
years. They must ensure that neither personal nor social circumstances such as
gender, sexual orientation, gender identity, disabilities, ethnic origin or family socio-
economic background are obstacles to achieving educational potential, and that all
individuals reach a level of competences that will allow them to become autonomous,
motivated and responsible active citizens.

Relevant Curriculum: Quality education is characterized by a curriculum, content
and learning materials that are inter-cultural and contextually relevant to all learners
based on the learner’s own experience, knowledge, skills, and culture.

Proper Learning Environment: Quality education is also characterized by an
appropriate physical learning environment, containing all relevant external requisites
(buildings, classrooms, toilets, water, books and learning and playing materials and
outside space, etc.). A quality learning environment also includes an appropriate
psychological and emotional environment, where the learners are respected by each
other, by the teachers and by other school related staff.

Proper Delivery Mechanism: Quality education is also characterized by an effective
and efficient curriculum delivery mechanism. Delivery mechanism should be more
participatory and interactive so that learner can engage themselves in the learning
process. It should be a two-way mechanism, i.e., both learner and education can
communicate with each other and share their experiences and learning.

Participation (of the Learner): The learner has the right to take part in all stages
throughout the educational process, from curricula design and shaping of the learning
activity, to participation in any decision-making process both within a given education
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system as well as in the wider framework of policy-making processes. In addition,
peer learning should be fostered as a means to promote social interaction and a sense
of responsibility and solidarity towards the other.

Community Impact: Education should respond to the specific needs of the learner
and have a sustainable impact on the development of the community. This requires
education to be an active part of the community and sensitive to its needs, while
acknowledging the learners' socio-cultural circumstances and the environmental and
economic context.

Mother Tongue and Bilingual Education: Mother tongue and bilingual education
constitutes an important element in quality education. It is based on cultural and
linguistic plurality, essential qualities for meeting the needs of peoples in different
geographic locations of the country. Mother tongue instruction, combined with relevant
methodologies aimed at active learning, has a number of advantageous results:
increased access and equity also related to gender; improved learning outcomes;
reduced repetition and dropout rates; socio-cultural benefits, and lower overall costs.

Principles of Participatory Learning Approach

“Participation” has been embraced as a way to build greater voice, accountability
and trust into relationships between people and institutions especially by strengthening
citizen rights and voice. Education sector has also used a participatory learning approach
to promote quality education. The Participatory Learning Approach was first promoted
by Robert Chamber in 1988 as an approach to development planning and as a method
of investigation. Participatory learning utilizes pedagogies and methods which create
opportunities for community- developers/mobilisers, field practitioners, academics
and students to work together and learn from each other. Participatory learning
approach integrates all the potential stakeholders of the education system, i.e.,
educator/teacher, student/learners, community, leaders, administrators, researchers
and others and makes them participate in the teaching-learning process. Over time,
participatory learning approach has become a significant approach in education sector
as:

- It values different kinds of knowledge and learning styles and creating a
“learning environment” so that students and teachers can realize their full
potential.

- It encourages dialogue and the exploration of different perspectives and
experiences to generate creative thinking.
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- It works collectively as it ensures engagement of all learners in the entire
process, i.e., dialogue, sharing, questioning, practice and learning.

- It fosters leadership potential in the students and reduces distinctions and
discriminations.

- It develops ownership among the stakeholders and makes community
responsible.

- It improves the learning environment and makes education inclusive.

Participatory learning approach brings transformation in various levels of the
learning process which helps to sustain the learning outcome and ensures quality
learning. These transformations happen on a personal, social and universal level. At
personal level, it brings changes in values, assumptions, attitudes, behaviour, lifestyles,
etc. At social level, it brings changes in belief system, decision making process and
cultural ethos at household and community level, and at universal level, it brings
changes in values and worldviews. As a whole, it makes every learner more effective
and efficient.

Participatory Learning Approaches and Quality Education

There are a number of outcomes that are fundamental to the participatory work
in educational institutions desired to improve the quality of education. These outcomes
serve to encourage active participation, contribute towards a sense of ownership, and
assist in developing a capacity to engage in educational improvement and confidence
to do so. It also empowers students/community to express, share, enhance, analyze,
monitor, and evaluate their knowledge. Listed below are the major outcomes of
Participatory Learning Approach which ensure the quality education.

1. Learn from and with the People: Learning from and with the people is a crucial
outcome of participatory learning approach. This outcome is based on the idea that
all stakeholders in education have ideas and skills. Everyone has the potential to be a
teacher in the broad sense and a learner at the same time. The participatory principle
of learning from and with the people operates in a different manner because it places
all people on the same plane. That means turning the traditional organizational hierarchy
on its side, so that everyone is at the same level, i.e., parents, teachers and students
are treated equally. If that is done, it indicates respect for all the people working
directly or indirectly in education. The principle idea is that everyone can learn, and
that learning does not take place only in the classroom. Learning also takes place in a
variety of situations and contexts outside the school. Therefore, learning from
whichever quarter ought to be recognized.
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2. Progressive Learning: Participatory learning approach facilitates progressive
learning outcomes. In progressive learning, there is no end to learning, and the rate of
learning varies at different times and in different situations. It always increases learning
for productive work for the benefit of the individual, and the society at large. This
principle fits in well with the well-known thought, which advises teachers to teach
from “the known to the unknown”. This not only maximizes learning potential
possibilities but also builds self-confidence and self-esteem. That is, individuals and
groups gain the courage and self-respect to believe in them and develop the power
inside them to change for the better.

3. Link learning to Action: Participatory learning approach links learning to action.
Every teacher or educator is eager to assess whether and what the learners have
learned. So, the question is what indicators you would use to measure if learning has
taken place. The most valid indicator used to measure learning is action. Participatory
approach emphasizes action, which actually is a demonstration of learning. In addition,
the change in knowledge, skill and attitude to perform a task can be assessed during
the action. Therefore, action should not come as a surprise or by accident.

4. Learner Sensitive: Participatory learning approach is being learner-friendly in
action. For example, a facilitator can be an outsider. As an “outsider”, one needs to
build confidence among the people he/she is working with. This process takes time
and varies from group to group, and from individual to individual. However, in
participatory approach, it takes relatively short time. It has been found that when
stakeholders understood the purpose of specific activities, they got involved and
participated actively and consequently felt happy to be associated with the work.
With time, the community and teachers might undertake participatory work on their
own initiatives, which, in turn, ensures sustainability and ownership. This is so because
stakeholders feel empowered.

5. Flexible and Friendly Approach: Flexibility and friendly approach are key
characteristics of participatory approach. The participatory process rarely plays itself
out the same way each time, and in every place and situation. Even with “expert”
knowledge of a place and its people, and with good plans and organization, one may
be caught by surprise with the unexpected. If so, there is a need to be open to new
situations, challenges, or ideas. It is possible that the new situation reveals new
opportunities and new ideas and may be the path to follow for success. There is a
great diversity of people in terms of customs and behaviour and even these customs
and behaviour have not remained constant all the time.  Therefore, it is difficult to



     Indian Journal of Adult Education 83 (1) 2022

45

say in advance what is the exact pathway one must follow. Further, a friendly and
open environment makes learners more collaborative and cooperative in nature.

6. Be Inclusive Among and Within the Group: Every individual has different
ideas and has something to offer to the society. The participatory approach offers
everyone to explore and discuss different perceptions and opinions, which, in turn,
broadens the opportunity for learning. For example, marginalized people in our society,
such as women, children and non-literates have ideas and contributions to make to
improve the education sector. But, because the dominant groups in society feel certain
people have nothing to offer, the marginalized people are neither listened to nor given
an opportunity to participate. Their good ideas and potential contributions go unnoticed,
and unutilized, and are therefore, wasted. In participatory approach, everyone has an
opportunity to explore his/her ideas for the sake of educational development.

7. Non-formal Education Method: The methods of non-formal education are more
flexible, open ended and participatory which enable young people to engage more in
their learning processes. The emphasis is put on experiential learning, thus building
learning from practical experiences rather than from mere theoretical explanations.
These experiences are extremely valuable in shaping transversal competences,
preparing for and supporting young people’s development throughout life. Teamwork,
cooperation and interpersonal methods foster the learner’s creativity, discovery and
responsibility through a process of self-awareness and self-reflection.

Conclusion

Quality education largely depends on the ownership, participation, cooperation,
interaction and learning environment existing in and between the learner and educator.
So it needs a more flexible and interactive delivery mechanism to improve the education
outcomes. Participatory learning method is one of the emerging approaches in
educational sector which enhances the quality of education by increasing the level of
participation and ownership of both learner and educators and this will help the
individual to become an active citizenship of a country.
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Abstract

Right to health is an issue of fundamental importance in the Indian society. The
responsibility to protect, respect and fulfil the right to health lies not only with the
medical profession but also with public functionaries such as administrators and
judges.  The traditional notion of healthcare has now tended to be individual-centric
and has focused on aspects such as access to medical treatment, medicines and
procedures. The field of professional ethics in the medical profession has accordingly
dealt with doctor-patient relationship and the expansion of facilities for curative
treatment. In such a context, healthcare at the collective level was largely identified
with statistical determinants such as life expectancy, mortality rates and access to
modern pharmaceuticals and procedures. It is evident that such a conception does
not convey a wholesome picture of all aspects of the protection and promotion of
health in society. The Covid-19 Pandemic has exposed the inadequacy of private
healthcare and the importance of spending and strengthening public healthcare. In
the long-term, the government will have to re-evaluate and drastically improve upon
the funding in public healthcare, and infrastructure. The manpower crisis plaguing
the healthcare sector has to be managed with efficient and targeted vocational training.
This present research paper highlights the Constitutional and legislative aspects of the
healthcare system in our country especially during the period of COVID-19 pandemic.

Keywords: healthcare; constitution; COVID-19

Introduction

Health is the most important factor in national development. It is a condition of a
person’s physical and mental state and signifies freedom from any disease or pain.
Right to health is a vital right without which none can exercise one’s basic human
rights.  The Government is under obligation to protect the health of the people
because there is close nexus between health and the quality of life of a person. There
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are various provisions under the Constitution of India which deal with the health of
the public at large. The founding fathers of the Indian Constitution rightly inserted
Directive Principles of State Policy with a view to protect the health of the public at
large. Health is the most precious prerequisite for happiness1.  Right to health is an
issue of fundamental importance in the Indian society. The responsibility to protect,
respect and fulfil the right to health lies not only with the medical profession but also
with public functionaries such as administrators and judges2.

The traditional notion of healthcare has now tended to be individual centric and
has focused on aspects such as access to medical treatment, medicines and procedures.
The field of professional ethics in the medical profession has accordingly dealt with
doctor patient relationship and the expansion of facilities for curative treatment. In
such a context, healthcare at the collective level was largely identified with statistical
determinants such as life expectancy, mortality rates and access to modern
pharmaceuticals and procedures. It is evident that such a conception does not convey
a wholesome picture of all aspects of the protection and promotion of health in
society. There is an obvious intersection between healthcare at the individual as well
as the societal level and the provision of nutrition, clothing and shelter. Also, the term
health has an inter-relationship with aspects such as the provision of a clean living
environment, protections against hazardous working conditions, education about disease
prevention and social security measures in respect of disability, unemployment, sickness
and injury3.

Mental and Physical Health is the very basis of human personality. Diseases and
mishaps must have had their grip over humans ever since they came into existence.
The disablement, disfigurement and loss of life caused due to illness has alarmed
human race. The multiple sources causing such agonies are both external and internal
ranging from nature's wrath to lack of proper hygiene. If the human race is to survive
and progress, preservation of good health is a must. Though personal hygiene can to
a large extent ward off ordinary ailments caused due to lack of hygiene, there are
many factors over which an individual can have no control, which causes health
problems. The state agencies are in such areas better equipped to prevent the causes
and deal with the ailments in a more regulatory, effective and authoritative manner.
The legal responsibility of the state agencies is to take care of the individual's right to
health in a welfare state. Every sovereign state has plenary power to do all things
which promote health, peace, morals, education and good order of the people and
tend to increase the wealth and prosperity of the state. Maintenance and improvement
of public health have to rank high as these are indispensable to the very physical
existence of the community and the betterment of these depends on the building of
the society that the Constitution makers envisaged.
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Indian Constitution and Right to Health

The Preamble to the Constitution highlights some of the core values and principles
that guide the Constitution of India. The Preamble directs the state to initiate measures
to establish justice, equality, ensure dignity, etc., which have a direct bearing on
people’s health4.

Health is a vital indicator of human development and human development is the
basic ingredient of economic and social development. In India, the right to health
care and protection has been recognized, since early times. Independent India
approached the public as the right holder and the state as the duty-bound primary
provider of health for all. As our country is a founder member of the United Nations,
it has ratified various international conventions promising to secure healthcare right
of individuals in society. The Indian Constitution does not expressly recognize the
fundamental right to health. However, Article 21 of the Constitution of India guarantees
a fundamental right to life and personal liberty. The expression ‘life in this article
means a life with human dignity and not mere survival or animal existence. It has a
much wider meaning which includes the right to livelihood, better standard of life,
hygienic condition in workplace and leisure. The right to health is inherent to a life
with dignity, and Article 21 should be read with Articles 38, 42, 43, and 47 to
understand the nature of the obligation of the state in order to ensure the effective
realization of this right5.

Article 21 of the Constitution and Right to Health and Health Care in India

The Fundamental Right to Life, as stated in Article 21 of the Indian Constitution,
guarantees to the individual her or his life and personal liberty except by a procedure
established by law. The Supreme Court has widely interpreted this fundamental right
and has included in Article 21 the right to live with dignity and “all the necessities of
life such as adequate nutrition, clothing....”  It has also held that an act that affects
the dignity of an individual will also violate her/his right to life. The Constitution
incorporates provisions guaranteeing everyone’s right to the highest attainable standard
of physical and mental health. Article 21 of the Constitution guarantees protection of
life and personal liberty to every citizen.

The Constitution of India and Right to Health Care System

The Constitution has made health care services largely a responsibility of State
governments, but has left enough manoeuvrability for the Centre, since a large number
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of items are listed in the Concurrent List. The Centre has been able to expand its
sphere of control over the health sector. Hence, the central government has played a
far more significant role in the health sector than demanded by the Constitution. The
distribution of health care services is skewed favouring urban areas. Large cities,
depending on their population have a few state-run hospitals (including teaching
hospitals). At the district level, on an average, there is a 150 bedded Civil General
Hospital in the main district town and a few smaller hospitals and dispensaries spread
over the other towns in the district and sometimes in large villages. In the rural areas
of the district, there are rural hospitals, primary health centres (PHCs) and subcentres
that provide various health services and outreach services6.

The private health sector, especially the allopathic, constitutes an influential lobby
in policy-making circles in India. There is virtually no regulation of this sector. The
medical councils of the various systems of medicine perform only the function of
registering qualified doctors and issuing them the license to practice. There is no
monitoring, continuing education, price regulation, prescription vetting, etc., either
by the medical councils or the government. It has not been possible to implement
progressive policy initiatives, such as the recommendation of the Hathi Committee
Report7. Pharmaceutical formulation production in India is presently worth over Rs.
280 billion and over 98 per cent of this is in the private sector. How does all this
impact on health outcomes, especially among the poor?  The Indian Constitution
provides the people of India the right to health and healthcare. Articles 41, 42 and 47
of the Directive Principles of State Policy enshrined in Part IV of the Constitution
provide the basis to evolve right to health and healthcare:

- Right to work, to education and to public assistance in certain cases
under Article 41 of the Constitution of India: “The State shall, within the
limits of its economic capacity and development, make effective provision
for securing the right to work, to education and to public assistance in cases
of unemployment, old age, sickness and disablement, and in other cases of
undeserved want.

- Provision for just and humane conditions of work and maternity relief
under Article 42 of the Constitution of India:  The State shall make
provision for securing just and humane conditions of work and for maternity
relief.

- Duty of the State to raise the level of nutrition and the standard of
living and to improve public health under Article 47 of the Constitution
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of India: The State shall regard the raising of the level of nutrition and the
standard of living of its people and the improvement of public health as
among its primary duties and, in particular, the State shall endeavour to bring
about prohibition of the consumption except for medicinal purposes of
intoxicating drinks and of drugs which are injurious to health.

Thus, social security, social insurance, decent standard of living, and public
health coupled with the policy statements over the years, which in a sense constitutes
the interpretation of these constitutional provisions, and supported by international
legal commitments, form the basis to develop the right to health and healthcare in
India. The only legal/constitutional principle missing is the principle of justifiability
[enforceability or justiciability]. In the case of education, the 93rd amendment to the
Constitution has provided limited justifiability. With regard to healthcare, there is
even a greater need to make such gains, because often in the case of health, it is a
question of life and death. As stated earlier, for a small part of the working population,
the right to healthcare through the social security/social insurance route exists. This
means that such security can be made available to the general population too. That a
few people enjoy this privilege is also a sign of discrimination and inequity that
violates not only the non-discrimination principle of international law, but it also
violates Article 14 of the Constitution, Right to Equality, under the chapter of
Fundamental Rights8.

Apex Court recognizes that the right to health is essential for human existence
and maintains his proper life to live with dignity

The Supreme Court in Bandhua Mukti Morcha vs. Union of India9 has held
“that the right to live with human dignity, enshrined in Article 21 of the Constitution,
is derived from the directive principles of state policy and therefore includes protection
to health.” The Supreme Court has widely interpreted this Fundamental Right and
has included in Article 21 the right to live with dignity and “all the necessities of life
such as adequate nutrition clothing...The recognition that the right to health is essential
for human existence and maintain his proper life for life with dignity so it evolves...
the integral part of Right to life.”  Supreme Court has also already upheld that Right
to Health care is Fundamental Right involve [implicit] in the Right to Life. A perusal
of the same reveals the following fundamental rights which are related to the health
and health care of the people. Article 14 of the Constitution of India provides that the
state shall not deny to any person equality before the law or equal protection of the
laws within the territory of India10.
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In CESC Ltd. vs. Subash Chandra Bose11, “the Supreme Court relied on
international instruments and concluded that right to health is a fundamental right.
It went further and observed that health is not merely absence of sickness”: “The
term health implies more than an absence of sickness. Medical care and health facilities
not only protect against sickness but also ensure stable manpower for economic
development. Facilities of health and medical care generate devotion and dedication
to give the workers’ best, physically as well as mentally, in productivity. It enables
the worker to enjoy the fruit of his labour, to keep him physically fit and mentally
alert for leading a successful economic, social and cultural life. The medical facilities
are, therefore, part of social security and like gilt edged security, it would yield
immediate return in the increased production or at any rate reduce absenteeism on
grounds of sickness, etc. Health is thus a state of complete physical, mental and
social well being and not merely the absence of disease or infirmity. In the light of
Articles 22 to 25 of the Universal Declaration of Human Rights, International Covenant
on Economic, Social and Cultural Rights and in the light of socio-economic justice
assured in our Constitution, right to health is a fundamental human right to workmen.
The maintenance of health is a most imperative constitutional goal whose realisation
requires interaction by many social and economic factors.”

Prisoner’s Right to Health

Prisoners and under-trials are definitely denied some of the fundamental rights
like freedom of movement, right to choose a profession, etc., but that does not mean
that they lose all kinds of fundamental rights. Right to life is very much a part of a
prisoner’s or under-trial’s right when they are behind the bars. There were many
cases reported wherein these prisoners were denied basic fundamental rights like the
right to health, food, clean drinking water, sanitation, etc., cases relating to prisoners’
right in relation to health are discussed.

In the case of Hussainara Khatoon vs. State of Bihar12, the Supreme Court
ensured different rights of under-trial prisoners. The Court taking into consideration
the plight of persons who are mentally unhealthy held that persons with unsound
minds should not be kept in ordinary jails along with other under-trial prisoners.

Again, in the case of Sunil Batra vs. Delhi administration13, “guaranteeing the
rights of prisoners, the Court laid emphasis that a prisoner does not lose all his rights
when he is taken into custody or put in jail. In this case, a letter was written to the
Supreme Court by a life convict, in which he alleged that the head warden had
inflicted injuries in order to extract money from his relatives. The Supreme Court
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considering the letter as a writ petition held that though a prisoner may be deprived of
his right to movement, all other freedom belongs to him which includes the right to
health.”

Maintenance of health is a most imperative constitutional goal whose
realization requires interaction of many social and economic factors

The Apex Court in India has played a decisive role in the realization of the right
to health by recognizing the right as a part of the fundamental right to life and issuing
suitable directions to the State authorities for the discharge of their duties. The Court
has recognized that maintenance of health is a most imperative constitutional goal
whose realization requires interaction of many social and economic factors. Moreover,
Article 25 of the Universal Declaration of Human Rights States:

(i) “Everyone has the right to a standard of living for the health and well-
being of himself and of his family, including food, clothing, and housing and
medical care and necessary social services, and the right to security in the event of
unemployment, sickness, disability, widowhood, old age or other lack of livelihood
in circumstances beyond his control.”

(ii)  “Motherhood and childhood are entitled to special care and assistances14”

In the Constitution of India, in Article 47 of the Directive Principles of State
Policy, there is a duty of the State to raise the level of nutrition and the standard of
living and to improve public health. “The State shall regard the raising of the level of
nutrition and the standard of living of its people and the improvement of public health
as among its primary duties and, in particular, the State shall endeavour to bring
about prohibition of the consumption except for medical purposes of intoxicating
drinks and of drugs which are injurious to health15.

Judiciary have recognized the importance of health

The judiciary has also, on many occasions, emphasized the relevance of health to
human life. In State of Punjab v. Ram Lubhaya Bagga16 case, “the Court said that it
has time and again emphasized to the government and other authorities for focusing
and giving priority to the health of its citizens, as it (health) not only makes one's life
meaningful and improves one's efficacy, but in a true sense, it gives optimum output.
While courts have recognized the importance of health to persons in general, in some
cases, the significance of health to workmen in particular has been highlighted.
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Maintenance of health has been held to be of the greatest priority. This obligation is
further reinforced under Article 47; it is for the state to secure health to its citizens as
its primary duty. No doubt the government is rendering this obligation by opening
government hospitals and health centres, but to be meaningful, they must be within
the reach of its people, and of sufficient liquid quality.  Since it is one of the most
sacrosanct and valuable rights of a citizen, and an equally sacrosanct and sacred
obligation of the state, every citizen of this welfare state looks towards the state to
perform this obligation with priority, including by way of allocation of sufficient
funds. This in turn will not only secure the rights of its citizens to their satisfaction,
but will benefit the state in achieving its social, political and economic goals.”

It is the Obligation of State to provide medical Facilities

In State of Punjab v. Ram Lubhaya Bagga17, “the court held that the state can
neither urge nor say that it has no obligation to provide medical facilities. If that were
so, it would be ex facie in violation of Article 21. Under a policy where medical
services continue to be given, though an employee may be given a free choice to get
treatment in any private hospital in India, the amount of reimbursement may be
limited. Without fixing any specific rate, such a policy does not leave this limitation to
the will of the director, but it is done by a committee of technical experts. The court
further held that no state or country can have unlimited resources to spend on any of
its projects. That is why, it only approves projects that appear feasible. The same
holds true for providing medical facilities to its citizens. Provision of facilities cannot
be unlimited. It has to be to the extent that finances permit. If no scale or rate is fixed,
then in case private clinics or hospitals increase their rate to exorbitant scales, the
state would be bound to reimburse the same. The principle of fixing of rate and scale
under such a policy is justified, and cannot be held to violate Article 21 and Article 47
of the Constitution.”

The paramount obligation cast upon member of the medical profession to provide
medical assistances to the needy as Right to Health is a Fundamental Right.

The Supreme Court in the case Paramanand Katara vs. Union of India18 held
“that every doctor whether government or private or otherwise has the professional
obligation to extend his services with due expertise for protecting life. No law or state
action can intervene to avoid delay. The discharge of the paramount obligation cast
upon member of the medical profession or provide medical assistances to the needy
as right to health is a Fundamental Right. The obligation being total, absolute and
paramount, laws of procedure whether in statutes or otherwise which would interfere
with the discharge of this obligation cannot be sustained, and must, therefore, give
way.”
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The right to health and health care of a worker is a component of the fundamental
right to life guaranteed under Article 21 of the Constitution of India.

Again, in CERC vs. Union of India19, “the Supreme Court was dealing with the
rights of workers in asbestos manufacturing and health hazards related to it. The
Court was dealing essentially with private employers involved in asbestos mining and
industry. To begin with, the Court noted that the right to health and health care of a
worker is a component of the fundamental right to life guaranteed under Article 21 of
the Constitution of India.”

Right to Healthcare is a Fundamental Right

The issue of adequacy of medical health services was also addressed by the
Supreme Court in Psschim Bengal Khet Mazdoor Samity and ors. Vs.  State of West
Bengal case20. “The question before the court was whether the non-availability of
services in the government health centres amounts to a violation of Article 21. It was
held that Article 21 imposes an obligation on the State to safeguard the right to life of
every person. Preservation of human life is, thus, of paramount importance. The
government hospitals run by the State and the medical officers employed therein are
duty bound to extend medical assistance for preserving human life. Failure on the
part of a government hospital to provide timely medical treatment to a person in need
of such treatment results in violation of his right to life guaranteed under Article 21.
Therefore, the failure of a government-run health centre to provide timely treatment
is violative of a person’s right to life. Further, the Court ordered that Primary Health
Care Centers be equipped to deal with medical emergencies.  It has also been held in
this judgment that the lack of financial resources cannot be a reason for the State to
shy away from its constitutional obligation21.

While widening the scope of Article 21 and the government’s responsibility to
provide medical aid to every person in the country, the Court held that in a welfare
state, the primary duty of the government is to secure the welfare of the people.
Providing adequate medical facilities for the people is an obligation undertaken by
the government in a welfare state. The government discharges this obligation by
providing medical care to the persons seeking to avail of those facilities. Article 21
imposes an obligation on the state to safeguard the right to life of every person.
Preservation of human life is thus of paramount importance. The government hospitals
run by the state are duty-bound to extend medical assistance for preserving human
life. Failure on the part of a government hospital to provide timely medical treatment
to a person in need of such treatment results in violation of his right to life guaranteed
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under Article 21. The petitioner should, therefore, be suitably compensated for the
breach of his right guaranteed under Article 21of the Constitution. After due regard to
the facts and circumstances of the case compensation of Rs 25,000 was given22.

Labonya Moyee Chandra vs. State of West Bengal23 “case reflected the lack of
seriousness of the State in executing its duties and the implementation of the directions
and recommendations in Paschim Banga Khet Mazdoor Samiti case24.

In Municipal Council, Ratlam vs. Vardhichand & Ors25, “the municipal
corporation was prosecuted by some citizens for not clearing up the garbage by filing
the Public Interest Litigation. The corporation took up the plea that it did not have
money. While rejecting the plea, the Supreme Court through Justice Krishna Iyer
observed: “The State will realize that Article 47 makes it a paramount principle of
governance that steps are taken for the improvement of public health as amongst its
primary duties.”

In Unnikrishnan, JP vs. State of A.P26 “the maintenance and improvement of
public health is the duty of the State to fulfil its constitutional obligations cast on it
under Article 21 of the Constitution.

In the case of Peoples’ Union of Civil Liberties vs. Union of India27, “public
interest litigation was filed against the Government for backing out of a project to
build a psychiatric hospital-cum-medical college in Delhi. The plan had been approved
but when it was found that over Rs. 40 crores would be the expenditure, the Delhi
Administration expressed its inability to fund such a project and the Central
Government refused to take on its responsibility. The Supreme Court held that setting
up of a psychiatric hospital in the capital city was necessary. Once land has been
earmarked and on principle a decision taken that hospital should be shifted and part
of it should be converted into a teaching institution while the other part should be a
hospital, funding should not stand in way of locating such a hospital. As it was
difficult to fund such a huge amount in a single year, it was to be taken up as a
continuous project spread over a period. Hence, the Central Government and the
Delhi Administration were directed to recommence and finish the project.”

HIV patients and their Right to health

Persons suffering from HIV/AIDS have to face large levels of discrimination.
“These people are often denied care and support and so their rights get violated. The
courts have protected people with HIV/AIDS against discrimination in employment
and services. The patients suffering from this dreadful disease deserve full sympathy.”
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The Disclosure of deadly disease does not violate the Right of Privacy of Patient in
the public interest

Another case, Mr. X v. Hospital Z28  is a very famous case where the Court in
order to protect public health violated the right of privacy of one Mr. X. In this case,
the patient who is the appellant was tested HIV+ and had proposed for marriage and
the proposal had been accepted. “The proposed marriage carried with it the health
risk to an identifiable person who had to be protected from being infected with the
communicable disease from which the appellant suffered. The doctor made the
disclosure of the status of the patient. And so, the appellant approached the National
Consumer Disputes Redressal Commission for damages against the Doctor on the
ground that the information which was required to be kept secret under Medical
ethics was disclosed illegally. The Commission dismissed the petition on the ground
that the appellant may seek remedy in the Civil Court. The court held that the
Hippocratic Oath as such is not enforceable in a court of law as it has no statutory
force. Medical information about a person is protected by the Code of Professional
Conduct made by the Indian Medical Council Act. The court also referred the English
Law which permitted such disclosure in very limited circumstances where the public
interest so required. One of the circumstances wherein public interest overrides the
duty of confidentiality is immediate or future (but not a past and remote) health risk
to others.

Hence, the Code of Medical Ethics also carved out an exception to the rule of
confidentiality and permitted the disclosure in the above circumstance. The court
observed that such disclosure would not violate appellants right of Privacy as the
lady with whom the appellant was likely to be married was saved in time by such
disclosure. The court further observed that mental and physical health is of prime
importance in a marriage, and one of the objects of the marriage is the procreation of
equally healthy children. The court also emphasized Sections 269 and 270 of the
Indian Penal Code and said that if any person suffering from dreadful disease like
AIDS knowingly marries a woman and thereby transmits infection to that woman, he
would be guilty of the above offences. These statutory provisions, thus, impose a
duty upon the appellant not to marry as the marriage would have the effect of
spreading the infection of his own disease, which obviously is dangerous to life, to
the woman whom he marries apart from being an offence. The court stressed on the
point that whenever there is clash of two fundamental rights as in the instant case
appellant’s right to privacy and his fiancée’s right to lead a healthy life, the RIGHT
which would advance the public morality or public interest, would alone be enforced
through the process of law.”
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India’s Public Health Infrastructure is Overburdened

The number of confirmed Coronavirus cases in India has been growing at a rate
seen at the early stages in other countries where there was subsequently an exponential
rise in infections in a matter of weeks. As a result, worries are beginning to mount
whether India will also witness a significant outbreak in the days ahead. This is
despite the sweeping measures put in place by governments at the Centre and in the
states. “While India placed travel restrictions relatively early in the spread of Covid-
19, and several states moved quickly to shutter public places, the country’s high
population density and the associated difficulty in practicing social distancing,
overburdened public health infrastructure, high prevalence of non-communicable
diseases and the prospect of transmission from younger people to the elderly in joint
families all stack the odds against effective containment”29.

India’s health care system: A new deadly challenge of novel Coronavirus

As the virus spread globally, India began bolstering its ability to test and detect
the virus. While the National Institute of Virology at Pune remains the main testing
facility, the government has identified 35 additional labs for testing. But concerns
remain over India’s overstretched health infrastructure - a single state run hospital for
every 55,591 people on average and a single hospital bed for every 1,844 people.
India needs about 10 times more doctors to meet the norms prescribed by the World
Health Organization, a shortfall of at least 500,000 doctors. Experts fear that an
epidemic would cause other routine health care functions to suffer. “Everything will
become about COVID-19. And other routine services like immunization or taking
care of maternal mortality would be affected,” said Anant Bhan, a global health and
policy expert30.

Health Care Inequality

India’s health performance, an index that includes access to primary care, maternal
mortality rates and child health, runs the spectrum, with some states outperforming
others by almost 2.5 times, according to the government-run think tank NITI Aayog.
The best performer was Kerala, the small state that found and treated India’s first
three cases. The worst was Uttar Pradesh, a state with roughly the population of
Brazil that has detected at least six cases. Kerala has a doctor for approximately
every 6,000 people, while Uttar Pradesh has one for every 18,000 people.31 “The
inequalities are further pronounced between urban and rural areas, with the bulk of
the available beds concentrated in India’s cities. India spent an average of $62.72 per
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person on health care in 2016, according to WHO, compared to China’s $398.33.
Although India is the world’s primary supplier of generic drugs, it relies on China for
nearly 70 percent of the active pharmaceutical ingredients it uses for making medicines.
India has said it has enough stocks, but the government’s minister for chemicals and
fertilizers told Parliament that there remains “an apprehension” that supplies of
ingredients from China would be disrupted if the epidemic continues. Health Minister
Harsh Vardhan met the management of India’s top private hospitals to ask them to
work with the government in dealing with the outbreak and urged them to prepare a
pool of beds32.”

As per the report of  The Caravan magazine  “through modern Indian history,
the government’s outlook on public health has largely been limited to damage control
containing outbreaks of leprosy, for instance. As the example of tuberculosis makes
clear, even at that, the government has very often failed. India’s founding fathers
prioritized such things as industrial growth and agrarian self-sufficiency at the expense
of health and education. This set the course for the history of neglect we see today.
The Indian government’s outlay on health amounts to little more than one percent of
the country’s GDP far below the global average. India signed the Alma Ata Declaration
at the World Health Assembly in 1978, promising Health for All by 2000. As a
follow-up, the country unveiled its first ever formal health policy in 1983, a full
thirty-six years after Independence.

After ignoring the health sector in all the decades since Independence, the
government realized it did not have the hospitals to keep up with the burgeoning
population. Through 1979 and early 1980, the Chennai-based doctor Prathap C
Reddy did the rounds of the prime minister’s office to get Charan Singh to sign off
on his pet project, a hospital in his home city that he would call Apollo.

This would become the first of a new wave of private hospitals in the country,
with numbers growing into the hundreds and then the thousands. Instead of investing
in the public healthcare system, the government consistently chose exorbitant public-
private partnerships with private health providers. A rising tribe of medical
entrepreneurs such as Reddy, Naresh Trehan and Devi Shetty encouraged the
government on this path.” Now, public health “solutions” revolved around the state
purchasing care from private hospitals and increasing cover on government insurance
schemes, all at great cost. The government also offered massive discounts on land
for private hospitals, as well as other subsidies and tax rebates. In effect, Indian
taxpayers gave free funding to private hospitals where Indian taxpayers had to pay
for care. Now, the Modi government is in the process of allowing the private sector
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to take over government-run district hospitals, as laid out in a recent Niti Aayog
document33.

Conclusion

The movement of judicial view from the early discussions on health to the late
nineties clearly shows that the right to health and access to medical treatment has
become part of Article 21. A corollary of this development is that while so long the
negative language of Article 21 was supposed to impose upon the State only the
negative duty not to interfere with the life or liberty of an individual without the
sanction of law, judges have now imposed a positive obligation upon the State to take
steps for ensuring to the individual a better enjoyment of his life and dignity. The
judicial activism shows that constitutional and human rights interpretation is a dynamic
process that involves the creativity and commitment of individuals to the underlying
values of society. In addition, the Supreme Court has shown that judges have the
enormous potential to effect change in society when they so desire. Therefore, despite
being non-justifiable in the Constitution, the social rights in the Directive Principles
have nevertheless been made enforceable and have been treated as justifiable by the
Supreme Court. However, the sad part is that the implementation of judicial orders
still remains a big issue.

However, the present challenge before the Government of India is the pandemic
of COVID-19. The Indian government finally allowed healthcare workers treating
patients suffering from COVID-19, the disease caused by the Coronavirus, to be
tested; it also only recently began testing those without travel history, a long overdue
implicit admission that the virus was being transmitted locally; and it has just issued
notices to private hospitals to submit tallies of the number of intensive-care beds and
ventilators available and to cancel nonessential surgeries, and directed facilities
nationwide to ensure those suffering COVID-19 are neither stigmatized nor turned
away.

Even the measures the authorities have taken have had unintended consequences.
The lockdown, for example, bars factory workers from going to work, leading to a
shutdown of the medical device industry, and preventing truckers from transporting
materials and stocks to hospitals. A 2016 Reuters report noted that India needed
more than 50,000 critical-care specialists, but has just 8,350. In short, the country’s
healthcare system is in no position to cope with an avalanche of patients with a
contagious respiratory infection in the manner that China and Italy have been doing.
India’s continued inability to deal with the epidemic of tuberculosis speaks to that
struggle. This is a very serious situation before the world as well as before India34.
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Abstract

Today, the adult learner needs an understanding of the rapidly changing world and
growing complexities of the society. Lifelong learning has been an integral part of
Indian culture. The entire education system is designed to facilitate lifelong and ‘life-
wide’ learning and the creation of formal, non-formal and informal learning
opportunities for people of all age groups. Regardless of ideological or political
persuasion regarding globalization and lifelong learning, there is consensus that it is
vital that citizens learn to function in this new and dynamic world. Ensuring that
citizens and employees are equipped with the skills and competencies needed to live
and work in the 21st century is a matter of great urgency. The present research paper
is an outcome of an original empirical research study on ‘A Need Assessment Study
on Lifelong Learning for Community Members’ conducted by the author at Savitribai
Phule Pune University, Pune, Maharashtra.

Keywords: lifelong learning; continuing education; community empowerment; skill
development; capacity building

Introduction

Literacy is an essential tool for learning, communication and acquiring and sharing
of information. The importance of formal education, colleges, universities, etc., in
this context needs no special emphasis, although this alone is not sufficient for the
overall development of one’s personality.

One of the best and most comprehensive understandings of lifelong learning has
been offered by Peter Sheehan (2001) in his Foreword to the Kluwer International
Handbook of Lifelong Learning. It is crucial to demystify the discourse around
globalization and lifelong learning and focus on issues of social justice and equity
(Hoogvelt, 1997; Marginson, 1999).
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Houle & Edmund Des Bruner (1958) identified adult education agencies developed
primarily for the education of adults, such as university and agricultural extension
and corresponding schools. Agencies and institutions founded for non-educational
purposes have undertaken adult education in order to strengthen their major
programmes and to do their job better, which also results in their overall empowerment.

Lifelong learning education

In the context of non-literate adults, post-literacy education should be related to
their everyday life situations, their needs and interests. It should guarantee them the
retention of literacy skills and the development of other types of abilities. The
organization that provides lifelong education, such as Continuing Education Centres
(CEC) organized by the state governments under the aegis of Sakshar Bharat
Programme or the CECs organized by the Departments of Adult and Lifelong or line
departments of the governments with extension education and training like Agriculture,
Panchayats, Health, etc., should have concern for clarity of values, purposes and
commitment as well as more obvious matters of management, staffing, resources
and appropriate methods (Padmanabhan, 1989). Determination of adult education
needs thorough surveys and other statistical sources available in the locality.

According to Lalitha Lenin (2000), the special characteristic of the continuing
education makes these services the backbone of continuing education. This will play
a major role in knowing the upcoming areas for the acquisition of new knowledge,
skills and methods that can be included in the curriculum of lifelong learning.

Post-literacy and continuing education should have aims to improve people’s
earnings and living, promote education, and provide people with knowledge and
services in health care, including knowledge for environmental conservation for the
public organization. It should be mainly aimed to extend and conserve culture, customs
and tradition, etc.

Significance of the study

The researchers have undertaken a detailed review of available literature and
previous research articles in regard to the topic under enquiry. There is an acute
scarcity of research on this topic, unlike in the area of formal education. According to
our review, there is a lack of a focused study on the different dimensions of lifelong
learning, which is the need for a progressive era.
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Education for a more highly skilled workforce, has an economic justification for
lifelong learning. It is instrumental to achieving an extrinsic goal, and it is a declared
policy of international bodies (Aspin et al. 2001). It called for a new philosophy and
re-conceptualization of education as a lifelong process, thus requiring constant
reorganization or reconstruction of experience and knowledge. Inside the twenty-
first century, this call is even more urgent.

Paucity of endogenous data on the subject under enquiry, and to add a new
scientific dimension to lifelong learning literature are also part of the reasons for
undertaking this study. It will add to the knowledge base of lifelong learning and may
help our community members, organizations and academicians or even a layman to
understand the importance of continuing education throughout life.

Objectives of the study

1. To understand the role of lifelong learning in the context of community
development.

2. To find out the needs for lifelong learning with regard to health, education,
cultural and other social aspects of the community.

3. To assess the impact of the lifelong learning process on individual beneficiaries
4. To recommend the intervention strategy for lifelong learning to empower the

community.

Method and material
Participants

A sample of 55 respondents (25 social work field practitioners, 25 beneficiaries
of different educational schemes, and 05 academicians from the extension education
field) was selected for the present study from rural and urban areas of Pune district.
They were selected on a non-probability sampling framework and a purposive sampling
technique has been used for the same. The respondents were aged between 21 to 58
years and have working experience (field practitioner and academicians) ranging
from 05 to 30 years.

Procedure

The participants selected for the study were contacted individually. After explaining
the purpose of the study, they were requested to give consent for the same. After
their consent, the questionnaire was given to them to fill up, they were also given
enough time for returning it. Personal queries of the respondents after finishing
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questionnaire have also been entertained to make them clear. Also, additional
information was obtained through interviews, secondary data, focus group discussions,
etc., of the stakeholders with the help of social workers working at different levels
especially in NGOs.

Measures

The questionnaire consisting of a series of demographic questions about
participants’ personal characteristics and items possibly reveal their understandings,
experiences, and expectations about the need for lifelong learning and continuing
education. The flows of questions, patterns and more importantly language have
been pre-tested before giving them to the respondents. The data is analyzed by using
Statistical Package for Social Sciences (16.0 versions). The simple frequency tables
and cross-tabulation were made for analysis. Deductive method of qualitative analysis
has also been used to reveal the qualitative aspects of lifelong learning and continuing
education considering their importance.

Result and discussion
Characteristics of participants

The socio-demographic characteristics of the participants reveal that some of
them are already covered in the method part of this paper. Majority of the respondents
(45.45%) were between 36 to 45 years and (60.00%) of them were females, mostly
educated up to higher secondary level (38.18%).

Employability and skills of the participants

As regards the current status of employment, it was seen that 67.27% of
respondents were employed who have given preference to the need, mastery and
importance to gain computer skills in the job were 70.90%. About 38.18% of the
respondents opined English communication, 25.45% rated for report writing skill,
58.18% identified marketing skills, and 23.63% of respondents shared that production/
manufacturing skills are important to them for a better job and performance in their
current employment. However, 07.27% respondents were unable to define the skill
that would help them to do a better job.

Necessity and Mode of learning for enrichment

The responses to learning mode, most of the participants (67.27%) preferred
distance mode learning, but surprisingly, 87.27% respondents have not attended web
conference class yet. 34.54% of respondents preferred the summer and winter period
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for attending the lifelong learning classes. According to 43.63% respondents, evening
time will be the best time to attend the lifelong learning classes. To attend such
classes, 69.09% respondents showed readiness to travel up to 05 km, and 61.81%
express the necessity of a creche facility to attend lifelong learning education
programme.

Components to be included in lifelong learning

The participants also suggested the components that need to be included in
lifelong learning programme. 92.72% of the respondents informed that computer
education should be imparted through lifelong learning whereas 63.63% respondents
suggested communication and personality development. 41.81% of the respondents
asked for courses or modules on handicraft making. While 30.90% of the respondents
demanded courses on fashion designing, 74.54% respondents asked for courses on
food processing, 61.81% respondents were interested in courses related to local self-
governance. At the same time, 72.72% respondents emphasize that these courses
should be included in the lifelong learning programme conducted by different State
and Central Universities.

Gaps you observed in present systems

When the respondents were informed that there are centres already existing for
enrichment of community members, they pointed out the following few gaps that
exist in the system. 67.27% respondents feel that the number of existing centres is
insufficient for the lifelong learning programme. 78.18% respondents found the lack
of trained field level staff in lifelong learning programmes. 70.90% respondents felt
that the present curriculum is improper and does not suit the needs of community
members. 83.63% of respondents pointed out the lack of awareness about lifelong
learning among the community members.

Conclusion

Adult learners, particularly those with low skills, are more likely to participate in
adult education and training when they believe their investment of time and money
will benefit them in the labour market. This can mean improved job prospects for
unemployed adults, or career advancement for adults who are already working. Yet
adult learning providers face challenges in aligning their programming with labour
market needs. Even when educational programmes respond directly to identified skill
shortages, it can be difficult to predict whether there will be enough interest among
adult learners in the community to deliver the programme.
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The variety of non-formal education programmes like literacy and continuing
education, vocational training, career guidance, health education, social awareness,
sports and cultural activities, relevant knowledge to the target groups, positive changes
in their attitude need to be developed yet. In addition to that, necessary skills for
income generation and better lifestyle also need to be developed among certain target
groups and it could be a major part of lifelong learning programme.
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Abstract

This article examines the tools used by the teacher fraternity to ensure their students

continue their learning despite the lockdown of educational institutions due to the

Covid 19 pandemic. It also surveys the tools and technologies used by teachers

during the lockdown period. The survey research shows that the teaching fraternity

from urban areas attended more professional development programmes than the

rural areas. The majority used social media like WhatsApp groups for communication,

and for professional development activities, the platforms used majorly were Zoom,

YouTube, Google Meet and many others. It also dwells on the challenges faced by

teachers while attending Webinars on various topics like Digital Curricula, Personalized

Learning, Google tools for educators, among many others. The article surveys their

challenges and sources of their motivation to continue engaging their students and

their learning. It suggests that Webinars should continue to be an official mode of

professional development of teachers.

Keywords: COVID 19 pandemic; educational technology; online platforms; web

conferencing tools; e-learning tools; online courses

Introduction

The COVID 19 pandemic laid down many challenges for the entire educational

fraternity. Teachers, many of whom belong to the digital immigrant community,

found it challenging to deal with the so-called ‘New Normal’ brought in with the

changing times. The educational institutions shut their shutters, but what was not

affected was ‘learning’. The most enthusiastic teachers, who vouched for their

interactive classroom climate and discourses with the students, were in a fix! There

were challenges and new ways to deal with those exceptional challenges. So, to say

the least, teaching went on and is still going on, as smoothly as it should be.




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During the lockdown period because of the pandemic COVID 19, education, the

only area which has not stopped the enthusiasm of teachers, has changed the world.

The teachers were barred from entering the school and college buildings, but they

have been working at the forefront from their homes. They have been learning new

ways to engage students, and then they have finally tried all those new ways to teach

the students. So, by the time the students woke up after a month-long lockdown

period to witness another lockdown, the teachers were ready to face their students

with fresh ideas, and fresh content to be imparted in newer ways. They happily

started looking for new ways to engage with their students and fellow colleagues.

The institutions during the lockdown days, started offering or rather conducted

webinars/training courses online, using multiple platforms. The majority of the online

conferencing were conducted on ZOOM platform, Webex, GoToWebinar, Google

Meet, Microsoft Teams and many others. The topics of the webinars are diverse

digital curricula, educational technology, English language, arts, mathematics, Google

tools for educators, personalized learning, science, social media, social studies, e-

content development, online digital tools, educational research, journal publishing

and so on.

Looking at the condition of the world, and the willingness of the teacher fraternity

to continuously learn in spite of the challenges faced by them, the researchers thought

it was apt to conduct a short survey of the tools being used by the teacher fraternity

for professional development during the lockdown times.

Professional Development of Teachers

Professional development is learning to earn or maintain professional credentials

such as academic degrees through formal coursework, attending conferences, and

informal learning opportunities situated in practice. Effective professional development

is structured professional learning that results in changes in teacher practices and

improvements in student learning outcomes from time to time. With the new lockdown

conditions, teachers had to take up teaching on online platforms. Teaching online

requires specialized skill sets including an understanding of how to conduct classes in

a virtual environment, knowing when and how to use videoconferencing, share content,

respond to students’ submissions and more. Effective online instruction doesn’t happen

magically. The teachers have to get into place the devices needed to reach students

now stuck at home, after knowing about those devices themselves. So, this was the

call for duty and many teachers stepped up to lead professional development sessions

on remote learning despite schools being closed. Others played the role of students
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themselves to learn those aspects of technology that were needed to reach out to the

students in their homes. Thus, the need for professional development was felt more

than ever.

Objectives of the Study

The study was conducted with the following objectives.

1. To identify the tools and technology used for professional development by

teachers;

2. To examine the challenges faced by teachers to access the web conferencing

tools for professional development.

Rationale for the Study

The researchers living in the metropolitan city, sometimes fail to get access to

technology due to low bandwidth, electricity and connectivity problems. The

researchers also felt that many teachers are engaged in learning by attending webinars

during lockdown. What motivated them to attend these webinars on various topics?

Which age group of teachers is more interested in webinars? How many teachers

have access to the internet and computers? How many teachers are organizing and

participating in webinars? These were the questions that often made the researchers

think about the feasibility of webinars in the professional development of teachers. It

also made them contemplate how webinars had become a very important means of

acquiring teaching skills of the new generation and developing professionally.

Literature Review

Teachers have been away from schools and colleges, but education has not been

on hold. Students are learning and teachers are still teaching in spite of not being in

face-to-face contact situations. This pandemic has done a lot of damage to life in

general, however, it could not sabotage the education sector. Those teachers, who

could not contribute to online learning, actually learned first, then took life head-on.

The Commonwealth of Learning (COL) states that with an increasing number of

states, provinces and even whole countries closing institutions of learning as a response

to the COVID-19 pandemic, almost 70% of the world’s students are not attending

school (UNESCO, 2020). COL has shared its expertise and resources and has enabled

stakeholders to keep the doors of learning open for all. Many teachers have done

many courses and have learnt new skills needed in the online teaching scenario.
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A module created by OECD for educators states that the COVID-19 Pandemic

is a typical transformative challenge, for which there is no preconfigured manual that

can guide appropriate responses. It is important that the education leaders design

responses swiftly with specific contexts in mind as the pandemic goes on. It is also

important to protect young people’s educational opportunities during and following

the pandemic. It has created a set of resources to help those collaborating institutions

and countries in the important and urgent task of supporting students’ opportunity to

learn during this challenging crisis shared among humankind. It is true that students

with access to digital devices and the internet may not be the majority in most

countries. But, governments are trying to establish effective forms of online education

that will free up institutional capacities.  Teachers are creating online resources and

redirecting their focus on delivering alternative learning methods for those students

who do not have similar opportunities. The skills needed to be developed during

these times through online mode include cognitive skills, interpersonal skills and

intrapersonal skills.

World Economic Forum also has recognized the challenge of schools and colleges

being shut across the globe and hence online learning could be one possible solution

to continue engaging the children effectively. As per the surveys, even before COVID-

19, there was already high growth and adoption in education technology, and global

investments in education companies were high. The overall market for online education

was gaining strength. All sectors including language apps, virtual tutoring, video

conferencing tools or online learning software have been used significantly since

COVID-19.

Many e-learning tools and companies producing those tools began offering

teachers and students unlimited video conferencing time, in order to keep up with the

times. This also proves that the business sectors have identified the challenge of

online teaching and the need for teachers to keep up with the times. Cloud server

companies have started expanding their storage capacities. Educational broadcasts

and channels focused on different ages and a range of digital options are also powering

virtual learning.

The World Bank is actively working with ministries of education in dozens of

countries in support of their efforts to utilize educational technologies of all sorts to

provide remote learning opportunities for students while schools are closed as a

result of the COVID-19 pandemic. Learning platforms like Moodle and LMS are

being used, as well as cloud solutions from companies such as Microsoft and Google

have been taken. However, all these changes require teachers to be professionally

equipped with knowledge of technologies in the first place. In many countries, because
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of school closures, the governments took additional efforts to improve the efficiency

of digital learning environment services. As a result of this, teachers were expected to

attend professional development workshops in order to keep themselves abreast with

the latest advancements in technology, and also to update themselves with the learning

systems that were required to keep the teaching-learning process going. Because of

COVID-19, most professors and students suddenly found themselves forced to use

technology for teaching and learning. Experts have explored how colleges and

professors are reimagining how they teach and how students learn. This sudden,

forced immersion and experimentation with technology-enabled forms of learning

have had an impact on the status of online learning in higher education. The sudden

explosion of remote learning that may be primitive and of dubious quality because of

lack of appropriate skill sets to use it, could affect attitudes and impressions of

learners. Further, it could also affect perceptions towards online learning - a mode of

learning that already struggles to gain widespread faculty and student support.

Demographic Distribution of Respondents

This article explores all these issues that have emerged due to the sudden pandemic

and lockdown. The researchers collected data from 168 respondents. Out of 168

respondents, 37% were male and 63% were female. 70.2% respondents were Assistant

Professors, 14.3% Associate Professors, 6.5% Professors and others were 8.9%. It

was also observed that the majority of respondents who attended webinars are Assistant

Professors, belonging to an age group of 31-50. Most of the respondents were located

in an urban area during the lockdown period. However, two of the respondents failed

to provide their location during the lockdown period.

Table 1: Gender Distribution of the Sample

Table 2: Designation of the Respondents

  M a le M ale  %  F em ale  F em a le %  T otal Tota l %  

As st Prof   4 2  6 7.74  76  7 1 .7 0  1 18 70 .2  

As so c Prof   1 3  2 0.97  11  1 0 .3 8  2 4 14 .3  

Pro f  4   6 .4 5 7 6 .60   1 1 6.5 

Ot hers  0 3  4 .8 4 12  1 1 .3 2  1 5 8.9 

 
 6 2  1 00 10 6 1 0 0  1 68 10 0 

 

  N o  %  

M a le  6 2  3 6 . 9 0  

F e m a le  1 0 6  6 3 . 1 0  

 T o ta l  1 6 8  1 00  
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Table 3: Age Group of Respondents

Table 4: Location during Lockdown

Ownership of Devices

The data collection form had questions pertaining to the ownership of technological

devices by the respondents. Following was the data collected.

Table 5: Ownership of Devices

 M ale Fem ale     

Age No %  No % Total % 

21-30 6 9 .68  19 17.92  25 14.9 

31-40 28 45 .16 38 35.85  66 39.3 

41-50 20 32 .26 36 33.96  56 33.3 

51-60 8 12 .90 13 12.26  21 12.5 

Total 62 100 106  100 168 100  

 

Loca tio n M a le  F em a le  Tota l %  

  N o %  N o  %      

Urb an 42  7 0 7 9 7 4.5 3 12 1 7 2.9 

Rural 18  3 0 2 7 2 5.4 7 45  2 7.1 

To tal 60    1 06  1 00 .00 16 6 1 00  

 

 Technological Device   

Laptops, Smartphones 58 

Smartphones 41 

Laptops, Personal Computers, Smartphones 21 

Laptops 13 

Laptops, Personal Computers, Smartphones, Tablets/ iPad 12 

Laptops, Smartphones, Tablets/  iPad 10 

Personal Computers, Smartphones 9 

Laptops, Personal Computers 2 

Personal Computers, Smartphones, Tablets/ iPad 2 

iPad 1 
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Of a total of 168 respondents, 116 respondents (68.6%) own a laptop whereas

46 respondents (27.2%) own personal computers. Majority of respondents (153)

have smartphones (90.5%).  25 of them (14.8%) own either a Tablet or iPad. From

Table 5, it is also evident that majority of respondents have multiple access (Laptop/

Personal Computer/iPad and Smartphone. 25% of respondents reported that they

had only smartphones with them.

Internet Access to Respondents

The internet accessed by a majority of respondents (89.3%) was data pack

available through mobile devices. 33.9% respondents depended on wireless devices.

Leased line is used only by 7.1% of the respondents.

Table 6: Internet Access to Respondents

Frequency of Accessing Internet

About 99.4% respondents reported that they access internet daily. Only one out

of 168 respondents (0.6%) mentioned that he accesses internet on alternate days.

This shows that professionals depend on the internet to access data daily and keep

themselves updated.

Attendance of Professional Development Programmes

Out of 168 respondents, 152 (90.5%) attended webinars during lockdown period

whereas 16 (9.5%) did not attend any professional development programme.

Social Media Platform Access

Respondents were asked to mention the Social Media platform they have used

to connect with fellow professionals during lockdown period. Fig 1 shows the data.

Out of the 168 respondents, 150 have used WhatsApp (88.8%) to connect to people

and learn. Facebook has been used by 69 respondent (40.8%). Google meet has

been the choice of 92 respondents (54.4%). The table indicates that the respondents

Mobile Devices 150 89.3% 

Wireless 57 33.9% 

Leased Lines 12 7.1% 

Any other 3 1.8% 
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are using multiple platforms for communication. Messenger services like WhatsApp/

Telegram, etc., is mostly used by all along with Google.

Fig 1:  Social Media Platform Access

Tools and technology used to access professional content during Lockdown

period

Fig 2:  Tools and Technology used to access  professional content

From the analysis of the data collected, it is clear that Zoom platform, YouTube,
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various e-learning platforms like Moodle, GoToWebinar, Google Meet, YouTube

Live and Google Classroom were chosen by the majority for the various professional

development activities to learn and disseminate content during the lockdown period.

Webinar Themes

About 23.7% respondents mentioned that they have organized or conducted

professional development activities during lockdown period, but 76.3% said that

they have not organized any event.

The topics of the webinars related to a variety of themes and did not commonly

relate to COVID19 theme. Only a few of the events were targeted on the typical case

of the corona virus ailment.

Table 7: Webinar Themes

Themes  No T hemes No   

Aero bics for my friends 1  E  learn ing  1  

COVID 19  am on g Train ee 

Teach ers 

3  Ed ucational Technol ogy  1  

Cin em atog rap hy  1  E rud ition  Trend s in T echn olo gies - B log gin g 1  

Class  m ark er test 1  Facu lty Develo pm ent Prog ram me 1  

Classes  1  Food  techn olo gy 1  

Classes  fo r studen t 1  Ho ldin g co mpan ies 1  

Classro om  Int eraction  1  Ho nin g p edago gical ski lls 1  

Con structiv ist Appro ach to  teach 

En glis h 

1  IT R fi ling  1  

Cou rse con tent -  E du catio nal 

Man agemen t 

1  Imp act of Gat on In di an  Eco no my 1  

In com e T ax Retu rn 1  Ins urance accoun ts 1  

In tern ation al co nferen ce 

Nan oB io2 0 o n Twit ter 

1  M OOC, R esearch , Innovation an d Evolu tio n o f 

E d ucation  

2  

intellectu al p ro per ty righ ts 1  M ed ia econom ics 1  

Learnin g Disab ilities 1  On line E du cati on  - know how an d what tools  to  use 1  

Solar sys tem 1  R esearch  M ethodology  

Virtu al Science Fair fo r Studen t-

teach ers , T eachers and  Gen eral 

Pub lic 

1  R esearch  Meth od olo gy , L ectu res fo r FY, SY, T Y 

B A E du cation  an d M A Ed ucation, M.Sc Statistics 

1  

We conduct  regu lar classes to  m y 

students  through  Goo gle han go ut 

meet app .... 

1    
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Many of the topics were on inculcating technological skills and developing

knowledge of the technological resources used for organizing teaching and learning

activities. Some were related to managing accounts, filing ITR returns, insurance,

and economy-related challenges. A lot of them were focused on research skills.

Inclusion, Cinematography, pedagogies, Intellectual Property Rights, Plagiarism and

management were also some topics mentioned by respondents.

Challenges Faced by Organizer

The problem cited by organizers and takers of the online events and webinars

included poor internet connectivity, teaching the participants about how to use

technology and interruption in audio-video signal from the resource person. Apart

from these major issues, slow speed of internet was also reported by many as a

major challenge. It was also reported that reaching out to the desired audience was

also seen a challenge. Number of participants was a problem in a few cases. Many

zoom meetings allowed only 500 participants.

Time spent for developing or participating in any online programme during

the lockdown period (per week)

Respondents were also asked about the number of hours they spend online for

professional development activities or to access internet to attend online programmes.

38 respondents (23.9%) mentioned that the spent 1-2 hrs. online.  38 (23.9%) spend

3-4 hrs. 25(15.7%) spend 5-6 hrs. for online learning. 17 (10.7%) mentioned that

they spend 7-8 hrs. per week for the activities that they attend online. 32 (20.1%)

accepted that they spend more than 9 hrs. for online learning. However, only 9

respondents (5.7 %) mentioned that they spend less than an hour on such online

learning activities.

Member of Mailing List or Discussion Forum

One of the questions put forth to the respondents was related to member of any

discussion forum. 55 respondents (33.5%) said that they were a part of some discussion

forum. However, 109 respondents (66.5%) said that they were not a part of any

discussion forum. Out of those who said that they were a part of a discussion forum,

41 (25.3%) said that they have moderated a discussion forum also.

Working from Home

Apart from attending professional development activities, respondents were asked
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about their role as a faculty member in the institutions they were employed with. 151

respondents (91%) mentioned that they were working from home and doing some or

the other official work of their institution.

The ‘work from home’ mode has affected the work efficiency of the faculty

members in some way or the other. 18 respondents (10.9%) stated that their efficiency

has remained almost the same. 16 respondents (9.7%) mentioned it has been adversely

affected. 34 respondents (20.6%) reported increased efficiency during lockdown,

however, maximum number of respondents (70, 42.4%) stated that their efficiency

has been somewhat affected due to lockdown. 15 respondents (15.3%) reported that

work from home situation wasn’t applicable to them and they were reporting to their

workplaces as usual.

Frequency of Attending Webinars

Respondents were asked how often they attend webinars during lockdown. 96

respondents (57.5%) reported that they attend webinars daily. 42 of them (25.1%)

mentioned they attend webinars every alternate day. 17 (10.2%) attend once in a

week and 10 respondents (6%) stated they rarely attend webinars. 2 (1.2%) of them

accepted that they have never attended any webinar during the lockdown.

Challenges Faced while Attending Webinars

Since attending webinars was not the usual norm for teachers and faculty members,

they faced numerous challenges during lockdown period. Most of them mentioned

Network problems as their major challenge. Another very big challenge was the fact

that mobile phones use a lot of data in order to cater to audio and video connectivity

with the webinar organizer. Existing Internet Data Packs are not sufficient for attending

such events.

Many technology platforms are new to users; hence they are not able to connect

easily. Some of them reported less concentration in attending due to many other

disturbances at home. Household chores became a priority for all, leading to difficulty

in balancing domestic chores and online lecture timings.

Some people have no or limited access to computers making that a great challenge

in online learning and professional development. Another challenge was the concern

of security issues with some sites and also technical problems from host side.
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Table 8: Challenges Faced by Participants

Level of Satisfaction

How satisfied are you with the professional content received by you during

lockdown? As an answer to this question, all respondents experience different levels.

The respondents were asked to rate their level of satisfaction on a scale of 1 to 5 (1

being poor and 5 being highly satisfied).  The table 9 below mentions the responses.

Table 9: Level of Satisfaction with Professional Content Received

It was noticed that there was a lot of variety in the responses about the level of

satisfaction. This clearly indicates that the people using technology are in clear minority

and those who have started using technological devices for professional development

  Level of Satisfaction- 1 2 3 4 5 

Number of Respondents 43 51 45 19 6 

% of Respondents 26.2 31.09 27.4 11.6 3.7 

 

Major Challenges No of Respondents 

Network problems 74 

Internet Data Packs are not sufficient 34 

Many technology platforms are new to me, not  able to connect 29 

Not able to concentrate due to attending course from home 18 

No access to Computers 2 

Balancing domestic chores and lecture timings. 1 

Household responsibilities 1 

I don’t face any difficulty 1 

Making assignment due to poor network 1 

Noises and unwanted sounds from opposite ends 1 

Security issues with certain sites 1 

Technical problems from host side, in spite of Registrat ion  

sometimes we don't get invitation, so many webinar or  
FDP sessions on one day at same time, difficult to keep track of 

1 

Technical problems from host side, in spite of Registrat ion somet imes  

we don't get  invitation, so many webinar or  

FDP sessions on one day at same time, difficult to keep track of all 

1 

Too many being organized...sometimes not possible to attend  

at other times seats are filled up 

1 
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are facing a lot of challenges. Only around 15% of the respondents mentioned that

they were satisfied with the professional content received by them, rest 85% were

not satisfied with the same.

Conclusion

It is imperative that the government takes a note of these challenges faced by the

educational fraternity and organize programmes and events in order to bring them to

the expected level of technological integration. This study has also brought to fore

the various issues people face in a work from home situation. Technology may be a

boon to transform the education system but if the teaching community is not tech

savvy, they may find it difficult to even cope up, leading to the greater challenge of

decreasing standards of education.

This survey and its findings can be an eye opener to the educational fraternity

that there are differences in the skill sets of people with respect to reliance on technology

for learning as well as teaching. These differences pave the way for more rigorous

trainings and active involvement of such teachers who have a hard time dealing with

issues related to technology. While mobile phones are the easiest resources available

to integrate technology into teaching, there are many who find it the most difficult to

handle when they have to use it for teaching-learning processes.

The high level of satisfaction of the teaching community ensures positive impact

on the students and future nation builders. Low satisfaction levels with the professional

content received indicate poor performance of teachers on the technological front.

These are issues that must be addressed immediately if this has to be taken as the

‘new normal’. If teachers are to embrace technology for their professional development

and also in the teaching learning processes, it is important that these challenges be

dealt with, and appropriate technological aid be provided to the teaching community.
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Abstract

Reverse mentoring is an innovative way to encourage learning and facilitate cross-

generational relationships. It involves the pairing of a younger, junior faculty acting

as mentor to share expertise with an older, senior colleague as mentee. The purpose

is knowledge sharing, with the mentee focused on learning from the mentor’s updated

subject or technological expertise and generational perspective. A model is developed

that focuses on key variables to consider and how reverse mentoring may benefit

individuals and Institutions.

Keywords: mentoring; relationships; mentee

Introduction

Reverse mentoring is an innovative and cost-effective professional development

tool that capitalizes on building bridges between generations. It’s a faculty in his or

her 20s or 30s who teaches an older faculty about workplace technology, to master

in social media, know what younger people are thinking and doing, and keep job

skills up to date. If the older people feel tentative about using Twitter, LinkedIn and

Facebook in their job, a reverse mentor can probably show you the ropes.

Traditional mentoring focuses on passing knowledge from professional to up

and-coming stars.  Reverse Mentoring feeds expertise up the corporate worlds. Under

Reverse Mentoring, “a younger or less experienced Executive helps a more senior

manager gain insight into areas, such as computers and changing IT technology,






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changing mindsets and expectations of the younger generation, new business concepts,

thinking out of the box”.

Potential Benefits of Reverse Mentoring

1. Improved Cross Generational Communication

When companies pair younger and older personnel, barriers between the

generations are broken down. Young professionals might be frustrated by what they

perceive as outdated business practices put in place by senior leadership. Pairing

young professionals with members of senior management gives both sides the chance

to hear the each others' perspectives, reducing the "us against them" mentality that

can exist amongst different generations.

2. Faster Adoption of Emerging Technologies by Senior Leadership

Technology changes so rapidly that it can be difficult to stay at the forefront of

the latest innovations. Younger personnel are often best positioned to bring new

technologies to the attention of their senior faculty. People of all ages can learn new

technologies, but some older workers don't immediately see the advantage of an

untried technology. The faculty has the authority to direct change through an

organization. So, when a tech-savvy younger professional shows a 60-year-old

executive how to use, for example, social media for the company's benefit, it can

accelerate the pace at which the new technology is used.

3. Advancement Opportunities for Younger Faculty

Reverse mentoring provides the chance for senior faculty to interact with younger

faculty in a more in-depth way, allowing up-and-coming faculty to showcase their

abilities. Succession planning is vital to any organization and reverse mentoring allows

faculty another avenue to assess their talent pool.

The Hartford, an insurance company, started a formal reverse mentoring

programme and paired 12 high-performing young professionals with 12 faculty. Within

a year of starting reverse mentoring, 11 of the young professionals in the programme

were promoted. While Hartford company faculty stopped short of claiming that

reverse mentoring was the sole cause of the promotions, they did acknowledge that

the faculty benefitted from the increased exposure to faculty who had an impact on

promotion decisions.
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4. Improvements in Company Procedures

One of the most unexpected benefits of reverse mentoring is its potential impact

on improving the way the company does business. In one financial services firm, the

faculty considered conducting a phone survey with customers. When they mentioned

this strategy to their younger reverse mentors, they were reminded that most customers

in that market segment used cell phones rather than landlines. This small bit of

information allowed the company to shift its communication strategy and save money

that would have been wasted on calls to non-existent landlines.

Mentoring has been part of the human learning experience since the beginning of

time. Recent innovations in the process have allowed talented young professionals to

share what they know in an "upward" with those who are more experienced in

tenure, but are still willing to learn new things. When companies implement reverse

mentoring, there are unexpected benefits - both for the overall functioning of the

company and for the individuals who participate.

Five step reverse mentoring programme

(i) Developing a structured programme: Either, assign mentoring pairs or, let

participants find mentors/mentees they feel they will be comfortable with.

What’s important is to develop a set of goals, objectives and ground rules.

(ii) Make the programme a priority: Participants must understand the

importance of a reverse mentoring programme and block time which mentors

and mentees would spend with each other.

(iii) Screen the members:  Being young doesn’t automatically make a person an

authority on what’s “COOL”. Mentors must have patience and temperament

to work with senior faculty as the seniors may be reluctant to open up with

someone so junior.

(iv) Provide proper training: Mentor must learn what’s important and how to

show patience and the mentee has to check his or her ego at the door,

otherwise, the whole reverse mentoring programme may fall.

(v) Solicit feedback and make necessary changes:  Reverse mentoring can

require CORRECTION. By surveying participants it’s possible to identify

strengths and weaknesses and make the adjustment necessary to achieve

success. By developing these qualities, the success of the reverse mentoring
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programme can be ensured. But it requires a lot of motivation as both the parties

must understand the importance of implementing this programme. Junior faculty

must understand that senior faculty are much wiser and more experienced, and this

programme should maintain the ego of the senior faculty intact.

Requirement for Successful Reverse Mentoring

Both, the mentor and the mentee must have certain qualities and attributes. Both

the parties have their share of responsibilities which when fulfilled can make a reverse

mentoring programme successful. Following are the must have qualities for a mentor

and his partner in a Reverse Mentoring Programme:

GOOD MENTORS- Listen and Understand, Challenge and Stimulate learning,

Teach by example, Introduce to new technologies, Patient, Restricted advice

GOOD MENTEES- Listen, Act on advice, Show commitment, Ask for feedback,

Open-minded, Willing to change and Act pro-actively

Most Important Key for Successful Implementation of Reverse Mentoring

It includes:

- Training the mentor to be patient and restricting his or her advice to relevant

topics only.

- Privacy and confidentiality are also important for seniors who don’t wish to

be seen as depending on the TIPS from the faculty with less experience.

Limitations of Reverse Mentoring

“The idea of reverse mentoring is good, but should be used Judiciously”

- Senior faculty may not like taking advice from faculty who are juniors to

them.

- It is not present formally, therefore, little Reverse Mentoring is found in

Institutions.

- Reverse Mentoring programmes may wither if they lack clear and adequate

goals.

- If not handled properly it can ruin the work atmosphere and discipline in the

organization.
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Comparison between Reverse Mentoring and Traditional Mentoring

“Reverse mentoring” popular in India

1. Nokia identified 8-9 domain specialists to "coach" seniors. In one-to-one

formal sessions, these select juniors pass on their learning to the

seniors. Country Head Shivakumar, Director, Operator Channel, and V.

Ramnath are among those "reverse mentored". These young mentors are

part of Nokia's strategy group.

2. Companies such as Hindustan Unilever, Bharti Airtel and Accenture are

adopting "reverse mentoring" in India, where younger staff teach senior

faculty about new trends and technology.

3. Hindustan Unilever, the FMCG giant, has pursued this strategy at the highest

level, with Nitin Paranjpe, its CEO, receiving insights into social media

from Karthik Perumal, who is 17 years his junior and the organization’s

media services manager. “The skills I grew with up as a marketer are

dramatically different from the skills and capabilities needed in the future,”

Paranjpe told the Economic Times.

"Reverse mentoring is important given the rate at which things are changing

around us."  Today, there is a generation of consumers that is growing up only in the

digital space. As the CEO of a consumer company whose business revolves around

Reverse Mentoring Functions Traditional Mentoring Functions   

Career Support 
 

• Knowledge sharing  

 

• Coaching*  

 
• Exposure and visibility  

• Skill development* 

 

• Challenging ideas  

 
• Networking* 

 

Career Support 
 

• Sponsorship  

 

• Coaching  

 
• Exposure and visibility  

 

• Protection  

 

• Challenging assignments  
 

Psychosocial Support 

Support and feedback 

Acceptance and confirmation 

Friendship 

Affirmation and encouragement* 

Psychosocial Support 

Role modeling 

Acceptance and confirmation 

Friendship 

Counseling 
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the consumer, how can I not be clued into it?" This process of learning is two-way,

offering insights into how faculty work while informing them about new trends.

"Both will benefit if we connect senior leaders with younger high performers," said

Driscoll.

4. Krish Shankar, head of human resources at Bharti Airtel, the telecoms group,

also regularly meets with Ila Wadhwa, its business development head, global

Reverse M entoring E xchange Traditional Mentoring Exchange 

• Shares  technical  or content  expertis e and  
enhances  unders tanding of generational 

trend s  

 
• Provides guidance and  feedback on  

traini ng and mastery of new ski lls and  
knowledge  

 

• C ollaboration on  pro jects and research 
that create contact with each o ther’s  

co lleagues  

 
• Demonstrates technology savvy and  

identifies opportunities to apply  

knowledge  
 

• Generates new app roaches to  problems 

and sugges tions for implementing 
solu tions  

 

• Teaches about social networking  sit es  and  
social media; introduces  to  

peers /co lleagues to increase social 

in tegration and  social capital  
 

• Provides support for learning and  feedback  
on new knowledge and  skill  acquisiti on 

 

• Provides support and encouragement that 
enables m entee/mentor to  experim en t with  

new B ehavi ours 

 
• M utual liki ng and sharing of life events  

th rough inform al  exchange; co nnecting  

friends across  levels  or d ivis ions in  the 
organization 

 

• Openly d iscu ss devel op ment al needs and  
encourage career and personal 

development 

 
• Offers fresh perspective on the 

organization and  its busines s(es) 
 

• Demonstrates openness  to  new ideas  

innovation, and a g lobal  perspective  
 

• Shares  willi ngness to  learn 

• Public support  for advancement in 
the organi zation  

 

• Enhances knowledge and unders tanding 
of how to navigate effectively  in  the 

corporate world  
 

• C reate opportunities to dem onstrate 

compet ence t hrough contact with other 
s en ior faculty 

 

• Shields  m entee from untimely  or 
poten tially d amaging contacts with  other 

s en ior faculty 

 
• Ass igning  challenging work, supported 

with  train ing  and ongoing performance 

feedback  
 

 

• Attitudes , values, and behaviour provide a 
model for mentee t o emul ate 

 

• Provides  support and encouragement  that 
enables ment ee to ex periment with new 

B ehavio urs 
 

• Social in teraction characterized by mutual 

liking , understand ing, and  informal 
exchang es about work and  non-work 

Experiences 

 
• Enables mentee to  expl ore personal 

concerns that may in terfere with a positive 

s en se of self in the organization; talk 
openly about anxieties/fears 
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voice solutions, who is 21 years younger than him." The future of technology

will be defined by the youth, and unless we talk to the younger generation

and observe them closely, we will not know their demands," said Shankar.

"A programme like this sends a message that no matter how high up you are,

you are never too old to learn." Among the schemes pursued following

these efforts are the repositioning of Bharti Airtel's brand on university

campuses and shifting its sponsorship focus from cricket to football.

5. Similarly, this kind of initiative has assisted many leading faculty at Accenture,

the consultancy, in refining everything from decision-making strategies to in-

house policies for new mothers returning to work. "This has helped me in

my problem-solving skills. When I look at a situation, I also look at it from

Gen Y's perspective – how they would look at that situation, and what could

be a reverse solution to the problem," said Unmesh Pawar, Accenture's

senior vice president, human resources.

 Category of Generation

1. Veterans, or the “Greatest Generation” born before 1945-75 million (25%

still in the workforce).

2. Baby Boomers were born between 1946 and 1964 which holds nearly 80

million people.

3. Generation X, or Baby Busters who were born between 1965  and 1978 and

they hold nearly 46 million people.

4. Millennials, or Generation Y, Nexters, Generation Me who are born between

1978 and 1999 and they hold 76 million people.

Reverse Mentoring Relationship

Focus on Knowledge Sharing

Learning from the mentors’ expertise through knowledge sharing and skill

development is the main focus for mentees in a reverse mentoring relationship. This

ensures that both parties understand their goals. Wanberg, et al. (2003) define three

types of learning through the knowledge exchanged in mentoring relationships,

including (1) cognitive learning, which enhances declarative knowledge, procedural

knowledge, strategic or tacit knowledge, knowledge organization, or cognitive

strategies; (2) skill-based learning, which improves technical or motor skills; and (3)

affective-based learning, which enables attitudinal or motivational changes.
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Emphasis on Leadership Development

In a reverse mentoring relationship, leadership development in the form of personal

learning is particularly important for mentors because it can reduce role ambiguity

and increase job satisfaction (Lankau & Scandura, 2002). This is especially helpful

for millennial faculty who tend to be uncomfortable with ambiguity and have a desire

for clear direction and immediate feedback in their professional experiences (Gerdes,

2007; Johnson & Romanello, 2005; Twenge, 2006). In addition, the development of

relationships that enhance leadership skills, cross-generational communication, and

professional understanding will benefit both participants as well as the organization.

Variables in Reverse Mentoring Relationship

Individual Differences

Individual differences such as gender, race/ethnicity, and personality have long

been acknowledged as a potential challenge in mentoring relationships (Ragins &

Kram, 2007). Individuals tend to be attracted to those they see as similar to themselves

(McPherson, Smith-Lovin, & Cook, 2001), thus cross-gender and cross-race

mentoring relationships may be challenging. Individuals’ growth may be limited due

to gender barriers.

Cross-Generational Differences

In the workplace, millennial faculty tend to be more assertive with a desire to “be

heard” and to have an immediate impact (Twenge, 2006). Reverse mentoring capitalizes

on these values by giving young faculty the responsibility of developing their mentees’

skills. In traditional mentoring relationships, for mentors “a primary benefit is the

sense of satisfaction and fulfilment from fostering the development of a younger
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adult” (Ragins & Scandura, 1999. 20). While this may benefit reverse mentees, they

will also learn how their millennial mentors prefer to teach and learn, as well as the

way they approach work and life generally. Likewise, younger mentors will learn

about baby boomers’ perspectives on work and gain an understanding of how to

interact with more experienced professionals.

Interaction Frequency

The time and energy involved in developing and nurturing a mentoring relationship

is a potential challenge for both mentors and mentees.

Role Reversal

Reverse mentoring provides an opportunity for early-career faculty to participate

in a challenging professional development experience. In their role as mentors, junior

faculty gain exposure to senior-level faculty.

Trust and Interpersonal Comfort

Building trust and rapport in reverse mentoring relationships is critical since

knowledge is absorbed faster and more completely when the connection between

mentee and mentor is of high quality.

Outcomes of Reverse Mentoring

A successful reverse mentoring programme offers several benefits for individuals’

learning and professional development. Many of these positive proximal outcomes

have been discussed throughout this article, so they are summarized briefly here.

The positive distal outcomes for Institutions that extend from individual participants

are numerous.

Mentor Outcomes

For mentors, the primary benefit of participating in a reverse mentoring relationship

is their own leadership development and the experience of managing a professional

mentoring relationship. Through interactions with seasoned faculty, young

professionals gain organizational knowledge, such as insight into the leadership

hierarchy of the organization and learning how to navigate and get work done in the
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organization. The direct, one-on-one exposure to baby boomers in the workplace

challenges mentors to understand differing work values and approaches and to

communicate effectively.

Mentee Outcomes

For mentees, the primary benefit of participating in a reverse mentoring relationship

is the opportunity to learn the newest content knowledge or technical skills and gain

exposure

Oraganizational Outcomes

Talent Management

While Institutions may use a variety of tools to identify high-potential faculty

including performance appraisal, personality instruments, cognitive ability measures,

competency ratings, or situational judgment inventories, the reliance on such

assessments for leadership development is still relatively rare (Konczak & Foster,

2009). Instead, organizations tend to rely on the subjective judgment of higher-level

faculty to identify future leadership talent.

Reverse mentoring increases the frequency and quality of interaction that these

high-level faculty have with young faculty, which should improve the accuracy and

reliability of subjective assessments. In addition, young faculty have an opportunity

to demonstrate their competence in the content that is shared (e.g., technology,

subject matter, generational trends) as well as interpersonal and teaching skills. Thus,

reverse mentoring may lead to earlier identification and development of high-potential

faculty, also known as “talent management” or “succession planning.”

Recruiting and Retention

 Reverse mentoring is one of several tools for Institutions what provide

developmental opportunities as a strategy for recruiting and retaining talent. In

particular, millennial faculty want personalized opportunities to contribute to the

workplace and to feel that their ideas are being heard.

Social Equity and Diversity

As a formal initiative, reverse mentoring has the potential to enhance the access

of young women and minorities to individuals in powerful organizational positions.
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Bridging Technology Gaps

Both individuals and employers increasingly use online social media, such as

LinkedIn, Twitter, and Facebook (Zeidler, 2009) for multiple purposes, such as sharing

information, networking, keeping in touch, and entertainment, among others. Through

a reverse mentoring relationship, mentees will be exposed to the full range of uses

and possibilities for technology as well as current and emerging trends.

Understanding Trends and Customers

In the process of reverse mentoring relationships, senior members of the

organization are exposed to the worldviews and desires of their younger colleagues.

Conclusion

For Institutions, reverse mentoring is an innovative tool for talent management,

recruiting and retention, improving social equity and diversity, bridging technology

gaps among faculty, understanding trends and stakeholders, and driving innovation.

In addition, the individual learning of participants may extend to organizational learning

and promote a culture of continuous learning.
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Abstract

The digitalized modes of teaching have revolutionized the education scenario amid

an inescapable COVD-19 curfew, whereby the teaching faculty has to take the front

foot and confront the challenge of responsibly joining the students at virtual platforms

and to accomplish the learning outcomes. The current study is an attempt to analyze

the experiences and the challenges faced by the faculty at Panjab University,

Chandigarh while administering the online classes. To conduct the study, a questionnaire

in the form of Google form was sent via e-mail to one hundred and fifty faculty

members from various departments at Panjab University and only eighty-nine

responses were received. The majority of the respondent teachers were from

Engineering and Technology, Education, Humanities and Sciences. The findings

suggest that during the lockdown period, teachers have undergone the adoption of

technology and are enthusiastically undertaking webinars, Faculty development

programmes and Trainings to practice their hands on the latest tech-applications to

administer online classes effectively. The most commonly used online platforms

were found to be zoom, cisco-webex, Google meet, Google classrooms, Microsoft

teams, Google forms, Microsoft forms, etc. The teachers are putting in their best

efforts but, only three-fourths of the students were able to attend the class and lack

of internet connectivity was the main issue being faced. Teachers were managing the

practical work via simulation method, Virtual labs and receiving assignments via e-

mail. A few teachers opined that it’s the irony of time that they had to opt for online

teaching, otherwise, classroom one to one teaching could never be replaced. Though

Panjab University management system has been developed for managing classes,

examinations, etc., still, a few of the teachers believe that there is a need to buy

centralized licensed online platform so that the classes could be conducted safely as




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well as efficiently. Virtual learning has brought a revolution in the area of edification

and has paved the way for opting Blended and Flipped modes of instruction, for

enhanced learning outcomes in the post-lockdown era in India.

Keywords: virtual classrooms; COVID-19; lockdown; online teaching

Introduction

The online modes of teaching have revolutionized the education scenario amid

inevitable COVD-19 curfew, whereby the teaching faculty has to take the front foot

and confront the challenge of responsibly joining the students at virtual platform and

to accomplish the learning outcomes.  In India, by the end of March 2021, there was

complete lockdown and every sphere came to a standstill. There was a scenario of

fear and apprehensions.

All the educational institutions were locked. The syllabus and classes came to a

halt. Then, the situation was taken over by the online platform. The time was to

unmask the new phase of education. This transition from traditional face-to-face

classroom to computer supported learning has become the biggest educational

experiment till date.

Objective of the Study

- To analyze the experiences and the challenges faced by the faculty at Panjab

University, Chandigarh while administering the online classes.

Research Design and Methodology

To conduct the study a questionnaire in the form of Google form was sent via e-

mail to one hundred and fifty faculty members from various departments at Panjab

University and only eighty-nine responses were received.

The majority of the respondent teachers were from Engineering and Technology,

Education, Humanities and Sciences. The Google form was based on the questions

related to the online teaching experience of the teaching faculty at Panjab University,

Chandigarh, India. The data received was analyzed and interpreted to reach the

meaningful results.
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Data Analysis and Interpretation of Results

After the collection of data, the analysis and interpretation was done. The tabular

representation of the data in the form of frequency and percentages is given below:

Table 1.1: Responses of the Faculty with respect to the Online Classes

As per the data received, majority (48.31%) of the respondent Faculty members

were 31 to 40 years of age, and 29.21% were of 41 to 50 years age group. The

majority of the respondent teachers were from Engineering and Technology (29.21%),

Education (12.36%), Humanities (16.85%) and Sciences (13.48%). The students

were joining the online classes in a considerable ratio but still, 100% target is yet to

be achieved.

With respect to the practical work, the majority (71.8%) of the teachers were

receiving the assignments in the form of e-mail and other methods like virtual labs,

Age Distribution How did you manage the Practical Assignments 

 Percentage(frequency)  Percentage(frequency) 

Below 30 years 

31 to 40 years 
41 to 50 years 

51 to 60 years 
Above 60 years 

7.87(7) 

48.31(43) 
29.21(26) 

7.87(7) 
6.74(6) 

Simulation Method 

Via Virtual Labs 
Assignments via e-mail 

Secondary Data used 
Google Classroom 

16.7(13) 

19.2(15) 
71.8(56) 

12.8(10) 
2.6(2) 

Faculty/Department Online ways used to contact students in lockdown 

Arts 

Science 
Business Management 

Education 
Engineering & Technology 

Language 
Law 

Medical Sciences 
Multi Faculty Department 

No Response 

16.85(15) 

13.48(12) 
6.47(6) 

12.36(11) 
29.21(26) 

6.74(6) 
5.62(5) 

4.49(4) 
1.12(1) 

3.37(3) 

e- mail 

WhatsApp 
You-tube  

zoom 
Cisco-webex 

Webinars 
Google forms 

Skype 
LinkedIn 

Google meet 

73(65) 

93.3(83) 
              21.3(19) 

43.8(39) 
46.1(41) 

32.6(29) 
34.8(31) 

13.5(12) 
2.2(2) 

2.2(2) 

Percentage of students connected with online classes How was your Lockdown Teaching Experience 

Less than 50% 
51 to 60% 

61 to 70% 
71 to 80% 
81 to 90% 

91 to 99% 

100% 

13.48(12) 
11.24(10) 

13.48(12) 
21.35(19) 
17.98(16) 

17.98(16) 

4.49(4) 

 
Very Satisfied 

Satisfied 
Good 
Unsatisfied 

Very Unsatisfied 

No response 

 
14.61(13) 

49.44(44) 
29.21(26) 
4.49(4) 

                1.12(1) 

1.12(1) 

 



Resurrecting Virtual Classrooms              Shelly Aggarwal, Dazy Zarabi

98

simulation method and Google classrooms were also used for the practical assignments.

The most commonly used online platforms were found to be zoom, cisco-webex,

Google meet, Google classrooms, Google forms, Microsoft forms, etc. Majority

(49.44%) of the faculty members at Punjab University, Chandigarh have a satisfactory

experience with respect to online teaching.

Table 1.2: Faculty Responses about the Problems in Online Teaching

Figure 1.1: Faculty Responses on Problems Faced in Online Teaching

 The responses from the faculty members reveal that the major problem faced

by the majority (67.4%) of the teachers was the Internet connectivity issue. The

other problems faced include lack of attention, lack of eye contact and the absence

of human contact. Because of being used to classroom teaching, a lot of problems

were faced while administering the online teaching.

Problems faced  Response 
 Percentage Frequency 

Lack of Eye Contact 46.1 41 

Lack of Attention 31.5 28 

Lack of Human Contact 57.3 51 

Habitual of Classroom Teaching 23.6 21 

Internet Connectivity 67.4 60 

No Major Problem 1.1 1 

 

46.1
31.5 57.3

23.6
67.41.1

0 10 20 30 40 50 60 70 80

Lack of Eye Contact

Habitual of Classroom Teaching

Pecentage of the responses  of the Faculty

Lack of Eye 

Contact

Lack of 

Attention

Lack of Human 

Contact

Habitual of 

Classroom 

Teaching

Internet 

Connectivity

No Major 

Problem

Percentage 46.1 31.5 57.3 23.6 67.4 1.1
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Figure 1.2: Faculty Response whether they would recommend Online Teaching

(on a five-point scale)

Majority (42.7%) of the teaching faculty members rated three points to online

teaching on a five-point scale. 25.84% of the teachers gave four points and 11.24%

of the teachers gave 5 points to the online teaching.

A few of the faculty members gave zero and one point for online teaching. The

responses reveal that majority of the respondents are in favour of online teaching.

The actual responses of a few faculty members are as follows:

Response 1. “It was a phase of time that I would never wish to see again in my

profession. Teaching is a passion for me and I could feel that students were not as

interested in classes as they would have been in a proper classroom. The environment

of homes was a major hindrance in making the teaching a successful one.”

Response 2. “In Pandemic, empowerment of teachers and learners is of utmost

importance to motivate them for online classes as this is the most appropriate way to

stay connected and collaborate. This would reduce the burden on university

administration for regular sanitization, health check-ups, etc. Regulating social distancing

would consume much of effort and time which otherwise could be utilized more

productively in academics and research.”

Response 3. “Great thing about online teaching is that the students can view

recorded videos anytime as per their convenience again n again n again!!”

Response 4. “It's the irony of the time that online teaching has become our
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choice. But it's not an effective way to teach, because we are sharing only the

information. There is no scope for skill development. These days, many more webinars

have been organized by different educational institutions, but these are only to complete

the courses, and there is no output of all this online propaganda.”

Response 5. “It is a high-risk time for students as well as for the staff. Online

teaching mode or UMS (university management system) should be developed for

managing classes, examinations, etc.”

Response 6. “We do not have access to all the tools of online teaching and

learning. The drying tools need to be available at the university level. The evaluation

is difficult for online teaching. Such issues need to be addressed.”

Suggestions and Conclusions

The findings suggest that during the lockdown period, teachers have undergone

the adoption of technology and are enthusiastically undertaking webinars, faculty

development programmes and trainings to practice their hands on the latest tech

applications to administer online classes effectively. The most commonly used online

platforms were found to be zoom, cisco-webex, Google meet, Google classrooms,

Microsoft teams, Google forms, Microsoft forms, etc. The teachers are putting in

their best efforts but, only three-fourths of the students were able to attend the class

and lack of internet connectivity was the main issue being faced. Teachers were

managing the practical work via simulation method, Virtual labs and receiving

assignments via e-mail. A few teachers opined that it’s the irony of time that they had

to opt for online teaching otherwise, classroom one-to-one teaching could never be

replaced. Though Punjab University Management system has been developed for

managing classes, examinations, etc., still, a few of the teachers believe that there is a

need to buy a Centralized licensed online platform so that the classes could be

conducted safely as well as efficiently. Virtual learning has brought a revolution in the

area of edification and has paved the way for opting for Blended and Flipped modes

of instruction, for enhanced learning outcomes in the post-lockdown era in India.
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Abstract

This paper is a humble attempt to critically examine the need for ethics in education
in school to make children conscious and sensitive citizens of the country. The
education system of our country in general, and school education in particular, is the
cornerstone of governance of any country. Hence, utmost care must be given to
impart ethical issues in education to children from the very beginning, so that they
can imbibe good ideas and virtues, and become conscientious citizens having sensitivity
towards the community around them and the larger society. As a matter of fact, the
crisis in governance in our country, and across the globe, clearly reflects the fact that
there are some serious lacunae or problems in our approach to our education system.
This prompted the authors to analyze and explore the complexities of ethical education
to students in India and its linkage with governance issues. In times to come, India is
likely to suffer if these issues are not taken care of by our policymakers, educationists,
and policy implementers. Hence, it is the crying need of the hour to implement
ethical issues in our education system, which ultimately going to affect our governance
system.

Keywords: crisis in education system; ethics in education; school education;
education Policy

Introduction

When you open any newspaper in the morning on any given day, most headlines
scream about robberies, murder and violence against women, children and elderly,
the helpless and the downtrodden sections of our society. The other set of news
narrates corruption, frauds and scams involving crores of rupees in various issues
related to our governance system, which affects our day to day life, be it business,






trade and or commerce, banking sector, civic administration, policing, law and order
situation or education system, any examination, or any similar sphere. Even in the
context of employment, recruitment or selection process, there are alleged malpractices.
The number of elected representatives, bureaucrats, technocrats, policymakers
declared corrupt, defaulters or parties for illegal activities is increasing day by day,
and in recent times, it is common to find that a number of them are sent to jails for
these odd activities. It has aggravated to such a level that recently, Union Public
Service Commission (UPSC), which is instrumental in the selection of bureaucrats/
civil servants for the Union and State governments, made it mandatory to include a
paper on “Ethics in Governance” in the selection process of civil servants before
being appointed. Not only that but also in the training programmes of probationary
officers and in the MDP for mid-career development programmes, ethics along with
efficiency is considered as one of the important factors or criteria for promotion.

However, it has not worked as a deterrent to going for corrupt practices by civil
servants, resulting in several senior bureaucrats/civil servants getting convicted in a
number of cases, sent to jail or suspended, demoted or dismissed from services. In
the matter of politicians getting convicted by judiciary in cases of heinous crimes and
sent to jails, there are large numbers in this country, cutting across party lines. A
number of them are debarred from contesting elections. The Association of Democratic
Reforms (ADR) reports clearly mention the candidates from various political parties
contesting in India, their criminal antecedents, the number of cases involving
proceedings against them and charges of heinous crimes against them. These reports
came before each and every election in our country, such as the number of
parliamentary committee reports, public accounts committee reports, CAG, CVC,
Supreme Court, Election Commission, Transparency International and civil society
organization reports.  The Vora Committee mentions these. Even the UNDP and
World Bank, in their various reports, discussed these crucial issues - corruption,
nepotism, lack of transparency and accountability in the domain of governance, and
termed them as factors leading towards ‘crises in governance’. This is not particularly
applicable to India, as it is a common feature of many Third World countries, including
some of the so-called developed countries of the contemporary world.

Crisis in Governance in our society

It’s not uncommon to find the allegations and charges of corruption, which are
primarily reflections of malpractices, nepotism and illegal activities. This has resulted
in problems in governance, as there is a lack of accountability, transparency, social
justice, proper allocation of resources to various sections of society and lack of
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implementation of provisions of law of the land, which is the Constitution of India.
Why is this happening? How does it happen? Who commits these crimes? This has
resulted due to the crisis of governance in our polity, economy and society. This has
led to a critical situation. In the post-Independence period, our country has witnessed
the recommendations of the Santhanam Committee, Administrative Reforms
Commission (ARC), Dharam Vira Committee, National Law Commission, Vohra
Committee, National Police Commission, Riberio Committee, Malimath Committee,
a number of judgments of honourable Supreme Court of India,  which have amply
demonstrated the lacunae and the necessity of reforms of governance in the ongoing
crisis, owing  to the lack of ethical approach in our governance system.

In recent times, if we microscopically examine the scams and corruption occurring
in our society, it gives us a completely different picture. Nowadays, most of the
culprits are well-educated men and women, or who are in high positions of power. In
the pre-Independence era, when few people had access to formal education, most
crimes were committed by illiterate people. It was given that educated persons would
display decency, dignity and good manners. Although after Independence we have
witnessed a rapid expansion of the education system, there is a considerable decline
in the quality of education today.

In the contemporary milieu, the standard that is measured by the percentage of
marks obtained in examination has been rising to unprecedented levels. Unfortunately,
there is a marked decline in the character, moral values and general behaviour of
students coming out of schools, colleges and Universities. It has resulted in a crisis in
the education system, promoting scoring of marks as the main objective rather than
learning the skills to live with dignity and labour. According to Swami Vivekananda,
‘courage, faith, patience, trust and steady work are the ways to successes’. Having
moral values and learning is just like a building having a strong root, similarly, mental
health for the body. However, we are not at all bothered about inculcating qualities to
build the strong moral character in our students. The root cause of this problem is
deeply rooted in our value system and education.

Education and Ethics in Life

According to Prof. S. Radhakrishnan, one of our former Presidents, a great
philosopher and an outstanding teacher himself, “Education is that process which
transforms the heart, changes the mind and moulds character of an individual”. It
helps an individual to grow from a bundle of flesh and  blood to a person having
compassion, love, fellow feeling, brotherhood, emotional attachment, sensitivity
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towards the surroundings and makes him conscious of his duties and responsibilities
in a given state and society. As Swami Vivekananda rightly said, “Education is the
manifestation of perfection already in man.” A fundamental part of the personality
that defines behaviour and the way a person reacts or perceives things is ‘ethics’.
Ethics, like education, always remains with an individual as a very significant part of
his/her moral character. ‘Ethics’ is a Greek word which means ‘character or manners’.
However, it is collapsing in each and every sphere of life and society today.  Unethical
practices may lead to major disasters. These manmade disasters are more dangerous
than natural disasters like Tsunami. The increasing number of crimes in our society
compelled us to think if we, at all, are left with any moral values today. There is not
a single domain in our society that has not been affected by unethical practices.
Hence, it is extremely important to understand the root cause of this crisis.

In most educational institutions, there is a total lack of the concept of character
development and nation-building or state-building concept in the education process. 
This has resulted in the gradual erosion of values among children in our society. This
trend needs to be reversed if India has to survive as a nation and acquire its due place
in the world. The only way to address this is by providing value-orientation in our
educational system. The term value may mean different things to different people. It
is the responsibility of parents and teachers/educators and educationists to impart
and transmit ethical values to the children or students. It is important to teach ethics
at the school/college/university level to create better citizens and society. Ethical
values do not allow anybody to act violently and unethically. Crimes against women,
children and the elderly, and theft and other immoral issues in a society can be
tackled by imparting ethical values. Some people might claim that ethics cannot be
taught, so making these a part of the curricula is not the practical solution. What is
right for you may not be the same for another person. Socio-cultural, religious,
spiritual and many such factors define ethics differently, and it differs from person to
person and community to community, depending upon a particular context, having
universal applicability.

However, each and every student must be taught the importance of ethics in
their day to day life. Students should participate in moral building activities. This
should not be taught like science or math but must be gradually imbibed through
interactive and innovative group activities, in an experiential learning manner. It is a
continuous process. Student involvement and interaction can make this very interesting
to learn. Schools can organize group discussions, talks, lectures, discussions by various
speakers. It can be taught in the form of a story, rhyme, poem, drama or an act, and
presented to clarify the concept of ethics. A young mind is like a clean slate, so
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teaching ethics at such a tender age would be highly beneficial at a later stage. In case
of children, there is a level in which right and wrong approach/situation is made to
recognize by parents, teacher or senior family members. The most desired is the
strong conviction within an individual, when no one can influence you, but your
decision is based on universal ideas and your understanding of truth, righteousness,
and social learning from the society. This is due to the impact of culture and socialization
process.

Need for Ethics in School Education

A prismatic look into our education system and course curriculum reflects the
fact that in this contemporary time, students are much into studies and games but
somehow moral teachings became compulsory, as it gives them a proper shape and
direction to act or react during different situations. Moral values need to be inculcated
in all age groups especially in young children, as it is said that young minds are just
like blank sheets, so whatever mark we leave, the impression remains for years.
When it comes to parents or teachers to inculcate a moral base in their students, it
takes a lot more, as parents and teachers are the ones who shape our thoughts and
mind to a large extent.  Moral education means an ethical education that helps to
distinguish between right and wrong. It comprises some basic principles such as
dignity, compassion, fellow feeling, brotherhood, truthfulness, honesty, tolerance,
pithy, sympathy, etc. Moral education can lead a human being towards perfection,
provided that whatever is learned in school, is applied by the student in his/her
personal and professional life. Education is not aimed at obtaining only a degree; it
includes necessary values-based teachings which result in the character building of
the individual. And as a result, it will lead to the character building of a country.
Which in return will strengthen our nation and state-building process in the end.

It is the need of the hour that schools today include the concept of a curriculum
which refers to the transmission of concepts based on righteousness, truthfulness,
values, and beliefs conveyed in the classrooms. An individual learns all these from
one’s social environment. It helps to reinforce the lessons of the formal curriculum.
However, in the present juncture, in the name of modern anglicized education, there
is focus on learning English or foreign language, computer science, animation, 3 D
learning in smart classrooms, etc. We just promote scoring high in board examinations,
IIT, NET, Medical, Law entrance –CLAT, CAT for IIMs, Civil Services - UPSC,
PCS examination. If at all, these are achieved by not attending regular classes at
school/college and only through coaching, for which parents are ready to sacrifice
lakhs of rupees. Examination-oriented results and securing marks became a priority
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for students, supported by parents.  At the same time, it is observed that some
students are leading to undesirable behaviours, whether it is cheating in exams or
resorting to unfair means like creating a vicious environment inside the school. This
type of education will not help a child to face life situations like opinion-making,
making the right decision and choosing the appropriate course of action. To address
this situation, schools can organize talks, lectures, videos, and discussions by eminent
social thinkers, subject experts and educators who can help in incorporating ‘value’
into the curriculum in order to provide holistic development of a child. In subsequent
life, it becomes the backbone of his life. It will deepen the democratic values, cultural
assimilation and social improvement.

Critical Issues for our Society

With the spread of so-called modernization, scientific advancement, technological
progress, spread of industrialization and market outreach across the globe, the moral
values of people are degrading day by day. Is there any co-relationship among them?
Today, we are in a globalized world with access to the international markets and a
worldwide flow of information and communication. However, an individual is not
able to trust anyone, be it their relatives or friends. Integrity, love, brotherhood,
compassion, and fellow feelings are fading with the passage of time. There is cut-
throat competition everywhere, be it schools/colleges, offices, jobs or any other
competition. Everything is measured in the parameter of success and money. In
today’s materialistic world, people are jealous of each other’s progress. In this globalized
era, most parents are working because of which they spend less time with their
children. This led to a situation, where there is further deterioration of moral values
and ethics to understand society. The complex process of so-called mainstream
education, in both the spheres - private and public, has failed to address this serious
concern. It requires serious interrogation to make a thorough and accurate diagnosis
of the situation. On the one hand, the aim of education is to provide people with the
necessary knowledge and skills to earn a livelihood and lead a dignified life in this
society. At the same time, the purpose of education is to prepare essentially ethical
human beings. However, it is observed that the more we became educated and
technologically advanced, the more we became un-ethical in our approach.

Ethics - Theory vs. Practice

The term ‘ethics’ has remained one of the primary concerns of philosophers,
scriptures and religion, with seemingly more theoretical aspects rather than practical
aspects. However, the need for ethics in all the spheres of our life is well recognized.
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In our school curriculum, it has been given due importance at the primary level of the
syllabi. It is extremely important for shaping the future of a student at least in the
academic context. It is often presented in the form of study of religious scriptures
and sermons, prevalent in the given society/country. The meanings of words often
throw light on their significance and on the values that tacitly or explicitly inform our
lives and guide our actions in our respective personal and professional life. In common
parlance, the word ‘ethics’ is defined as the science of morals. Its root meaning is
‘character’ or ‘manners’. ‘Moral’ is the Latin word corresponding to the Greek
‘ethic’ and its literal meaning is ‘custom’. The English language retains this sense in
the word ‘mores’, which means manners and character. So, these words point at the
quality of a person’s character, particularly to decide between right and wrong, good
and bad, proper and improper, righteous and be god-fearing. So, an ethical education
means an education aimed at building the right quality, virtue, conscience and character
in an individual. This will lead to the making of national character, which will be
ultimately reflected in our governance system.

The national character is simply not the sum total of individual characters, but
also the reflection of justice, rationality, compassion, logical understanding of the
happenings in our society and promotion of growth with distributive justice. It
encourages sharing of the fruits of development among all communities in any given
society.  Education is meant to bring about ethical human beings that are considered
consistent with and conducive to the right action. Ethical conduct is synonymous
with responsibility. This has been reflected in various religious preaching as dos and
don’ts codified into legal systems of various states as activities accepted by the law
of the land. This means that ethical conduct is not only morally acceptable but also
legally tenable and permissible. What is ethical is always morally right and legally
approved. In this way, ethics, like any other science, could be a matter of the proper
application of empirically verified or internally consistent knowledge. Any educational
institution that aims to educate, must give due importance to our innate human
nature, which is the controlling factor of outer actions and deeds.

There are a number of ways and means to increase the feelings and inculcate
various aspects of ethical life with humanitarian values. With the spread of print/
electronic media, it should be possible to develop audio-visual capsules based on
clippings of films, and TV material depicting virtues like honesty, integrity, compassion
and selfless service. In addition, short films on real-life examples from the lives of
great personalities like Martin Luther King, Nelson Mandela, Dalai Lama, Swami
Vivekananda, Rabindranath Tagore, Mahatma Gandhi, Mother Teresa and Baba
Amte, B.R. Ambedkar, will have much impact on young minds than simply sermons
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on morality in the prayer class.  The programmes for value inculcation can be further
enriched by organizing periodic visits to slums, orphanages, old age homes, homes
for destitute children, ashrams and places of great spiritual importance. That will
lead to further enhancement of compassion and kindness. There should be community
service by teachers and students that teach the dignity of labour, selfless service,
fellow feeling and brotherhood among different communities in society.

Future Challenges

In this context, a fundamental question comes to our mind – what is value?
Without going into the debate about the definitional aspect of value, it is generally
accepted that the universal values i.e. truth, righteous conduct, peace, love and non
violence are directly linked to the physical, intellectual and emotional psyche, and
spiritual aspects of human personality. These values are essentially acquired during
childhood, first in the home and then at school.  It has been discussed in different
forums from time to time. National Education Policy (NEP) 2020, clearly mentions
the importance of creating awareness regarding India’s common cultural heritage,
social justice and compassion, democracy and egalitarianism, secularism, gender
equality, concern for the environment, social cohesion and national unity, and scientific
spirit of enquiry. It suggested that learning material should be designed to equip
students with the wherewithal to combat social evils like caste/class barriers, religious
fundamentalism etc. on one hand, and inculcate the habit of logical and rational
thinking on the other.  Unfortunately, very little action was taken to implement this
important part of the education policy. We need to take concrete action of framing
curricula development and adoption of innovative methods to include values and
ethics in our formal education system. It is important to mention here that informal
ways of imparting these values will be more fruitful than formal ways. Informal
method of instruction is more effective in building the character of students. The
school atmosphere, the personality and behaviour of teachers is equally important in
developing sense of values. The education policy in 1986 was also equally vocal
about it. The other commissions like Radhakrishnan Commission, Muduliar
Commission, Tapas Majumdar Committee also talked about this.

One of the most important issues which moulds and shapes the character of a
child is the environment at home. This is where children observe the behaviour of
their parents and siblings, seniors and other extended family members, whose influence
is always imprinted on their mind. Values and habits once formed in childhood are
difficult to change. Unfortunately in the present juncture, parents belonging to upper
and middle-class families have very little time for their children.  The present globalized
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world is compelling both parents to earn their livelihood to lead a comfortable life.
With both parents pursuing their own careers, they are unable to spend significant
time with their children. This has led to problems in the socialization process. The
emotional aspect is somewhere lacking. There is a void in the psychological aspects
of the upbringing process, which resulted in serious repercussions in the future life of
these children. A number of empirical studies have concluded that the child’s
performance in school and college is primarily determined by the environment at
home.

Therefore, to begin with, parents’ involvement in the learning process at school
is a must. There is a need for frequent parent-teacher interaction at regular intervals.
Through such interactions, parents can come to know certain undesirable traits in
their child which can be traced to the root causes, well in advance. Once they come
to know about it, they may be asked to modify their behaviour, before permanent
damage is done to the child. This interaction should not be casual, limited to the
exchange of pleasantries and informing some good points about the child. There
should be systematic, serious interaction with records of discussion so that corrective
action is taken, and progress is reviewed in subsequent interactions. Trained
psychologists and educationists must be invited to render their professional support.
There are a number of ways and means of developing innovative techniques for
integrating values and ethics in the school education system- formally or informally.
That would help in moulding the character of students to become good citizens,
while they are being imparted knowledge for their intellectual advancement in the
formative years of their life.

Conclusion

How do we visualize the future of our country? In other words, what can be the
possible future of our society?  The root cause of this can be traced to our education
system. The education system in our country is greatly influenced by the thoughts of
Satya, Ahinsa, Tyaga, Poropokar, which means adhering - to truthfulness,  preaching
non-violence, self-sacrifice, helping others - all are part and parcel of preaching
various  religion  and philosophy - Hinduism, Christianity, Islam, Buddhism, Sikhism,
etc. The noble ideas cherished by Mahatma Gandhi in his vision and philosophy in
‘Nai Talim’, talked about creating a new education system and society. Rabindranath
Tagore conceptualized Shanti Niketan - ‘abode of peace’, emphasizing the learning
from ‘nature and culture’. Sir Syed Ahmed and Zakir Hussain conceptualized modern
education system along with cultural roots in socio-religious reform, reflected in
AMU and JMI respectively. Swami Vivekananda, J. Krishnamurthy, Baba Amte and
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others have tried to create a society, where true human beings will be created to
serve society. We are emphasizing on character building of an individual, which is the
cornerstone of nation-building and state-building process. How much progress we
have made in the last 70 years is a crucial question we should ask ourselves. It is a
matter of serious introspection. What is the way forward? In a recent UPSC
examination, a candidate who scored the highest marks in the paper ‘Ethics in
Governance’, was caught in the examination hall for unfair means, who himself is a
bureaucrat. This has clearly manifested the serious nature of our governance system
where there is an increasing gap between ‘what we preach’ and ‘what we practice’.
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Abstract

The present study is focused on the Women Empowerment through Adult Education
and Skill Development programmes implemented in India. The study is based on the
secondary data which was obtained from various published and unpublished records,
books, magazines and journals. This study seeks to review the various initiatives
taken by Government of India, like the programmes conducted through public and
private partnership, and the ways to increase the employability skills, and the challenges
faced for the success of empowering women through skill development programmes.
The study also discusses about the schemes, training and skills imparted through
adult educational programmes.
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Introduction

Pandit Jawaharlal Nehru once said: “If you educate a man you educate an
individual, however, if you educate a woman you educate a whole family. Women
empowered means mother India empowered”. Education is considered a basic
requirement and a fundamental right for all the citizens of any nation. It is a powerful
tool for reducing inequality as it can give people the ability to become independent.
Women, who come across discrimination in many spheres, have a particular need for
this. Education of women in India plays a very important role in the overall
development of the country. Women who constitute almost half of the population, if
educated, can be empowered, which in turn will strengthen the national economy.

However, women in general, suffer from inequality, whereas their economic
contributions are undervalued and not recognized within the society.  Hence, there is



a need to further develop and empower women to ensure the nation’s global
competitiveness. In the present scenario, it is found that most women are facing
severe unemployment problems due to lack of skills and technical knowledge. Most
of them are unaware of the developments taking place in the modern world. Therefore,
the concept of empowerment of women in this study refers to equality between
genders.

Adult Education

Adult Education in any part of the world aims at extending educational options to
those adults, who have lost the opportunity and have crossed the age of formal
education, but now feel a need for learning of any type, including literacy, basic
education, skill development (Vocational Education) and equivalency. “Adult Education
specifically targets individuals who are regarded as adults by the society to which
they belong to improve their technical or professional qualifications, further develop
their abilities, enrich their knowledge with the purpose to complete a level of formal
education, or to acquire knowledge, skills and competencies in a new field to update
their knowledge in a particular field.” UNESCO

World Perspective of Women Empowerment

Empowerment can be defined in many ways, however, when talking about
women’s empowerment, “Empowerment means accepting and allowing women who
are on the outside of the decision-making process into it.”  Women Empowerment is
a long-drawn, conscious and continuous process comprising enhancement of skills,
capacity building, gaining self-confidence and meaningful participation in decision-
making. In achieving all these goals, education plays a pivotal role, it is the backbone
of any society.

“Empowerment should mean that women gain the ability to challenge and combat
their oppression. In practice, it has come to mean marginally improving their material
circumstances.” - Kate Cronin.

Women empowerment is one of the biggest issues in most of the developing
countries and it has been one of the central agendas for both the Government and the
NGOs. Women constitute half of the total population of every country. Therefore,
their role in economic development cannot be undermined irrespective of culture and
gender. Women empowerment is the process in which women elaborate and recreate
what it is that they can do, and accomplish in a circumstance that they previously
were denied.
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Skill Development

Most of the women population who are in the work field belong to the unskilled
category. Skilled labours earn more than unskilled labours. Thus, there is a greater
gap in the gearnings of women who belong to the unskilled labour force than that of
the skilled labour force. Skill helps an individual in increasing chances of employment.
Sustainable development through skill acquisition leads women to vertically rise and
enter the organized labour force. Thus, skill development is an important driver to
address poverty reduction by improving employability and productivity, and helping
sustainable enterprise development and inclusive growth.

Skill development is a process of identifying the skill gaps and developing and
honing these skills.  According to the International Labour Organization (ILO), “Skill
development is of key importance in stimulating a sustainable development process
and can make a contribution in facilitating the transition from an informal to formal
economy. It is also essential to address the opportunities and challenges to meet new
demands of changing economies and new technologies in the context of globalization”.

Adult Education and Skill Development

2011 Census recorded male literacy at 82.14%, while female literacy remained
at an unacceptable level of 65.46%. Census also revealed that gender and regional
disparities in literacy continued to persist. Therefore, to bolster Adult Education
through skill development, Government of India introduced two schemes, namely
Saakshar Bharat Scheme and Support to Voluntary Agencies for Adult Education and
Skill Development.

Adult Education through skill development programme is intended to provide
them with skill, opportunity and awareness to involve them in income generation
activities. This intervention is aiming at providing opportunities for women to obtain
equal education, employment opportunities, effective health services, property
inheritance rights and other rights.  Skill Development programme aims to make
women independent in making their own choices, and also participate in family
choices. It also seeks to increase the participation of youth, women, the disabled and
other disadvantaged sections and to synergize efforts of various sectors and reforms.

Women Empowerment through Skill Development Programme

Government of India announced the Skill India campaign on 15 July 2015 with
an aim to train over 40 crore people in India in different skills by 2022 for which
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Govt. has launched a bunch of skill development initiatives aimed at skilling
unemployed youth to make India the skill Capital of the world. As well Ministry of
Skill Development and Entrepreneurship (MSDE) have been implementing several
initiatives to achieve women empowerment through skill development. To increase
the women participation in workforce, Skill India Mission aims to empower women
with 10 initiatives in skill development and entrepreneurship.

1. Long Term Skill Development Training via Industrial Training Institutes
(ITIs)

Through a wide network of 15,042 ITIs, spanning the country, over 22.82 lakh
candidates have been enrolled (in the trades of one year and two-year duration) and
special focus is laid on enrolment of women. There is nearly 97 percent increase in
admissions in 2018 which was 87,799, as compared to 173,105 women trainees in
2014.

18 National Skill Training Institutes (NSTIs) (for Women) are imparting skill
training exclusively for women. Further, exclusive batches to provide basic/ theoretical
training to women have been started under National Apprenticeship Promotion Scheme
(NAPS) in all Centrally Funded Institutes (CFIs). The NSTIs organize NCVT
approved skill training programmes under Craftsmen Training Scheme (CTS) and
Craft Instructors’ Training Scheme (CITS) in several areas such as Office Management,
Electronics, Fashion Design & Technology, Computer Aided Embroidery & Designing,
etc.

2. Short Term Skill Development Training

The flagship programme of the Ministry, Pradhan Mantri Kaushal Vikas Yojana
(PMKVY) strives to promote increased participation of women in the workforce
through appropriate skilling and gender mainstreaming of skills. Close to 50% of the
candidates enrolled and trained under PMKVY are women; out of the total 56 lakh
candidates who have benefited from the scheme.  Programmes under the Skill India
Mission are designed to not only train women in relevant skills that are sought by
employers, but they are also sensitive to their needs by providing safe transport,
flexible schedules and childcare support.

While women dominate sectors such as Apparel, Beauty & Wellness and
Healthcare, there is a significant presence of women in non-traditional roles such as
those in Electronics and Hardware, with a large number of female enrolments under
the Field Technician Computing and Peripherals job role in this sector.  Skill India
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has partnered with Government Initiatives like Ayushman Bharat, Swachh Bharat
Mission, Smart City Mission, etc. to align skill development efforts to these national
missions by ensuring a steady flow of skilled workforce.

3. Recognition of Prior Learning (RPL)

Under the Recognition of Prior Learning (RPL) more than 4 lakh women
candidates have been oriented in different skill areas, recognizing their existing skills
through a formal certificate and giving them a means to earn better livelihood.

4. Apprenticeship Training

The comprehensive reforms that have been made to the Apprenticeship Act,
1961 has opened opportunities for apprentices in the service sector. Skill India through
National Skill Development Corporation (NSDC) is conducting focused pilot
programme with UNDP and Society of Development Alternatives (DA), to benefit
more than 50,000 women in 7 states over a duration of 15 months. To further
promote Apprenticeship training. Directorate General of Training, a wing under MSDE,
is undertaking gender study to determine constraints for women in participating in
ITI and Apprenticeship training and their transition into the labour market.

5. Policy Interventions

The National Policy on Skill Development focuses on inclusive skill development
with the objective of increased women participation for better economic productivity.
To achieve this, emphasis has been laid on creating additional infrastructure both for
training and apprenticeship for women; flexible training delivery mechanisms such
mobile training units, flexible afternoon batches along with local need-based training
to accommodate women; and ensuring safe and gender sensitive training environment,
employment of women trainers, equity in remuneration, and complaint redressal
mechanism.

6. Special Women-Centric Projects

NSDC, through its training partners such as Mann Deshi Foundation, Shri Mahila
Sewa Sahkari Bank Limited and Sri Sarada Math Rasik Bhita are working exclusively
on skill development of women, especially in rural areas. The training constitutes
imparting digital, accounting and entrepreneurial skills so as to facilitate the possibility
of setting up their own business. NSDC in collaboration with the Ministry of Drinking
Water and Sanitation is also driving skill development of workers for Swachh Bharat
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Mission and has roles such as mason training for twin pit toilets and Gobar gas which
has seen encouraging participation from women.

7. Partnerships with Non-Government Organizations to boost Skill Development

Some of the collaborative efforts with private players include organizations such
as Airbnb to support homestay services by providing training in hospitality and tourism
sectors. Under a PMKVY project, Amrita Vishwa Vidyapeetham is targeting remote
villages to foster women empowerment through skill development and creation of
occupational opportunities. The project is focused towards vulnerable and marginalized
groups and tribal population, with over 50% participation from women.

Partnership with Humara Bachpan Trust in Odisha aims to give employment &
entrepreneurship opportunities to about 1500 women belonging to the economically
disadvantaged sections.  All such projects must spread their wings in other uncovered
areas to achieve the goal of equity.  Partnership with Industries Crafts Foundation, is
helping in training and supporting 1500 women in Karnataka.

8. Projects in Pradhan Mantri Mahila Kaushal Kendra (PMMKK)

Recently, more than 6000 training targets have been allocated to train women in
4 PMMKKs. The crèche facility is also available at these centers so as to facilitate
the new mothers to take up skill training. Trainings are being conducted for Self
Employed Tailor, Beauty Therapist, Customer Care Executive, Hair Stylist, Yoga
Trainer, etc.

9. Future Jobs and Industry-oriented Courses

Aligned to National Skills Qualifications Framework (NSQF), there are nearly
450 job roles that are concentrated on the skill training of women. Skill India is
encouraging participation of women in new-age job roles aligned to industries such as
Artificial Intelligence, 3D printing, Data Analytics, etc., and has witnessed increased
participation of women in hard skills like welding, automobile mechanics, etc.

10. Entrepreneurial Initiatives

MSDE is committed to facilitating the growth of women entrepreneurs in the
country. National Institute for Entrepreneurship and Small Business Development
(NIESBUD) under the MSDE has designed Entrepreneurship Development
Programmes for the rural women with the objective to inculcate entrepreneurial
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values, attitudes and motivation among the rural women, and to take up challenges to
set up an enterprise/group enterprise. The Livelihood Business Incubation (LBI)
approach is also used to promote women entrepreneurs by the Institute.

Conclusion

The evils of poverty, unemployment and inequality cannot be eradicated by man
alone. Equal and active participation of women is the need of the hour. Education is
the key factor for women empowerment, prosperity, development and welfare.
Women play an imperative role in making a nation progressive and guide it towards
development.  The lack of knowledge and skills becomes the obstacle to achieving
empowerment. Seeing all the aspects it is realized that education is the only means
for empowerment of women.

Under the aegis of Saakshar Bharat Scheme, the Government has launched a
Scheme to Support Voluntary Agencies for Adult Education and Skill Development.
This scheme aims at making women independent both socially as well as financially
which will help in generating awareness and improving the efficiency of the delivery
of welfare services meant for women. Therefore, Adult Education amongst women
is crucial. The role of adult education is to provide essential information regarding the
significance of women empowerment and how educated women can be assets to
society. Adult education generates information among women to participate effectively
in the development processes. Adult education has been regarded as indispensable in
promoting empowerment opportunities among women. Promoting women
empowerment through adult education is an important instrument in leading to
progression.
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Abstract

The Gandhigram Rural Institute (GRI), established in the year 1956 with the mandate

of taking higher education to the doorsteps of the rural areas, has been providing

education with a focus on skill development. It has rich experience with a good track

record of organizing skill-oriented training programmes for a wide spectrum of rural

clientele, especially school dropouts, non-student youth, women, artisans and farmers.

The Institute has a Department of Lifelong Learning and Extension (DLLE) which

was established as Department of Adult Education and Extension (DAEE) in 1981.

The department has been working for imparting vocational training and skill

development of rural youth. To provide vertical mobility and opportunity for higher

education, the department has started providing vocational training to the youth.

The youth groups who receive the training cover students of National Institute of

Open Schooling (NIOS), regular students and also non-student youth. In the process

of making such efforts by the Gandhigram Rural Institute, four models have emerged

which have been used for collaboration and collective endeavour for skill development.

The present paper seeks to discuss Model 3 and Model 4 which involve an active

partnership of the GRI with the corporate sector. The discussion highlights the

processes and experiences which would also provide lessons for future course of

action by any institution and also get feedback on the efforts so far made by the GRI.

This paper also presents Case Studies to showcase the impact of the efforts made in

the earlier stages by the DLLE on the vocational skills among the rural youth and

also student youth will also be presented.
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Education has a significant role in shaping opportunities for the socio-economic

development of individuals and groups. Education, in its broadest sense, is the most

crucial input for empowering the people with knowledge, information and skills,

providing them access to productive employment and improve their quality of life.

The educational institutions have been making efforts to address the problem of

dropouts and retain the students in the schools.  With multiple approaches to impart

basic literacy skills and adult education, focus has shifted to enable people with

vocational and employable skills for their socio-economic development.

Improved vocational training for skill development is critical for providing decent

employment opportunities to the growing youth population and necessary to sustain

the high growth momentum. Although an institutional structure has been put in place,

there is still a long way to go. While skill formation has to be mainstreamed in the

formal education system right from class Tenth onwards, skill creation outside the

formal education needs coordinated action and innovative approach (Government of

India, 2011).

The Working Group on Vocational Education (Ministry of Human Resource

Development, 2011) has observed that the national policy planners have considered

the higher secondary stage of school education as crucial. It is at this stage that

necessary skills and competencies are acquired that enable the students to enter the

world of work or to go in for higher education. Vocational education has been accorded

a very high priority in the National Policy on Education 1986. The NPE, 1986 inter

alia states that “…the introduction of a systematic, well-planned and rigorously

implemented programme of vocational education is crucial in the proposed educational

re-organization….Vocational education will be a distinct stream intended to prepare

students for identified vocations spanning several areas of activity”. The NPE, 1986

set the target, to cover 10% higher secondary students under vocational courses by

1990 and 25% by 1995. The POA, 1992 reset the targets of diversification of students

in vocational streams at + 2 level to 10% by 1995 and 25% by 2000. However,

enrolment of only about 5% has been achieved.

Changes in technologies and financial markets, emergence of global economies,

products and services, growing international competition, and new forms of business

and management practices are creating new paradigms for the workforce. The technical

education and vocational training system in India produces technical professionals

for various sectors through a three-tier system:

- Graduate and post-graduate level specialists (e.g. Engineers and Technologists

trained in IITs, and Engineering Colleges).
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- Diploma-level graduates who are trained in Polytechnics as professional

Technicians and Supervisors.

- Certificate-level craft people trained in ITIs as well as through formal

apprenticeships as semi-skilled and skilled workers.

Vocational Training consists basically of practical courses through which one

gains skills and experience directly linked to a career in the future. It helps students to

be skilled and in turn, offers better employment opportunities. There are two types

of vocational training available in India: (a) Formal, and (b) Non-formal.  Formal

vocational training follows a structured training programme and leads to Certificates,

Diplomas or Degrees awarded by State/Central Government, Public Sector and other

reputed institutions.

Non-formal vocational training helps in acquiring some marketable and employable

skills, which enables a person to earn a decent livelihood. In a way, through such

non-formal vocational training, a person receives vocational training through what is

known as the inter-generational transfer of skills. Often non-formal vocational training

is also received through other sources. In such cases, training received by a person to

pursue a vocation, is not through hereditary sources and is different from the trade or

occupation of his/her ancestors4.

According to a National Sample Survey Office (NSSO) report, vocational training

is received by only 10% of persons aged between 15-29 years. Out of this, only 2%

receive formal training, while non-formal training constitutes the remaining 8%. Out

of the formal training received by that particular age group, only 3% are employed.

The most sought-after field of training is computer related training. Only 20% of

formal vocational training is received from ITI/ITCs.

Due to budgetary constraints and increasing students’ demand for training, the

need to introduce proprietary training institutes, frequently named Industrial Training

Centres (ITCs) was recognized. They operate along common technical guidelines

applicable for public ITIs. The ITCs are given freedom to offer any trades.

The total GDP contribution of manufacturing sector is 28% which engages nearly

17% of the total labour force. The basis of any manufacturing organization is governed

by the amount it is willing to invest and the kind of people who are going to work for

it. For transforming the health of the manufacturing sector and in order to make it the

most preferred destination for domestic as well as foreign investors and industrialists,

4Vocational Education in India. www.nistads.res.in/indiasnt2008/t1humanresources/t1hr2.htm.
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it is important to promote both fund-based and non-fund based financial services.

Manufacturing firms to withstand the global competition, and to ensure their long-

term sustainability, have to invest a sizeable amount in setting up and developing its

infrastructure, raw material, skill development of its human resource, and R & D.

Data of World Bank suggested that in 2013, the contribution of manufacturing

sector to Indian economy was 13%.  India’s contribution to world manufacturing is

also very low, with a contribution of just 1.8%.  These statistical data clearly indicate

that India’s stand in global manufacturing is very poor because of poor quality work

force.

There has been emphasis on skill development to increase the employability of

students and non-student youth in rural areas.  It is possible with calculated intervention

at higher education level that includes as first strategy of imparting training for skill

development to the students of the University/College. The second strategy could be

providing Vocational Education as special subject (inter-disciplinary subject), leading

to the award of University Diploma or Degree. Therefore, the emerging situation in

the society calls for determined intervention by the Higher Educational Institutions

(HEIs) to turn as Skill and Knowledge Providers.

The Gandhigram Rural Institute

The GRI established in the year 1956 with the mandate of taking higher education

to the doorsteps of the rural areas, has been providing education for more than six

decades with focus on skill development. It has the uniqueness of being the first rural

university in the country. It has rich experience with a good track record of organizing

out-reach programmes at community level. The GRI mission is “Providing Knowledge

support to the rural sector to usher in a self-reliant, self-sufficient and self-governed

society”.

The GRI developed academic programmes with inter-disciplinary approach in

Rural Development to meet the needs of human resources for rural sector under

various governmental and non-governmental schemes. It offers a total of fifty different

programmes. The Institute has combined Teaching with Research and Extension in

all courses. This three-dimensional approach has made GRI a pioneering model in

rural higher education.

The Institute has been focusing to disseminate information resources for the

development of rural community. The Institute is unique in its approach and strategy
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by inculcating the culture of  “learning by doing” and also educating the rural community

through specific educational intervention.

The Institute has a Department of Lifelong Learning and Extension which was

established as the Department of Adult Education and Extension in 1981.  The

department has been working for the vocational training and skill development of

rural youth. The department has an accredited Study Centre of the NIOS.  The

study centre provides opportunities for the youth to complete their missed schooling

at the secondary and senior secondary levels. To provide vertical mobility and

opportunity for higher education, the department has started providing vocational

training to the youth.  The youth groups who received training mostly include students

of NIOS, regular students and also non-student youth. In such efforts, the following

models have been used in implementing vocational training programmes.

Model-1: Collaboration with private Industrial Training Institutes (ITI).

The department is working with two such ITIs for skill development. This has provided

opportunities to the rural students to get trained in the areas of Automobile, Electrical

Works, Mobile servicing.

Model-2: Collaboration with Professional Associations. The department is

working with Dindigul District Videography and Photography Association. It has

facilitated imparting training for the development of professional skills for Digital

Videography and Photography. Now, the department is offering a one year Diploma

Programme in Digital Videography and Photography.

Model-3: Liaisoning with Corporate Skill Development Centre.  Under this

model, the department is working with corporate sector industrial houses such as

Murugappa Group. This arrangement acts as a suitable source of training providers

in industrial manufacturing-related skill development. The department is working in

partnership with corporate sector industrial houses to identify the needy rural youth,

screening by test and interview, and finalizing the process of selection for the skill

training.

Model-4: Establishing Skill Training School. This is being done with corporate/

industrial houses like Yamaha Motors. In this model, University-Yamaha together is

setting up a training school to provide training in areas of two-wheeler servicing.

The present paper seeks to discuss Model 3 and Model 4 which involve an

active partnership of the GRI with the corporate sector. The discussion centers around
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the process which has evolved and the experiences gained. It would provide lessons

for future course of action by any institution and also get feedback on the efforts so

far made by the GRI.

Vocational Education and Training

In this context, there is a lot of scope for the university system to intervene in the

process of skill development by designing and running innovative programmes at the

higher education level.  Thus, in this kind of environment, there is a need for policy

support and programme inputs that equip the university to introduce tasks and run

the new programmes in the area of vocational education. The new framework would

also pave the way for the students to exercise a proper choice for their vertical

mobility in the field of vocational education covering different stages that include

Certificate level to Doctoral programmes.

The Institute has been organizing skill-oriented training programmes for a wide

spectrum of rural clientele, especially school dropouts, non-student youth, women,

artisans and farmers. The DLLE (earlier it was called the DACEE) has been

spearheading Vocational Education and Training (VET) for more than four decades

with a view to making GRI students and the rural non-student youth entrepreneurs

and employable. The areas of training imparted include organic farming, post-harvest

technology, cost-effective construction technology, non-conventional energy,

vermicomposting, mushroom cultivation, rainwater harvesting, waste water recycling,

micro-enterprise, micro-credit management, rural enterprise, etc.  The Institute with

seven faculties and a strong footing in rural areas, provides an enabling environment

to run skill-oriented training programmes relevant for human resource development

in rural areas.

- Computer Hardware

- Desktop Publishing

- Cell phone mechanism

- Computer Networking

- Type writing

- Servicing of  Domestic Appliance

- Household Wiring Coil Winding

- Digital Photography

- Digital Videography

- Multimedia Two-Wheeler Mechanism

- Four-Wheeler Mechanism
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Partnering with Corporate Sector: Partnership with Corporate Skill

Development Centre

Under this model, the department is working with Murugappa Group. It is a

group of Companies working in the manufacturing sector. The group has many

industrial units across the country and overseas. They have established a Centre for

Skill Development with a view to creating a cadre of trained human resources to

enable and facilitate them to work in various industrial units of their group.  This

arrangement ensures suitable trained persons within their industrial and manufacturing

setting.  The Murugappa Group through one of its out-fits, viz., CUMI has the

responsibility of managing the Centre for Skill Development (CSD), located at Hosur,

Tamil Nadu.  This Centre is fully managed from the resources allocated by the

CUMI under Corporate Social Responsibility (CSR).

          Number of Persons Trained under Vocational Training in GRI

How Initiated: Initially, the CUMI CSD visited GRI in the year 2012 for a

preliminary discussion. GRI has agreed to work with CUMI in the skill development

programme. Later, a MoU was signed between CUMI and GRI for this purpose.

The MoU clearly specified the role and responsibility of both the Institutions as also

the facility provided for the trainees and follow-up by both the Institutions in respect

of the trainees.

 

 

  

2007-08 2008-09 2009-10 2010-11 2011-12 2012-13 2013-14 2014- 15 2015-16 

Men 61 92 90 145 133 129 128 56 85 

Women 58 118 222 282 371 381 394 100 75 

Total 119 210 312 427 504 510 522 156 160 

Task CUMI GRI 

Preliminary 
work 

 Preparation of advertisement in 

consultation with GRI 

 All expenses are met by the CUMI with 

regard to the preliminary work 

 Explaining about the programme 

 Bring out the advertisement in the local 

news paper  

 Campaign in the villages where GRI is 

working  

 Providing venue for the interaction 

 Facilitating the selection process 

Selection 

process 
 Designing the Screening test 

 Assessment of the answer sheets 

 Address verifying and visiting the 

residence of the selected trainees  

 Conducting the screening Test 

 Counselling the trainees and their 

parents 

Training 
programme 

Conducting the training programme on 
various trades 

Documentation of the programme  

Follow up Placement support for the Trainees Impact assessment on the trainees  
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Roles and Responsibilities: The CUMI and GRI have agreed to undertake activities

relating to four major tasks that include preliminary work, selection process, training

programme and follow-up. The details are given in the table.

Facilities for the Trainees

1. Those who have completed schooling under formal system and also open

schooling are eligible for joining the training programme in the CUMI CSD.

However, the trainees need to be of 17 years at the time of selection.

2. The selected candidates are admitted to a three year programme which is

recognized by the National Council for Vocational Training.

3. Both boys and girls are eligible to opt for any branch of subjects out of a

given set that includes electrical, fitter, turner, machine tool making and

industrial manufacturing.

4. The trainees are provided with hostel facility with boarding in the CUMI

CSD campus at Hosur.

5. All selected and admitted trainees are provided a stipend of Rs. 3000 in the

first year, Rs. 4000 in the second year and Rs. 6000 during the third year of

their training programme.

6. The trainees are provided with uniforms to maintain a dress code. They are

also provided a bicycle for their local mobility.

7. Trainees are covered under Insurance provided by CUMI.

8. The trainees are supported to engage themselves in sports and cultural events.

They are also given opportunity to play an active role in providing community

services such as Swachh Bharat Mission and Traffic Regulations.

In a nutshell, the CUMI CSD is being run in line with an academic institution.

Therefore, those who are undergoing training for three years are exposed to all kinds

of personality development processes that include participation in the following extra-

curricular activities which have been built-in into the training programme:

- Sports and games

- Cultural programmes

- Celebrating all nationally important days on campus

- Daily Yoga classes

- Annual meet of the trainees

During the last four years, the GRI has given counselling to many students of

NIOS and also to those who have no access to higher education due to their socio-
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economic conditions. During the last three years, about 90 students from villages of

Dindigul, Theni, Madurai, Trichy, Karur and Tirunelveli districts have been selected

under this programme for training in the CUMI CSD.

It is expected that all these students are to be absorbed in the Murugappa Group

of companies as trained professionals in the area of their respective specialization.

Therefore, this partnership under CSR helps the rural students to increase their

employability and have an assured livelihood after completion of their vocational

training. At the same time, the Murugappa Group is also enabled to have assured

supply of trained manpower in different disciplines to work in their various units and

factories. Partnership with Corporates for Establishing Skill Training School. This is

being done with Corporates/Industrial Houses like Yamaha Motors. In this model,

University-Yamaha together are setting-up a Training School to provide training in

areas of two wheeler mechanism and maintenance.

GRI’s Community College - Background: The GRI has established a Community

College with financial support of University Grants Commission (UGC). The

Community College aims at providing vocational courses to enlarge the areas of

potential employment. This is a flagship programme of UGC under the banner of

Skilling India in 2014 for establishment of Community Colleges. The GRI has invited

industrial partners to offer various courses. Initially, the Community College has

designed a diploma programme in Two Wheeler mechanism and maintenance. Many

two wheeler dealers cum workshops have come forward to provide opportunity for

hands-on-experience and on the job-training. In this process the Yamaha Motors

have come forward with an idea of supporting to establish state-of-art workshop

cum laboratory as part of Community College set-up.  To start the process, the

Yamaha Motors and GRI signed a MoU in March 2015 to work together for skill

development among rural youths to enable them to have livelihood in providing

services.

T as ks G R I Y A M A HA  

Pre lim inar y w o rk    Pre p ar a tio n of  adver tisem e nt 

fo r th e p ro gra mm e  

  A d mis sio n of  stud ents  

  Fi na liz a tion  of  sylla b us  in  

c o ns ulta tio n w ith Y a mah a 

  Facil itat ing  th e  se lect ion  p ro cess 

  M ak e  a v a ila ble  tec hni ca l ma n ua ls  for  

tra in ing  

  Teac hi ng an d le arn ing  ma te r ial s 

  Tr aini ng o f T ra in e rs  

Tr a ini ng 

prog ra m m e 
  C on du c ting  th e  Tr a inin g 

p rogram m e  

  D o c um en ta tio n of  the  

p rogram m e 

  M o nito ri ng th e  O n  J ob  

T r a inin g 

  E x po sure  V isits  

  Pro vid in g O n the  Jo b -  T ra inin g in  

the  G RI-Y T S  stu de nt s 

  Tr aini ng in  use  of  spec ia l too ls b y the  

Ya m aha  exp erts  

Follo w  up M o nito rin g a nd im p ac t 
a ss essm en t   

  As se ss me nt  o f th e  tr a ine es  

  Plac em ent su pp ort fo r  th e  tr a in ee s 
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Roles and Responsibilities: The Yamaha Motors and GRI have agreed upon to

undertake activities relating to four major tasks that include preliminary work, training

programme and follow-up. The details are given the table.

Facilities Provided

The GRI has developed infrastructure for setting up training workshop-cum-

laboratory in its campus. Yamaha Motors has provided the required tools and

equipment along with seven Yamaha bikes for demonstration purpose.  Special tools

and fuel injection system with computer system are also provided in the workshop.

Yamaha Motors have set up its own Training Academy at Bangalore. As part of

this partnership, the Yamaha Motors and GRI established GRI-Yamaha Training

School with the aim of imparting training to create professional two wheeler technicians.

The students admitted are provided with uniforms to maintain the dress code, course

materials and trained by automobile engineers in GRI-YTS.

These trainees are provided with on-the-job training in the Yamaha units and

service stations; and on completion of 12 months of training, the students are provided

with certificates by GRI, the Yamaha Training Academy and NCVT.  At present, a

first batch of 20 students are undergoing training. The trainers are also periodically

trained in the Yamaha Training Academy.

Successful Case Studies

Case 1: Ramesh (25)

Ramesh (25) belongs to the BC (Backward Caste) category. He has done diploma

in electrical. His family has 3 members. Father: Velachamy, Age: 57, studied: 8th

Standard and current occupation is weaver; Mother: Shanthi, Age: 45, studied: 10th

Std, and current occupation is weaver; and Sister:  Gayathri, Age: 21, studied: M.Sc

(Physics), and current occupation is student.

Source of training, i.e., the idea and encouragement,  was given by the family

members, mainly father. Motivation for the course was given by the previous office

staff in the department. The primary motive to participate in these courses is to gain

knowledge with self-employment as the primary end product.

The training courses are meant to improve the quality of vocational education.

For the category of students to which Ramesh belongs, this training programme will

be a helpful one.
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Current status after completing these courses: Ramesh says: “I am an entrepreneur

running a shop in Chinnalapatti. I completed my course in the year of 2014. I started

my shop in the year 2016 July. By the support of my family, I am running a mobile

service, laptop service, and a studio. All these together have helped me in gaining a

profit of around Rs. 40,000 per month. There are no employees or workers involved

in my business. For making videos on occasions like marriage or any other such

social event, my friends will help me. The future plan of my business is to build up a

big and all-rounder shop in Chinnalapatti and make a branch in Dindigul. This is my

future plan for harnessing my entrepreneurial skill after joining a training course in

the department”.

Case 2: Gopala Krishnan (26)

Gopala Krishnan (26) belongs to the OBC category and he has completed 12th

Standard. There are 3 members in his family such as Father: Senrayan, Age: 52,

studied: 4th Standard, and his current occupation is fancy shop/weaver. Mother:

Saroja, Age: 49,  studied: 2nd Std., and her current occupation is Housewife. Sister:

Tamilarasi,   Age : 24,  studied: 10th Standard and her current occupation is housewife.

The responses are more or less the same in respect of all the cases, cited here,

regarding the source of training, motivation, relevance of the course to the trade and

GRI’s superior quality training and better job prospects and pay, compared to other

institutions. Hence, this heading. viz, source of training, is not repeated.

Current status after completing this course: “I am an entrepreneur running a

shop in Chinnalapatti. I completed my courses in the year of 2013. And the shop in

Chinnalapatti was started by my father in the year 2010 and later I started mobile

service as a part of the business.  My family members constitute my main source of

strength. There are no employees in my shop and my friends will help me in times of

need in mobile servicing. This shop gives me a profit of Rs. 15000 per month. This

shop has been financed through a business loan. My future plan is to make a big

business by opening branches in nearby villages”.

Case 3: Mari Muthu (32)

Mari Muthu (32) belongs to the SC category. He has completed 10th in NIOS

scheme. His family has three members. Father: Manikandan, Age: 68, Education: 8th

Standard, current occupation: farmer; Mother: Kamatchi, Age: 57, Education: 6th

Std. Current occupation: housewife. Wife: Priyamani, Age:28. Education:  B. Com,

current occupation: housewife.
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Current status after completing this course: “I am an entrepreneur running a

shop in N. Panjampatti. I completed my courses in the year 2012. And the shop in N.

Panjampatti was started by my father in the year 2013, later I started A/C & Refrigerator

as a part of the business.  My family members constitute my primary source of

support. There are no employees in my shop and if there is a need then my friends

will help me to run a business in A/C & Refrigeration service. The current occupation

gives me a profit of Rs.15000 per month. This shop is under business loan. My

future plan is to make a big business and to open branches in nearby villages”.

Case 4: Vasanthi (35)

Vasanthi (35) belongs to BC category. She has completed 10th  Std in NIOS

scheme in Gandhigram. Her family has three 3 members such as Father: Manikandan,

Age: 68, Education: 8th  Std. Current occupation: Farmer,  Mother: Kamatchi,   Age:

57, Education: 6th  Std.  Current occupation: Housewife.  Husband:  Mani, Age: 40,

Education: 10th Std. Current occupation: Auto Driver.

Current status after completing this course: “I am an entrepreneur running a

Canteen shop in Chinnalapatti. I completed my courses in the year of 2012. The

shop in Chinnalapatti was started by me in the year 2015 and I started Canteen shed

as a part of the business. My family members constitute my primary source support.

There are two   employees in my shop and if there is a need, then my friends will

help me in the canteen business. The canteen shop gives me a profit of Rs. 10000

per month. The shop has been financed by business loan. My future plan is to make

the canteen bigger and to make a studio in nearby village.

Case 5: Lakshmi (37)

Lakshmi (37) belongs to SC category. She has completed 10th Std in Girls’ high

school, Chinnalapatti. Her family has three 3 members such as Father: Ganesan,

Age: 68, Education: 8th Std. Current occupation: Petty shop.   Mother: Vasugi,   Age:

56, Education  8th Std.  Current occupation: Housewife.   Husband: Murugan, Age:

40.   Education: 12th Std, Current occupation:  Car driver.

Current status after completing this course: “I am an entrepreneur running a

Canteen shop in Chinnalapatti. I completed my courses in the year of 2013. The

shop in Chinnalapatti was started by my Father in the year 2012 and I started a

provision store as a part of the business.  My family members constitute my principal

source of support. There are two employees in my shop and if there is a need then
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my friends will help me. The shop gives me a profit of Rs.10000 per month. The

shop is financed by business loan. My future plan is to make the provision store

bigger and to make a studio in nearby village.

Case 6: Gayathri (27)

Gayathri (27) belongs to BC category. She has completed B.Com from

Gandhigram University. There are 2 members in the family. Husband: Murugan,

Age: 40.   Education: 12th Std. Current occupation:  Medical Representative.  Daughter:

Sheeba Age: 9,   Education:  Standard 4.   Current occupation: student.

Current status after completing this course: “I am working in a computer institute

in Chinnalapatti. The shop in Chinnalapatti was started by my father in the year

2015. I competed the course in  Gandhigram University around the same time and

now I am currently working in Kalvi Institute.  My family members constitute the

principal source of my strengths. My work gives me a profit of Rs. 5000 per month”.

Case 7: Jeyaseelan (34)

Jeyaseelan (34) belongs to BC category. He has completed 12th  Std under

NIOS scheme. His family has three members. It is a nuclear family. Father: Saravannan,

Age: 60, Education: Nil.  Occupation: Coolie.  Mother: Sowriammal,   Age: 50,

Education :  Nil.  Occupation: Coolie.   Brother: Sivamani, Age: 28,   Education: B.A

English.  Occupation: Teacher.

Current status after completing this course, as Jeyaseelan admitted: “I am an

entrepreneur working in house and has a branch in N. Panjampatti. I completed my

course in the year of 2012. The shop in N. Panjampatti  was started by me in the

year 2015 and  I started my career in Chinnalapatti as an assistant and now I am

owning a own winding shop. Now the main process in this field is to coil wind the

grinder, mixer and fan. I am now earning around Rs.10000 to 15000 per month.  My

family members constitute the principal source of my strength”.

Case: 8 Muruga Pandi (25)

Muruga Pandi (25) belongs to SC category. He has completed B.A English in

Gandhigram University. He has a family of 3 members:  Father: Yesuraj, Age: 55.

Education: 6th Standard. Occupation: Fruit Shop.  Mother: Parameswari, Age: 50

Education: Nil. Occupation: Housewife.  Brother: Chellapandi, Age: 27, Education:

10th, occupation: Supervisor.
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Current status after completing this course: “I am an entrepreneur and I am

working in house and has a branch in Chinnalapatti. I completed my course in the

year of 2012. And the shop in Chinnalapatti. was started by my father in the year

2015 and  I started my career in Chinnalapatti as an assistant and now I am owning

my own winding shop. Now the main process in this field is to electrical winding the

grinder, mixer, and fan. And now I am earning around Rs.10000 to 15000 per month.

And I support my father business. My full source support is my family members.

Case 9: Parthipan (30)

Parthipan (30) belongs to BC community. He has completed B.A English in

Gandhigram University. There are 3 members in his family which is a nuclear family.

Father: Ramraj, Age:65, Education: 6th Std.   Occupation: Farmer, Mother, Diviya;

Age: 58. Education: 7th Std. Occupation: Housewife. Brother: Vignesh Age: 25

Education: B.Com occupation:  Accountant. Current status after completing this

course: “I am an entrepreneur and working in my house and has a branch in Ramnad.

I completed my courses in the year of 2013. The shop in Ramnad was started by my

father in the year 2014. I started my career in Ramnad as an assistant around the

same time and now I am owning my own winding shop. Computer service is the

primary function of our shop. I am now earning around Rs.10000 to 20000 per

month and thereby I support my fathers’ business. My family members constitute

the principal service of my support”.

Case 10:  Sujatha (29)

Sujatha (29) belongs to BC category with a rural background. She has completed

B.Sc Computer Science in Gandhigram University. She has a family of 3 members

and it is a nuclear type. Father: Kamalesh, Age: 60, Education: 8th Std. Occupation:

provision shop. Mother: Jothi Priya, Age: 53. Education: 6th Std. Occupation:

Housewife. Brother: Karthick,  Age: 25. Education: B.Com. Occupation: student.

Current status after completing this course: Sujatha says: “I am an entrepreneur

and working in my house and has a branch in Dindigul. I completed my courses in

the year of 2013. The shop in Dindigul was started by my father in the year 2014. I

started my career in Madurai as an assistant around the same time and now I am

owning my own institute. Now the main process in this field is typewriting i.e. all

data entry works undertaken by the typists. I am now earning around Rs. 10000 to

20000 per month. Being a marketing executive is my primary job and this Institute

for typewriting is a side business typewriting work is being undertaken by my family.

My family constitutes my principal source of support.
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Abstract

Jan Shikshan Sansthans (JSSs) are vocational training institutions sanctioned to Non-

Governmental Organizations under the Scheme of Assistance to Voluntary Agencies

by the Ministry of Education, Government of India (MOE, GOI). The Sansthans

were originally called Shramik Vidyapeeths. The Sansthans offer skill training in a

variety of vocations in which the theory portion is limited to the core knowledge of

the vocations and practical aspects are more so that they perform well in work

situation.  The JSSs also offer life enrichment education to change their attitude. The

present paper is based on primary data. This is an attempt to study the social status

of participants and the role of life enrichment education of JSS and its help to change

their attitude. The JSSs not only provide self-employment opportunities, but also

build the capability to exercise control over their personal and family life, make

choices to improve wellbeing and take active role in decision making. This paper

dwells on and highlights the life enrichment education of the JSSs.

Keywords: life enrichment education; Jan Shikshan Sansthan; attitude

Introduction

The Jan Shikshan Sansthan is a unique scheme designed by the Government of

India. JSSs are institutes of people’s education focusing on the poor, illiterates, neo-

literates, under-privileged and unreached. The JSSs are unique in that they do not

provide just skill development, but link literacy with vocational skills and provide

large doses of Life Enrichment Education (LEE) to the people. They do not work in

isolation but aim for convergence with other stakeholders in the development of the





society. It is an endeavour to shape their participants into self-reliant and self-assured

employees and entrepreneurs. The JSSs are unique also because they offer quality

vocational skills and technical knowledge at a very low cost. Their doors are open for

everyone, and they reach out to their clientele groups by setting up sub-centres in the

heart of the slum or in remote rural areas.

They are different from other vocational training institutions as they offer quality

vocational skill; technical knowledge at such a low cost; provide need based and

literacy-linked vocational training in most courses without insisting on age links or

prior educational qualifications; reach out to the clientele in their areas unlike other

institutions which the clientele has to access whether near or far; offer a multi-

faceted skill-knowledge-awareness enhancement and outlook formation trainings and

inputs and empowerment-oriented interventions in respect of social, economic and

health status improvement of women and adolescent girls (Dutta, 1987).

The Scheme of JSS was initially launched in 1967 as Shramik Vidyapeeth, a

polyvalent formulate faceted adult education institution, aimed at improving the

vocational skills and quality of life of the industrial workers and their family members

as well as those persons who had been migrating from rural to urban settings. The

scheme of Shramik Vidyapeeth was renamed as Jan Shikshan Sansthan in April

2000. Along with the change in its name, its focus has also been changed. A scheme

that was meant for the industrial workers and their families was expanded both in

terms of its clientele and focus and was extended to the rural areas. There was the

logic for its expansion.

The Total Literacy Campaigns launched after the setting up of the National

Literacy Mission in 1988, had transformed the literacy landscape of the country and

created an army of neo-literates who having realized the power of the written word,

now wanted to use it to improve their livelihoods through skill development. The

Post-literacy and Continuing Education Programme (CEP) had given a few of them

the taste of vocational skills but the CEP promised to extend it to many more

participants.

That became the rationale of setting up more JSSs, to match the needs of the

districts. Today, there are more than 254 JSSs in the country and they are expected

to act as district level resource support agencies especially with regard to organization

of vocational training and skill development programmes for its target group. For the

greater expansion of Skill India Campaign, the JSS Scheme has been transferred

from MHRD to Ministry of Skill Development and Entrepreneurship (MSDE) on

January 1st 2018.
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Life Enrichment Education of JSS

Job-oriented vocational training programmes are of immense importance for

one’s life and it is more important to have life enrichment education along with job-

oriented professional skills. As we know, JSS is a unique institution focusing on the

poor, illiterates, neo-literates, underprivileged, unreached, women and youth. The

JSS is unique in that sense they don’t provide just vocational training/skill development

but link literacy with vocational skills and provide large doses of Life Enrichment

Education (LEE) to the people. They don’t work in isolation but aim for convergence

with other stakeholders in society. It is their endeavour to shape the participants into

self-reliant and self-assured employees and entrepreneurs. The LEE provides specially

designed instruction and related services in the JSSs. The curriculum focuses on

personal management, communication, practical living skills, vocational skills, leisure

and recreation activities and social skills. The LEE covers a wide a range of subjects

and all are designed to meet the physical, intellectual and social needs of the participants.

The courses in LEE programmes are taught by the respective field experts. Value

oriented education, discipline and character building are the major social benefits for

all round development of the learners.

The LEE components are an integral of way of life to be practiced and the JSS

has cooperation with educational, cultural and social organizations for meeting

educational, vocational, socio-cultural and welfare needs of each target group. The

objective of this approach is to make an individual not only capable of engaging in

productive economic activity but also responsible citizen and a successful person.

The LEE components include:

- Health, nutrition and personal hygiene

- Population education

- Environment education

- Women empowerment

- Leadership skills

- Self-esteem

- Consumer education

- Uses of blood donation and blood banks

- Eye care

- Public relation skills

- HIV/AIDS prevention

- Home nursing
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- Public relation skills

- Responsible parenthood

- Self-help groups

- Entrepreneurship development

The JSS has chosen to empower people by providing basic education, vocational

preparation, life skills training and creative arts at both residential facilities and

community day programmes. The programme encourages the participants to accept

responsibility for what they have done and avoid harmful behaviours in the future.

Objectives of the Study

1. To study the socio-economic status of women participants.

2. To study the changing attitude of the women participants.

Research Methodology

The investigator collected primary data during one year period (Jan.-December

2017) from JSS, Prayas, Jahangirpuri, New Delhi.

Data Analysis and Processing

Primary Data

The procedure and processes of data analyses are pre-determined to a certain

extent by the objectives of a study. The data analysis and interpretations were dealt

in the light of the objectives formulated for the study. A general objective was

formulated as formal affirmative statement predicting a single research outcome, a

tentative explanation of the relationship between variables.

The present  article deals with the distribution of the participants based on their

age group, gender, religion, caste, state of domicile, marital status, educational

qualification, type of family, type of house, occupation, family income and attitude

of the participants. Keeping in view the objectives of the study, the collected data

was analysed by using statistical methods like ‘Frequency percentage’, and ‘Rank

order’.

1. Gender of the Participants

The gender of the participants for the study is categorised into only female

category.
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Table 1 - Gender of the Participants

Source: Primary Data

Table 1 shows that the 100% participants are the females because study was

conducted on women participants. Women representation in the JSS’ trainings is

more probably because of a few factors like unwillingness of men to undergo training,

the type of courses in which training is imparted is more suitable to women and a

large percentage of women are only housewives who are able to allocate some time

to undergo training.

2. Age Group of the Participants

Age is one of the important aspects of self-development since the resistance to

change is relatively lesser at the young age compared to the older age. The youngsters

are generally interested to learn new things and take the risk in life which is highly

essential for entrepreneurship. The age group of the participants for the study was

divided into 15-24 years, 25-34 years and 35 and above.

Table 2 - Age Group of the Participants

Source: Primary Data

The data in above Table 1.2 shows that none of the participants were selected

below 15 years of age because JSS offers Courses only for the 15 and above year

age group. The vast majority of the participants, i.e., 58%, belong to the 15-24 age

group, while more than one-fourth —26% belong to the 25-34 age group and the

remaining 16%% participants belong to 35  and above years.

3. Religion of the Participants

The participants in the study are Hindus, Muslims and Sikhs, i.e., three religions.

G ender F requency P ercenta ge 

Female 50  10 0%  

 

Age Gro up Frequency  Percenta ge  

15 -24 Years  29  5 8% 

25 -34 Years  13  2 6% 

35 & ab ove Years  8  1 6% 

T otal  50  100%  
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Table 3 - Religion of the Participants

Source: Primary Data

The data in Table 3 shows that the vast majority of the participants 60% belong

to the Hindu religion, 34% were Muslims and remaining 6% participants were Sikhs.

4. Caste of the Participants

The participants for the study were divided into four groups based on caste and

community, namely, General (GN), Other Backward Class (OBC) and Schedule

Castes (SCs)/Schedule Tribes (STs).

Table 4 - Caste of the Participants

Source: Primary Data

Majority of the participants belong to OBC with 50%, followed by SC/ST, 28%,

and remaining 22% GN castes.

5. State of Domicile

Domicile refers to the state in which a person has his/her permanent residence,

as compared to where a person is living temporarily. The participants in the study are

from the following States and Union Territories.

Religion Frequency Percentage 

Hindu 30 60% 

Muslim 17 34% 

Sikh 3 6% 

Total 50 100% 

 

Caste  Frequency  Percentage  

GN 11 22% 

OBC 25 50% 

SC/ST 14 28% 

Total  200 100% 
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Table.5 - State of Domicile

Source: Primary Data

6. Marital Status of the Participants

The participants were classified into four categories, such as Married, Un-Married,

Widow and Divorced.

Table 6 - Marital status of the Participants

Source: Primary Data

As seen from the Table 6, 60% of the total women were unmarried, 30% were

married, 6% was from the divorced group and remaining 4% were from the widow

group.

State of Domicile Frequency Percentage 

Delhi  19 38% 

Bihar  13 26% 

Uttar-Pradesh 9 18% 

West-Bengal 4 8% 

Rajasthan 3 6% 

Haryana  2 4% 

Total 50 100% 

 

Marital Status Frequency Percentage 

Married 15 30% 

Unmarried 30 60% 

Widow 2 4% 

Divorced 3 6% 

Total 50 100% 
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7. Educational Qualification of the Participants

Table 7 - Educational Qualification of the Participants

Source: Primary Data

Based on the educational qualification, seven groups were categorised, viz. Below

Primary, Primary, Middle, High School, Intermediate, Graduation and Postgraduation.

As evident above, there are only minor gaps, viz., 2%, between high school pass

out and middle school pass out categories: 28% were high school pass out followed

by 26% were middle school pass out. 20% were intermediate, 14% were primary

school pass out, 4% were below primary, 4% were graduate and same number of

participants with 4% are post-graduate.

8. Type of Family of the Participants

The family type of participants was classified into two categories as nuclear

family type and joint family type.

Table 8 - Type of Family of the Participants

Source: Primary Data

Education Qua lifi ca tion F requency P ercenta ge 

B elow Primary 2  4%  

Primary 7  1 4% 

M idd le 13  2 6% 

High School 14  2 8% 

Intermed iate 10  2 0% 

G radu ation  2  4%  

Pos t-G radu ation  2  4%  

T otal 50  100%  

 

Type of Family Frequency Percentage 

Nuclear 29 58% 

Joint 21 42% 

Total 50 100% 

 



Role of Life Enrichment Education                                Nasra Shabnam, Md. Rashid Hussain

144

It is clear that a great majority of the participants, i.e. 58% were living in nuclear

families and 42% were living in joint families. The predominance of nuclear families

may be an indication that freedom from constraints encourages employment-seeking

behaviour.

9. Type of House of the Participants

Ownership of house is also an indication that they are permanent residents. The

house types were classified into two groups, own house, and rented house.

Table 9 Type of House of the Participants

Source: Primary Data

Much importance is given by the people for having a place to stay of their own.

They work hard for it and they acquire their own house. It is found that the majority

of the participants, 54%, were living in own house and the remaining 46% were

living in rented house.

10. Family Monthly Income of the Participants

The monthly income of the respondent’s families is represented in Table 10. The

income of the families for the study was classified into five groups as: up to - Rs.

5,000, Rs. 5,001 - Rs. 7,000, Rs. 7,001 - Rs. 9,000,  Rs.  9,001 and above.

Table 10 –Family Monthly Income of the Participants

Source: Primary Data

Monthly Income Frequency Percentage 

Up to – Rs. 5,000 11 22% 

Rs. 5,001 – Rs. 7,000 20 40% 

Rs. 7,001 – Rs. 9,000 14 28% 

Rs. 9,001 and Above 5 10% 

Total 50 100% 

 

N a t u r e o f H ou se  F r e q u e n c y  P e r c e n ta ge   

O w n H ou se   27  5 4%  

R e n te d  23    46 %  

T ot al  20 0 10 0%  
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Table10 shows that the majority of the participants- 40% - were from Rs.  5,001

– Rs. 7,000 per month family income category, followed by 28% from Rs. 7,001 -

Rs.  9,000 category, 22% from upto  Rs. 5,000, and the remaining 10% were from

Rs. 9,001 and above income category.

Changing Attitude of the Participants

Attitudes are general evaluation of objects, ideas, and people one encounters

throughout one’s life. Attitudes are important because they can guide thought, and

behaviour. Thus, change occurs when a person goes from being positive to negative,

from slightly positive to very positive, or from having no attitudes to having one.

The present study was conducted on small group of women participants of the

JSS and a total 20 statements were given to them to study the attitude. These

statements were directly related to their daily life practices, i.e., change proneness,

achievement motivation, credit orientation and risk orientation. The changing attitudes

of participants were divided into four categories, viz., Strongly Agree,  Agree, Disagree

and Strongly Disagree.

Changing attitudes of participants contain 20 items with five-point response

category. It is evident from Table 11 that, 42% participants were with “strongly

agree” on item one “I try to keep the information about new methods of work used

in daily life”, and only 38% expressed “strongly agree”, while 16% were with “disagree”

category and remaining 2% were inthe “strongly disagree” categories.

Majority of the participants, i.e., 38% were on strongly agree on item two “It is

not necessary that I will use the information of all new approaches”, followed by

26%  in the agree, 22% in the strongly disagree and the remaining 14%  in disagree

categories.

On item three “When I find out any new information about the works used in

daily life, I am not comfortable until I take it for myself”, 50% participants were in

the strongly agree, followed by 22% were in agree, 7% each  in strongly disagree and

disagree categories.

On item four, “Nowadays, new information about the methods of work used in

daily life keeps coming, but who knows whether the new information is better than

the original/old information”, 42% participants were in the agree, 30% on disagree,

18% on strongly agree and remaining 10% were on strongly disagree categories. As

per the views of 34% participants, they were in strongly agree on item five “I take up
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the methods of work used in daily life by thinking very carefully”, 32% were on

agree, 26%  on disagree and remaining 8%  on strongly disagree categories.

Table 11 - Changing Attitude of the Participants

Source: Primary Data

It is found in Table 11 that 86% participants were in the ‘agree’ category on item

six “I want to earn money by hard work”, followed by 14% on ‘strongly agree’

category.

Statements Strongly 

Agree 

Agree Disagree Strongly 

Disagree 

I try to keep the information about the new methods of work used 

in daily life. 

21 

(42%) 

19 

(38%) 

8 

(16%) 

2 

(4%) 

It is not necessary that I will use the information of all new 

approaches. 

19 

(38%) 

13 

(26%) 

7 

(14%) 

11 

(22%) 

When I find out any new information about the methods of work 

used in daily life, I am not comfortable unti l I take it for myself. 

25 

(50%) 

11 

(22%) 

7 

(14%) 

7 

(14%) 

Nowadays, new information about the work used in daily life 

keeps coming, but who knows whether the new information is 
better than the original information. 

9 

(18%) 

21 

(42%) 

15 

(30%) 

5 

(10%) 

I take up the works used in daily life by thinking very carefully. 17 

(34%) 

16 

(32%) 

13 

(26%) 

4 

(8%) 

I want to earn money by hard work. 7 

(14)% 

43 

(86%) 

0 

(0%) 

0 

(0%) 

I want to get job by honesty. 8 

(16%) 

42 

(84%) 

0 

(0%) 

0 

(0%) 

I want to work according to my choice. 11 
(22%) 

25 
(50%) 

8 
(16%) 

6 
(12%) 

I like to use new things in my work. 28 
(56%) 

22 
(44%) 

0 
(0%) 

0 
(0%) 

My ambition is that I set a glorious record in my life. 21 

(42%) 

29 

(58%) 

0 

(0%) 

0 

(0%) 

Loan is required to meet daily life requirements. 8 

(16%) 

25 

(50%) 

14 

(28%) 

3 

(6%) 

It is very easy to save money to meet the needs of daily life. 10 

(20%) 

11 

(22%) 

25 

(50%) 

4 

(8%) 

There is nothing wrong in taking loan from any institutional 
source to meet the needs of daily life. 

8 
(16%) 

32 
(64%) 

7 
(14%) 

3 
(6%) 

I want to avoid taking a loan for personal activities, even if it does 
meet my personal needs. 

11 
(22%) 

28 
(56%) 

4 
(8%) 

7 
(14%) 

It is very easy to take a loan from any government/co-operative 

councils. 

8 

(16%) 

14 

(28%) 

21 

(42%) 

7 

(14%) 

To reduce the risk of failure of any work, there should be run 

more than one unit. 

7 

(14%) 

32 

(64%) 

3 

(6%) 

8 

(16%) 

I want to take bigger risks and bigger profits than lower risks and 

small profits. 

16 

(32%) 

14 

(28%) 

14 

(28%) 

6 

(12%) 

The one who takes more risks gets more advantages than the 
others. 

4 
(8%) 

25 
(50%) 

7 
(14%) 

14 
(28%) 

It is good to take risk if you know that the probability of success 
is excessive. 

14 
(28%) 

25 
(50%) 

7 
(14%) 

4 
8%) 

I don’t take the risk of using the new method, until surrounding of 

people didn’t use it successfully. 

12 

(24%) 

18 

(36%) 

14 

(28%) 

6 

(12%) 
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On the item seven “I want to get job by honesty”, 84% participants preferred the

‘agree’ category and remaining 16%  were  in ‘strongly agree’ category. None preferred

any other options like ‘disagree’ and ‘strongly disagree’.

On item eight “I want to work according to my choice” half of the participants

(50%) were on the ‘agree’, 22% in ‘strongly agree’, 16% in ‘disagree’ and 12% were

in ‘strongly disagree’ categories.

In respect of item nine “I like to use new things in my work”, 56% participants

were in ‘strongly agree’ and 44% in ‘agree’ category.

On item ten “My ambition is that I set a glorious record in my life”, 42%

participants were in the ‘agree’ and 58% were in ‘strongly agree’ category.

On item eleven “Loan is required to meet daily life requirements”, 50% participants

were in ‘agree category’, 16% were in ‘strongly agree’, 28% were in ‘disagree’ and

only 6% were ‘strongly disagree’ category. Half of the participants (50%) were in

‘disagree’ on item twelve “It is very easy to save money to meet the needs of daily

life”, 22% were in ‘agree’, 20% ‘disagree’ and remaining 8% were in ‘strongly

disagree’ category.

On the item thirteen “There is nothing wrong in taking loan from any institutional

source to meet the needs of daily life”, more than half of the participants, i.e., 64%

were on ‘agree’, 16% were with ‘strongly agree’ option. 14% were on ‘disagree’ and

6% were with ‘strongly disagree’ option on item thirteen. Majority of the participants

(56%) were in ‘agree category’ on item fourteen “I want to avoid taking a loan for

personal activities, even if it does meet my personal needs”; 14% were in ‘strongly

agree’, 14% were in strongly ‘disagree’ and only 8% were in ‘disagree’ category.

On item fifteen “It is very easy to take a loan from any government/co-operative

councils”, 42% participants were in ‘disagree’ category, followed by 28% were on

the ‘agree’, 16% were in the ‘strongly agree’ category, and remaining 14% were in

‘strongly disagree’ category. It has been found in the study out of total, 64% participants

were ‘agree’ category on point sixteen “To reduce the risk of failure of any work,

there should be run more than one unit”, 14% in ‘strongly agree’ category, 16% were

in ‘strongly disagree’ and only 6% were ‘disagree’ category.

On item seventeen “I want to make bigger risks and bigger profits than lower

risks and small profit”, 32% participants were in ‘strongly agree’, 28% in ‘agree’,

28% in ‘disagree’ and 12% were in ‘strongly disagree’ category.
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Half of the participants (i.e., 50%) were in ‘agree’ category on item eighteen

“The one who takes more risks that takes more advantages than the others”, and 8%

were in ‘strongly agree’, while 28% were in ‘strongly disagree’ and remaining 14% in

‘disagree’ category.

On item nineteen “It is good to take risk if you know the probability of success is

excessive”, 50% participants were in the ‘agree’, 8% in ‘strongly agree’, 14% in

‘disagree’ and the remaining 8% were in strongly disagree category.

Majority of the participants (36%) were in ‘agree’ category on item number

twenty “I don’t take the risk of using the new method, until the surrounding people

not used it successfully”, 24% were in ‘strongly agree’, 28% in ‘disagree’ category

and 12% were undecided.

Findings of the Study, evident from the Tables

- The study was conducted on only women participants of Jan Shikshan

Sansthan, so the 100% participants were women.

- The study shows majority of the participants with 66% belong to 15 to 24

years age group.

- It has been clear that majority of the participants, i.e., 60% are Hindus. This

religious character reflects the national scenario.

- A sizeable proportion, 50% of the participants belong to the OBC category,

who constitute the single largest group in study.

- 38% of the participants belong from the National Capital Delhi.

- More than half of the participants (60%) are unmarried.

- 28% participants are high school pass out.

- 59% participants are in nuclear families and those owning houses is 54%.

40% of the participants of the JSS have family income between Rs. 5,001-

Rs. 7,000.

Conclusion

When we think the Jan Shikshan Sansthan, we tend to connect it with only

vocational training programmes and how it helps in mak0ing the participants skilled.

We tend to forget about another component of JSS i.e. Life Enrichment Education.

We can say that many people don’t know about it. So, the present study on Life

Enrichment Education of the JSS and how it helps in changing the attitude of women

participants and the study found that the maximum number of participants gave
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positive responses. As evident from the Table 11 above, there were twenty items and

eighteen out of twenty items have positive responses from the participants and in

only two items i.e. twelve and fifteen, have negative response. We can conclude on

the basis of the given responses that, the participants have a positive attitude.
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Abstract

Unemployment, mainly educated unemployment, is one of the major problems faced
by the people in the country. As a solution, government has introduced training under
RSETI, under lead banks, and these banks provide loans with lower rates of interest
for starting new enterprises. This study is based on how the training from RSETI
transformed the life of a set of people in Alappuzha district, Kerala, as they are
provided with several employment generation programmes through these institutions.
This study also focuses on how these institutes managed to develop the idea of self
entrepreneurship among the rural people. A set of 10 people were met in person and
case studies were made to make the analysis. Since it is presented as a qualitative
analysis, no statistical tools were used. The study proves that there is a great role for
RSETI in creating employment opportunities among the rural people and also in
transforming their lives.

Keywords: rural self employment training institute; skill training; entrepreneurial
intention; employment generation; livelihood transformation

I. Introduction

India is a secular democratic country, that aims in the better development of its
citizen in every sector and hence, the country is able to provide its people with
proper educational facilities. Lakhs of youth are passing out with flying colours and
entering the job market, hence, a great competition happens. Unemployment, mainly
educated unemployment, prevails more in the country and in an addition to that,
poverty prevails, migration from rural to urban areas is increasing and crime rate also
is going up so that the whole development concept of the nation is falling down.

To stabilize this, both government and non–governmental organizations had taken
initiatives and implemented programmes and schemes, mainly accessible by the rural





people. Certain initiatives were taken to promote micro enterprises and also self-
entrepreneurship, which was one of the best solutions for the problem. Women
groups were created and were provided with micro financial support so that they
could help themselves in building up a new future.

Such a programme was introduced through by RUDSETI, an organization started
by Dr. D Veerendra Heggade at Dharmasthala, with the support of Syndicate Bank
and Canara Bank.  This was later replicated as RSETI and turned to be an initiative
of Ministry of Rural Development. They started providing training to the unemployed
youth, who didn’t have access to higher education, mainly from rural and semi-
urban background. Residential skill development training was provided with an
objective of motivating, training and assisting the village youth to move on with self-
entrepreneurship ventures that could lead to decrease in the unemployment status
and to a better development of the nation.

Later, the institute - RSETI - spread in every district of the country under its lead
banks and it started proving training to millions of youth across the country. They
also started to organize RUDSETI bazaars during exhibitions and on special occasions
in their correspondent areas. This paper investigates the role of RSETIs in promoting
employment generation for the rural people. Since the rural people are affected more
with the fall of GDP, their livelihood also is affected. Inequality will become more
persistent and hence, employment is always a basic need for them. The better way to
provide it is through skill development training, as, they can become self- entrepreneurs
or job providers. For that purpose, RSETIs had taken greater initiatives.

Significance of the study

Unemployment and underemployment have been a longstanding problem in the
Indian economy. The report published by NSSO states that the male youth had an
unemployment rate of 17.4 percent and 18.7 percent in rural and urban areas
respectively, while women youth had rates of 13.6 percent and 27.2 percent in urban
and rural areas in 2017-18.

SBI-RSETI, Alappuzha is one of the best institutions that can be shown as a
good example for their training and services provided. The study has added to the
existing information on the topic and provided a platform for further research. Findings
that come from the study will provide as a springboard to prompt interest for further
research into the other facets of the activities done by RSETIs across the country.
The study will also provide an idea of how RSETI works in helping the rural poor,
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earn their own livelihood, and starting new enterprises, which leads to their own
financial security and the development of the country. The study will contribute to
existing literature on the role of RSETI in rural entrepreneurship development and
serve as a reference to the body of knowledge to the academia.

Literature Review

In her study, viz., ‘Training at Rural Self Employment Training Institute (RSETI)
and Its Influence on the Financial Literacy and Entrepreneurial Intention of Women,
Rathi K. N. (2019) reiterates that the financial literacy and good financial decision is
very vital in the success of business life. The financial literacy and entrepreneurial
intention of rural women of Palakkad district are studied here. The RSETIs are
working in almost all the districts in India and they are providing several programmes
to develop self-employment among the rural youth.

This study is intended to know the influence of these programmes in the
entrepreneurial intention and financial literacy. The research was aimed to know the
relationship between the two variables and collected data from sixty-two women by
using the financial literacy test and entrepreneurial intention questionnaire. The research
is hypothesized the significant differences of trained and untrained women in the
entrepreneurial intention and financial literacy. The statistical techniques used are
correlation, t test and chi square test. The study found there is a significant difference
between the trained and untrained in their entrepreneurial intention and financial
literacy, and there is a significant correlation between the entrepreneurial intention
and financial literacy.

In Wang, Chang, Yoa and Liang (2015) study, the contribution of self-efficacy to
the relationship between personality traits and entrepreneurial intention has been
examined.  This study observed the personality traits and entrepreneurial intention
and their result indicated that the entrepreneurial intentions have two dimensions,
namely, conviction and preparation.  The dimensions of personality included big five
personality traits. The study recommended that, in addition to adopting individual
personality and enhancing student intention toward rural entrepreneurship, learning
activities such as business-plan writing and entrepreneurial competence development
should be embedded into agricultural curriculum and placement.

Aleesa’s (2019) study revealed that students’ personal attitude, subjective norm,
and perceived behavioural control were significantly associated with each other.  It
also showed that personal attitude, subjective norm, and perceived behaviour alone
could explain only a small portion of the variability of the entrepreneurial intention.
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II. Objectives of the study

1. To study the difference between the trained and untrained rural people.
2. To study the roles and functions of RSETI in Alappuzha district.
3. To present some Case Studies on the effect/role of RSETI in Alappuzha

district.

III.  Methodology

The study was conducted as case study method in Alappuzha district, and the
sample group consisted of 20 randomly chosen members, who had completed their
training in Alappuzha RSETI, from 2010 to 2019. Personal meetings with them and
qualitative analysis were the methods chosen for the study. The study was based on
the role of RSETI in building up a secure life for the rural poor and in developing
self-employment in the rural areas.

IV. Results and Discussion

Employment status is a tool used to measure the health of a society on the basis
of its economic status. An unemployed society will only lead to an underdeveloped
nation with a vast decline in its GDP, GNP and NNP. This can result from increased
population, lack of skills, lack of financial support, deficiency of resources and raw
materials and so on. RSETIs bring a major solution for this problem. The study
proves that the training under these institutes helps in promoting better self-employment
generation for the people who were trained by the RESETIs.

The case study also proved that that 73 percent of the trainees after completing
their training from RSETI have become employed in one way or the other. Most of
them are self-employed or successful entrepreneurs and others, working in collaboration
with other sectors. There is a follow up done properly by the institute and almost
everybody says that the members in the RSETI, Alappuzha, maintained a very close
contact with their trainees and that makes it more special.

V. Case Studies

Case:1. Dharani. S. Dharan is a 46-year-old lady, the owner of “Dharani
Enterprises” near Kanichukulangara, who is leading a successful life after starting her
own enterprise. She had her training under RSETI in 2014 and after completing her
training, with the support of her family, she planned to do her business in flour mill.
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She is a fisher woman by caste, and she remembers that it was too hard to
survive during her old days with the lesser amount that her father earned through
fishing. She had studied up to 10th grade and had gone for selling fish with her
mother.

It was after her marriage that she thought about the idea of establishing a flour
mill as they had to walk very far to get fine flour for consumption. Her husband
helped and supported her in starting her dream venture. With his support, she attended
the class in RSETI. Then she got confidence that she will be able to go on with her
dream. She remembers that her first investment was around 50-60 lakhs for the
machineries and the building that they started their enterprise.

She got loan from the SBI (lead bank), which was helpful for her in building up
her dreams. Since the loan was in connection with RSETI, she had a less rate of
interest to pay and that got enough time for repayment. She has a well-developed
business of rice flour. They started selling it in the nearby houses and now they take
orders from hypermarkets and are selling in a bulk, necessary for the order that they
get.

They sell their products in the name of Aammeess. They not only do the business,
but also provide employment to nearly 3 people around the locality. Dharani is a
successful entrepreneur, who has a well developed business and a successful woman
in life. She says that the idea for the business and the confidence for starting it was
achieved only from the 10 days training given from RSETI. She thanked the trainers
and RSETI for making her life a successful one.

Case 2: Nadeshan is running his own press and a DTP shop near
Kanichukulangara temple along with his 3 staffs and wife helping him in his business.
He had completed his training under RSETI before a year and now he is running his
own shop and had given job for 3 other people.

He belongs to SC community and told that his family business was basket making.
It was not enough for his family’s survival and when the family was struck with
poverty, he decided to go for another job.

It was then that he got job in a press where he used to print notices, flex and
banners. Later he had thought of starting up a new venture and it was from the
panchayat that he got information about the training in RSETI. He had joined training
for printing and Photostat and with the help of the bank loan, he was able to set up
his own DTP shop in one of the main marketing centre.
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He had spent an initial investment of 3 lakhs on his DTP center for the machineries
and the building rent. He is able to pay it back from the profit that he gains from the
centre. He is still working in the press that had started around 10 years back and
along with this DTP centre, he is able to manage his livelihood. He is happy with his
life, and he is proud that he can earn his living and is also able to give a livelihood to
2 others.

Case 3: Minimol is a proud entrepreneur. She is able to earn on her own and is
also able to provide job for three others in her own stitching center. She had completed
her training a year ago from RSETI, and started a stitching center at Mannamcherry.
She is also giving training to 3 people around her locality, and she is happy with her
profession. She had invested around 3 lakhs for her stitching center as first investment
and she is able to make a profit from the business.

She was born and bought up in a traditional Muslim family, where women were
always considered only to be inside the rooms other than studies and work. Her
family was poor and her father was the only earning person in the family. She was
interested in tailoring and fashion designing but was not able to go for further studies
on that area. After her marriage, she was like a typical Muslim girl who had worked
for her husband and family. It was her husband, who found out the dream inside her
and asked her to join the training for tailoring and embroidery in RSETI.

She had gone for the training with the support of her husband and after completing
the training, within a month, she had set up a tailoring centre nearby her house and
she had taken gold loan for the start-up. She is happy that she is able to earn and is
able to repay the loan. She is also proud that she is able to help her husband for
meeting their needs. She said that they are a joint family and now, she is able to give
a hand for helping her husband manage the family. She is also able to manage her
own needs without asking for a helping hand. She remembers that there was a follow
up from RSETI and the help from the organization had made her life different.

Case 4: Rajashree has her own stitching and fashion designing center “BRINJAL”
nearby Alappuzha town. She is able to manage the shop and has also started taking
readymade clothes from wholesale dealers and selling it in the shop. Her mother is
also a tailor, and she helps her in the shop. She remembers that she had studied both
tailoring and fashion designing form RSETI and that helped her earn her livelihood.
She remembers that she had spent around 5 lakhs as first investment for the rent and
machines. She had 2 tailoring machines and she is able to earn around 10,000 per
week.
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She is a member of a middle class family whose father was a staff in a private
company. After completing her higher secondary education, she was not able to
continue with her studies as her father’s death had affected the family. Her mother
took care of her and her brother with the money that she got from tailoring. After her
marriage, she wished to continue her studies but that was also not possible. It was
then that she came to know about the training provided by RSETI. She had joined
the training and had her certificate to open up a new venture.

She had not taken loan from the bank and had managed with her gold and other
cash, for starting the venture. She said that the gold was taken back and there are no
other burdens with the shop and they are able to have a living with the shop. They
are planning for widening it as textiles so that she can broaden her entrepreneurship
and can provide more for their livelihood. She is happy with her business and with
the life that she has now. She thanked RSETI wholeheartedly as she says that it was
because of the training that she had a better future. She is a successful entrepreneur.

Case 5: Priya, the 35 years old woman is moving successfully with “KASI
DESIGNS” a designing centre at Barnad junction, Alappuzha. She has a group of
friends to help for rent installment and machinery to run her shop. They are batch
mates during the training period in RSETI. She started her shop on her own with an
initial investment of 2 lakh. The finance was arranged with gold loan and she had
taken it back with the earning that she got through the shop.

She is from a poor family where she was the eldest kid who had to take care of
her two younger sisters and mother after the death of her father. She stopped her
studies after completing her higher secondary education. She went for cleaning and
helping in the nearby houses to take care of her sisters and making them study. She
got her two sisters married and she was also settled. It was with the help of her
mother-in-law, that she came to know about the RSETI and the training that they
provide.

The shop is a stitching and designing centre, as they are also doing embroidery
works and other fabric painting works on tops and saries. She had given employment
for 3 of her friends and there are students coming for studying tailoring and embroidery.
She is happy with the life that she has. She says that there were follow-ups from
RSETI and they had helped her successful in the venture.

Case 6: After getting a class on loans and services provided by the lead banks
from RSETI, Anas gained confidence to start a new venture. He was a tile worker
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who was working under a contractor for the past 6 years. The salary that he got was
not sufficient for the work that he did and that was the reason that he thought of
starting a new paving block factory on his own. He attended the class at RSETI for
14 days and from there he got to know about the business tips and other important
matters regarding loans and its repayments.

His family consists of his wife and three girls and his mother. They were doing
agriculture, mainly vegetable cultivation and selling it, but it was a loss as they were
not having their shop in a centre and many vegetables got damaged in meantime. It
was then that he chose to go for tile work with a contractor.

After getting the training from RSETI, within a year, he started an interlock tile
factory on his own with an initial investment of 17 lakhs which was a great success.
Since he was working in the field, he was able to get works and thus was able to
repay the loan within one year. He got the raw materials cheaply through contract
and he had a group of workers in his factory. He is an established entrepreneur and is
giving job to about 20-30 workers in his factory. He is running his family successfully,
had brought a mini lorry for good transportation of the materials and he is proud that
all the success happens after he got earned from the factory.

Case 7: Sumi, a 30 year old lady, started her cake making a year before and is
running successfully with her business. She is interested in the field and is happy that
she is able to earn for her needs. Her husband is working abroad, and she is able to
help him making their both ends meet. Even though cake making takes more time,
she is happy with the profession as she is much interested in it. She had attended the
class for food making and preservation by RSETI and it helped her starting her own
entrepreneurship.

She was born and brought up in a middle class traditional Muslim family, where
the parents were very conservative and they had not let their girls go out to study
more.  Sumi, after her marriage, was in search of a job because they wanted money
for her husband to go abroad. It was then that she came to know about RSETI and
since she was interested in cake making, she joined for training. It was a 7 day
training and she was given certificate and she says that it was one of the major
turning point in her life.

She says that she has enough orders and is also planning to put a shop for cakes
and pastries. She is doing it now in her house and there are orders from schools for
celebrations and her friends and relatives also give orders for birthdays, anniversaries
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and so on. She is able to earn the double that she spends for a cake. There are no
advertisements till now and she is happy that those who buy the cakes from her
recommends it to others and hence is getting orders by that way too. She is a successful
entrepreneur.

Case 8: Nidas, the 40-year-old man, has his flour mill working very well with the
help of his family and is happy that he is able to earn a better amount from the mill.
He had repaid half of the amount that he had taken as loan from the bank within 6
months of starting the venture. He had oil mill also in connection with the flour mill.

He was from a poor family, where his father is a fisherman and mother, a home
maker. He had completed his high school education and went with his father for
fishing. Their family was surviving with his and father’s earning. Two years after his
marriage, he had met with an accident and was not able to go for fishing and the
earning of the family decreased. It was hard for the family to make both ends meet
and it was then that he heard about the training in RSETI.

He went for training in Flour making for 7 days and he got the certificate for that.
After completion of the training, he planned to start a new venture. He had a first
investment of around 30 lakhs for his flour mill, which he managed with gold loan
and bank loan together. He has his machineries in his own building near by his house
so that his family can also help him in the mill.

He is happy that he is getting enough work form the neighbourhood itself and is
happy with the mill. He told that this was happened because of the help from the lead
bank and RSETI. He said told that there was a follow up visit from the organization.

Case 9: Asmabeevi has a small bakery unit where she is selling her own home-
made snacks. She had been in RSETI for food processing class in the year 2014 and
is running her own shop. She gets orders from nearby areas for functions, and she is
happy that she is able to pay her son’s fees on time.

She is a member of a backward Muslim family where men always dominate as
compared to women. She belongs to the fisher folk by caste and her husband was an
auto driver. He passed away in 2009, and the family burden was on her head. She
had her son to take care of and since she was the eldest daughter-in-law, she had to
take care of his mother and his sisters. She went for house jobs but was not able to
meet the needs. It was then that she got information about the training from one of
her friends.
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After the training, she was confused whether to start a venture or not. But the
director of RSETI gave suggestions and helped her in starting up the new venture.
She had a primary investment of around 50,000 for her shop as it is a room attached
to her house. She is planning to expand it and she is sure that RSETI will help her
because she believes that it was because of the support of this organization that she is
able to come up from her problems that she had. She said that she had struggled
before to meet the daily needs but now, she is happy   with her life. She also says that
the training under RSETI had changed her life.

 Case 10: Ruby Antony is happy with her stitching centre and fancy store
“Kootukarees” as she is able to earn a living from the shop. She had completed her
textiles course from RSETI, 2 years ago and had taken gold loan for starting her new
venture.

She is a fisherwoman by caste and she was married to a carpenter. They belong
to the BPL category. She has a son and a daughter. His earnings were the only
income for the family to survive. It was then that he met with an accident and to
meet the hospital needs, they had sold their house and his two wheeler. After this
accident, he was not able to work and it was her duty to make the family survive.

It was through her friend that she came to know about the training and since she
was interested in textiles and fashion designing, she joined for the training. After
completion of the training, she managed to set up a tailoring and fashion designing
store including ladies’ store, and her husband also helped her manage there.

She is at present able to manage the store and tells that it was tough during the
starting time to manage it because no one came there as it was new and people were
new to the store.

Now, she says that she is able to earn around Rs. 20,000 during the festive
seasons and around Rs. 10,000 during normal times. She is happy that she is able to
help her husband for their family. Her daughter also helps her in the fancy store
when she is free and she says that it was because of RSETI, that she is able to grow
as a good entrepreneur.

VI. Conclusion

RSETIs are unique skill development organizations operating at the district level
across the country. The RSETIs are engaged in developing skills among rural youth
and facilitating them in establishing rural enterprises and securing sustainable
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livelihoods. Though RSETIs are sponsored and managed by different Banks, they
have a common objective of promoting the creation of sustainable rural enterprises.
To achieve the common goal, the RSETIs need to follow uniform practices, systems
and procedures. RSETIs are also required to have standardized training infrastructure
and training inputs to bring in a quality outcome.

SBI-RSETI, Alappuzha can be taken as a model for the better working of these
institutions. They had created employment opportunities for 73% of members who
had completed training under different courses in RSETI. From 2013-2018, RSETI,
Alappuzha has been graded with AA grade, as they are able to complete more than
their targeted programme and they are also able to give the maximum number of new
entrepreneurs to the society that helps in the rural development in every perspective.

The most important thing and the biggest success of RSETI, Alappuzha is that in
the past few years, it had created 6,111 entrepreneurs in the district. Among them,
2,364 members started their field of work by self-financing and 3,488 members had
bank support as their financial assistance for entrepreneurship. They are also taking
follow-ups of their passed-out trainees and helping them in every possible manner
and supporting them. Thus, RSETIs can be considered one of the best programmes
by the Ministry Of Rural Development for Entrepreneurship Development.
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Abstract

The exploratory research design used to explore socio-demographic variables of farmers

and its impact on financial literacy. Convenient sampling method has been used to

collect data and using correlation, regression and ANOVA model to assess association

between financial literacy variables with socio-demographic variables of farmers.

Farmers have average financial attitude, financial behaviours, and financial knowledge.

Hence, farmers have average financial literacy level. Socio-demographic variables

like gender, education level and land holding are not statistically significant, while

age, experience of farming and farmer wealth index is statistically significant with

financial literacy.  This research selected a sample from small geographic area as

compared with large community of farmers of India and used qualitative variables.

The questionnaire used in this research is prepared on guidelines provided by

Organization for Economic Co-operation and Development (OECD). Farmers are

the core of Indian agriculture industry and their contribution in Indian economy is on

decline year by year. They face many problems, and this paper helps policy makers

to understand farmer’s financial literacy and its influence by socio-demographic

variables. The research has implications to farmers, policy makers and society. Policy

makers will give more focus on preparing financial literacy programmes for farmers

community of India.

Keywords: financial literacy; socio-demographic variables; farmer
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Introduction

 The Reserve Bank of India (RBI) has developed financial literacy  intended for

five target groups, viz., farmers, small entrepreneurs, school children, self-help groups,

school children and senior citizens, that can be used by the trainers in financial

literacy programmes developers (RBI). Financial inclusion can be understood as a

process that ensures ease of access, availability, and usage of financial services by

the underprivileged and less qualified sections of society at an affordable cost. The

term financial inclusion does not indicate merely microfinance but encompasses the

usage of savings, insurance services, various loans, and remittances at an economical

cost. The drive for financial inclusion needs to be tempered with an equal measure of

financial literacy which includes awareness and knowledge to decide on savings,

borrowings, and some planning for future income.

For financial inclusion in India, the Banking system is the most important pillar.

Indian banking systems consist of 90,000 and more banks of various types like

public/private banks, foreign banks, regional rural banks, urban/rural cooperative

banks, in addition to cooperative credit institutions. From the lending and deposit

part of banking, statistics of the financial year 2007-2018 said, total lending amplified

at a Compound Annual Growth Rate (CAGR)  of 10.94%, and total deposits improved

at a CAGR of 11.66 %, and, India’s retail credit market position 4th largest in the

emerging countries. It improved to US$ 281 billion in December 2017 from US$ 181

billion in December 20143.

At the same time, India is also expected to achieve the goal of doubling farm

income by 2020. The Indian agriculture sector is expected to generate better

momentum in the next few years due to increased investment in agricultural

infrastructures like irrigation, modern farming technology, warehousing, weather

forecasting satellite, and cold storage facility. The Government provides various

financial and technological assistances, using various programmes like e-Nam (The

Electronic National Agriculture Market), PMKSY (Pradhan Mantri Krishi Sinchai

Yojna), Subsidies for Farming Machinery, cash transfer in farmers account (Pradhan

Mantri Samman Nidhi Yojna), Kisan Credit Card, etc. Farmer with sound financial

knowledge directly impacts on his financial behaviours and attitude that can help him

to take a suitable decision in his farming and allied activities. In this study, the researcher

seeks to understand the influence of socio demographic variables on level of financial

literacy of farmers of Sabarkantha and Aravalli districts of Gujarat (India).

 (https://www.ibef.org/, 2019)
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Literature Review

Financial literacy is mainly interpreted as the ability to make informed judgments

and to take effective decisions on the subject of use and management of money and

is a complex combination of a person’s skills, knowledge, attitudes, and ultimately

their behaviours concerning money. Financial literacy goes past the provision of

financial information and advice. The focus of any discussion on financial literacy is

primarily on the individual, who usually has limited resources and skills to appreciate

the complexities of financial dealings with financial intermediaries on a day to day

basis. Financial literacy is the aptitude to know, monitor and successfully use financial

resources to augment the well-being and money-making security of oneself, one’s

family, and one’s business. Hence, financial literacy is a person’s ability to understand

and make use of the financial concept.

The strategy of the Central Government and the RBI to include every citizen of

the country in the formal banking fold needs to rest on two pillars. While humanizing

infiltration is one, the other key component is making India financially literate. The

principal reason for improving financial literacy is the impact it has on financial

inclusion and stability. A higher degree of awareness and understanding about savings,

banking, credit, and other financial products is the first step towards creating demand

and increasing adoption. This gains dominant importance when only 5 percent of

villages in India have brick-and-mortar branches (Nayak, 2012) and only 54.4 percent

of households in rural areas are availing of banking services (Census of India, 2011).

Financial literacy, therefore, must be the centrepiece of financial inclusion.

In the absence of adequate financial literacy, it would be unreasonable to expect

individuals or households to weigh the risks and make responsible choices in an even

more complicated financial market. This is true even in countries where consumers

generally are familiar with financial instruments such as credit cards, mortgage loans,

and perhaps private savings to “top up” social security plans (OECD, 2009). It is all

the more difficult in emerging economies like India where rapid economic and financial

development has provided access to a large number of simple and complex financial

instruments.  But at the same time, a significant proportion of the population has only

limited experience with the formal financial system. In rural areas, this difficulty goes

a few notches higher.

Financial literacy, therefore, is rapidly being recognized as a core skill, essential

for consumers operating in an increasingly complex financial environment. At the

same time, there is a growing concern, across a wide range of countries, about the
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levels of financial capabilities of consumers. It is, therefore, no surprise that

governments around the world are interested in finding effective approaches to improve

the level of financial literacy amongst their population (Atkinson & Messy, 2012).

A large number of initiatives are, therefore, being developed to address this

issue, and countries are increasingly rolling out national strategies on financial literacy.

In India, the Reserve Bank of India has been aggressively working to increase the

financial knowledge of the general population. The goal is similar to that set out by

the OECD: to help consumers “develop the skills and confidence to become more

aware of financial risks and opportunities, to make informed choices, to know where

to go for help, and to take other effective actions to improve their financial well-

being” (OECD, 2005).

Reserve Bank of India has also introduced Financial Literacy and Counseling

Centres (FLCC) to provide consumers with the tools to make better credit choices

(RBI 2008). However, an RBI study shows little awareness among people about

these centres. The education material at these centres also goes little beyond the

individual bank’s publicity material (Nayak, 2012). This implies that providing financial

education effectively requires evidence on the current levels of financial knowledge,

areas where financial capability is low and an identification of the extent to which

these should be addressed by financial education. The measurement of financial

literacy levels is, therefore, widely recognized as a priority for countries seeking to

deliver financial education efficiently and evaluate its impact at a village and national

level. Such a measurement exercise should allow policymakers to identify need areas

concerning different aspects of financial literacy and provide information about which

groups of people need maximum support (Atkinson & Messy, 2012).

On the other hand, it would be better to remunerate some prior research. In the

absence of an exact or explicit definition, a few authors have identified this concept

with its important aspects. To exemplify, Wachira and Kihiu state that financial literacy

helps consumers in being prepared for difficult times by determining risk mitigated

strategies, and in using financial products effectively, most importantly in making

plausible decisions (Wachira & Kihiu, 2012). Also, in another study, becoming

financially literate, refers to possessing knowledge and craft to handle money well

(Howlett, Hogarth & Beverly, 2003). The study by Sobhesh Kumar Agrawalla, Samir

Barua, Joshy Jacob, and Jayant Verma on financial literacy among working young in

urban India, concluded that there is a significant positive relationship between financial

knowledge and financial behaviour, and there is a significant negative relationship

between financial attitude and financial behaviour (Sobhesh Kumar Agarawalla, 2013).
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Financial literacy is associated with age groups. One would not expect to find

many teenagers or old non-finance professionals and other senior citizens to have

considerable financial literacy level. According to Lusardi et al. (2009) half of the

Americans aged 50 and above are not able to answer two questions on simple interest

and inflation. Same authors highlighted that the young aged (between 20 and 30

years) lack financial literacy. In an analysis made in 2008 by the National Longitudinal

Survey of Youth, it has been discovered that financial literacy is lower among young

adults (Lusardi, 2008).

Maarten C.J. van Rooij, Annamaria Lusardi, and Rob J.M.  Alessie, in a paper

titled “Financial Literacy, Retirement Planning and Household Wealth” that relies on

comprehensive measures of financial knowledge, provide evidence of a strong positive

association between financial literacy and net worth, even after controlling for many

determinants of wealth. They discussed two channels through which financial literacy

might facilitate wealth accumulation. First, financial knowledge increases the likelihood

of investing in the stock market, allowing individuals to benefit from the equity

premium. Second, financial literacy is positively related to retirement planning and

the development of a savings plan has been shown to boost wealth (Maarten C.J.

van Rooji, 2012).

Contrary, Wagland and Taylor (2009), Alessie et al. (2011), Crossan et al. (2011),

and Bharat Singh Thapa and Surendra Raj (2015) consider gender as a non-factor

that influences the financial knowledge and financial decisions of the households

(Bharat Singh Thapa, 2015; SO Wagland, 2009; Diana Crossan, 2011).

Financial literacy for farmers, as defined in the research paper “financial literacy:

farmer’s perspective” is the ability of a farmer to understand the basic principles of

agriculture and finance. This definition includes the ability of farmers to take agriculture

as a business, and their awareness of financial management activity, starting from

purchasing seeds, and fertilizer to the selling of finished products or crops (Mitesh,

2019). Agriculture with its allied sectors is the largest source of livelihood in India.

70% of rural households still depend primarily on agriculture for their livelihood. As

per the Food and Agriculture Organization of the United Nations, in 2017-18, total

food grain production was estimated at 275 million tonnes. India is the largest producer

(25 percent of global production), a consumer (27 percent of world consumption),

and an importer (14 percent) of pulses in the world. From 1951 to 2011, agriculture’s

contribution to GDP has steadily declined (FAO).

Socio-demographics are nothing more than characteristics of a population.
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Generally, characteristics such as age, gender, education level, social group, religion,

income, years of experience, wealth, etc., are considered as socio-demographics.

The Socio-demographic variable is very important in understanding farmers and its

impact on financial knowledge, financial attitude and financial behaviour, and hence,

financial literacy. The wealth index is a composite measure of a household’s cumulative

living standard. The farmers’ wealth index is calculated using easy-to-collect data on

a household’s ownership of selected assets, such as televisions (TV) and bicycles;

materials used for house construction like (Kachcha or Pakka House); and types of

water access and sanitation facilities, motorcycle, car, gas stove, electricity facility,

etc. (Rustein, 2013). Researcher assigns each variable equal-weighted and scores it

out of 100 wealth index forms for farmer’s wealth. Socio-demographic variables like

age, gender, education level, experience of farming, agricultural land holding and

wealth of farmers are studied to evaluate their influence on financial literacy among

farmers of Gujarat.

Objectives of the Study

This research seeks to pursue the following objectives:

- Determine the level of financial attitude, financial behaviours and financial

knowledge of the farmer.

- Determine the socio-demographic variables like age, gender, and educational

level, experience of farming, agricultural land holding and wealth index of

farmers.

- To study the influence of socio demographic variable on financial attitude,

financial behaviours and financial knowledge of the farmer.

Research Methodology

Kothari and Garg defined research methodology is a way to scientifically solve

the research problem (Kothari, 2014). Thus, this article sets out the rationale for

choosing the research population and samples. It also includes the data collection

process and the statistical technique adopted for testing the validity of the hypotheses.

Hypothesis for the Study

Following hypotheses have been formulated for the study:

H
o
: There is no significant difference in financial knowledge among farmers of

different demographic characteristics (age, gender, and educational level, experience

of farming, agricultural land holding and wealth of farmers).
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H
1
: There is a significant difference in financial knowledge among farmers of

different demographic characteristics (age, gender, and educational level, experience

of farming, agricultural land holding and wealth of farmers).

Research Design

The exploratory research design used to examine the influence of socio

demographic variable on farmers’ financial literacy of Gujarat.

Research Population and Sampling

The research population is the farmers of India.  The researchers used a convenient

sampling method of non-probability sampling and collected 450 farmers’ responses

with the help of the Sabarkantha District central cooperative bank limited (SK Bank).

Data Collection Instrument and Measurement

A questionnaire was prepared on the basis of OECD’s questionnaire for Measuring

Financial Literacy: Questionnaire and Guidance Notes for Conducting an Internationally

Comparable Survey of Financial Literacy (OECD, 2009). The first part includes

demographic information including gender, age, farming experience, farming land

and holding farming land, education level and farmers wealth. Farmers wealth related

questions like household’s ownership of selected assets, such as televisions (TV) and

bicycles; materials used for house construction like (Kachcha or Pakka House); and

types of water access and sanitation facilities, motorcycle, car, gas stove, electricity

facility, etc. The second part includes ten financial knowledge questions. Questions

include net worth, interest rate, cheque, loan and lease agreement, credit bureau,

time value of money-related questions.  All questions are evaluated based on percentage

corrected score, where the correct answer gets 1 mark, and others get zero. And, the

result converted to a percentage of the correct answer, then the average percentage

corrected score gives results of farmers financial knowledge. The third part includes

financial attitude questions using a Likert scale. The fourth part includes eight financial

behaviour questions using a Likert scale.

Technique of Data Analysis

Method of data analysis simply means the statistical total or technique utilized in

processing the data collected, to arrive at valid conclusions. The statistical technique

adopted for this study is the Correlation, regression analysis, Index number and



Understanding Socio-Demographic Factors                    Mitesh J. Patel, Bhavesh K. Patel

168

analysis of variance (ANOVA). Index number method used to create farmers wealth

index using his basic household assets. Karl Pearson method of correlation is used to

find correlation between various demographic and financial literacy variables.

Regression analysis is a set of statistical processes for estimating the relationships

between a dependent variable (often called the ‘outcome variable’) and one or more

independent variables (often called ‘predictors’, ‘covariates’, or ‘features’). Regression

analysis, a dependent variable as financial knowledge (FK_Percentage) and

independent variables as gender, age, education level, land holding, farmers wealth

index and experience of farming (Predictors). Researchers used regression analysis

with a 5% level of significance to evaluate the impact of financial literacy variables

on farm management activities. Hence, the regression equation model with dependent

variable financial knowledge is mentioned below

Data Presentation and Analysis

The researcher collected 450 respondents from various areas of Sabarkantha

and Aravalli districts. Out of this, 27 questionnaires were not filled. Hence only 423

questionnaires were used for analysis.

Farmers Demographic Information

Table 1. Farmers Demographic Information

FK_Percentage = β + α1* Gender + α2 * Age + α3 * E ducation leve l + α4 * Lang holding 

                        + α 5 * Experience of farming+ α6 * Farmers health Index + Error 
Where β is constant and α1, α 2, α3, α4, α5 , and α6 are  regression coefficients. 

 

 C ateg or y N o. of  F arm ers P er centa ge  

G en der  M ale 
Fem ale  

3 78  
4 5 

89 .4  
10 .6  

A ge (In Y ea rs) Be lo w   2 0 

21 -3 0  

31 -4 0  
41 -5 0  

A bo ve 50  

6 

3 3 

1 05  
1 38  

1 41  

1 .4 

7 .8 

24 .8  
32 .6  

33 .3  

Farm ers  E d uc ation  Il lite ra te  

U p to  5th p as s 
U p to  10 th   p ass 

U p to  12 th   p ass 

U p to  Gradu ate  
U p to  Post G radu ate  

3 0 

3 6 
1 29  

9 0 

9 7 
4 1 

7 .1 

8 .5 
30 .5  

21 .3  

22 .9  
9 .7 

Ex per ie nce  of  Farm ing  
 ( in  Y e ars)  

0-2  
3-5  

6-10  

11 -1 5  
A bo ve 15  

2 2 
2 6 

6 9 

7 8 
2 28  

5 .2 
6 .1 

16 .3  

18 .4  
53 .9  

Lan d H ol din g 

 ( in  A c re ) 

0-1  

1-2  

2-4  
4-10  

A bo ve 10  

3 9 

1 05  

1 53  
8 8 

3 8 

9 .2 

24 .8  

36 .2  
20 .8  

9 .0 
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The questionnaire includes 89.4 % of male and 10.6% female students. Majority

farmers, 65.9% are from the above 41 years of age group. Educational level wise,

46.1% farmers studied up to 10th Standard. Farmers having 10 years and above of

farming experience are 72.3%. Majority of farmers, 70.4%, have less than 4 acre of

lands so majority of farmers are small (land up to 5 acre) and marginal farmers (land

up to 2.5 acre) as per data.

Analysis of Variance (Anova)

ANOVA is used to test whether there is significant difference in financial knowledge

among different demographic variables of farmers like gender, age, education level,

land holding, farmers wealth index and experience of farming, and the result is shown

below in Table with 5% level of significance. Hence, table shows that all demographic

variables are significant with respect to financial knowledge.

Table 2. Analysis of variance ANOVA

Descriptive Statistics of Financial Literacy Variables and Farmers Wealth Index

Farmers’ mean financial knowledge score is 63.66% with standard deviation of

16.79%, which is more than average score.  Effect of financial knowledge seen in

average of financial behaviour is 3.84 which is more than 2.5 with a standard deviation

of 1.074. Farmers average of financial attitude on a scale of 3.38 out of 5 with a

  S u m  o f  
 S q u a r e s D f  

M e a n   
S q u a r e  F  S ig .  

G e n d e r  B e t w e e n  G r o u p s  2 .2 2 3  1 0  0 .2 2 2  2 .4 1 1  .0 0 9  

W i th in  G r o u p s  3 7 .9 9 0  4 1 2  0 .0 9 2    

T o t a l 4 0 .2 1 3  4 2 2     

A g e  B e t w e e n  G r o u p s  2 4 .0 3 8  1 0  2 .4 0 4  2 .4 6 0  .0 0 7  

W i th in  G r o u p s  4 0 2 .5 1 5  4 1 2  0 .9 7 7    

T o t a l 4 2 6 .5 5 3  4 2 2     

E d u c a tio n  B e t w e e n  G r o u p s  4 0 .1 3 9  1 0  4 .0 1 4  2 .2 5 2  .0 1 4  

W i th in  G r o u p s  7 3 4 .2 0 6  4 1 2  1 .7 8 2    

T o t a l  7 7 4 .3 4 5  4 2 2     

E x p e r i e n c e  
 o f  F a r m in g  

B e t w e e n  G r o u p s  7 4 .3 2 7  1 0  7 .4 3 3  5 .8 8 1  .0 0 0  

W i th in  G r o u p s  5 2 0 .6 9 9  4 1 2  1 .2 6 4    

T o t a l  5 9 5 .0 2 6  4 2 2     

L a n d  h o ld i n g  B e t w e e n  G r o u p s  2 4 .9 7 8  1 0  2 .4 9 8  2 .1 6 6  .0 1 9  

W i th in  G r o u p s  4 7 5 .1 6 8  4 1 2  1 .1 5 3    

T o t a l  5 0 0 .1 4 7  4 2 2     

F a r m e r  W e a lt h  

I n d e x  

B e t w e e n  G r o u p s  1 1 4 4 3 .8 9 3  1 0  1 1 4 4 .3 8 9  6 .0 3 9  .0 0 0  

W i th in  G r o u p s  7 8 0 7 9 .5 1 1  4 1 2  1 8 9 .5 1 3    

T o t a l  8 9 5 2 3 .4 0 4  4 2 2     
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standard deviation of 0.811. Hence, farmers have average financial literacy. Farmer’s

wealth index average is 82.91 with standard deviation of 14.565.

Table 3. Descriptive statistics of financial literacy variables and farmers

wealth index

Financial Knowledge Correlations with Demographic Variables

Karl Pearson correlation method is used to find correlation between financial

knowledge with education level, experience of farming, and land holding and farmers

wealth index with 5% level of significant. As per below table, financial knowledge

has statistically significant correlation between farmers wealth index with partial

positive correlation, while age, education level, experience of farming and land holding

have no statistically significant correlation with financial knowledge.

Table 4. Financial knowledge Correlations with Demographic Variables

Regression Analysis of Financial Knowledge with Demographic Variables

Regression analysis is a set of statistical processes for estimating the relationships

between a dependent variable as financial knowledge (outcome variable) and one or

more independent variables as like gender, age, education level, land holding, farmer’s

wealth index and experience of farming (Predictors). Table above shows there is a

significant impact of independent variables like gender, age, education level, land

holding, farmer’s wealth index and experience of farming on financial knowledge at

5% level of significance.

  FK_Percentage FinAtti FinBeh Farmer Wealth Index 

Mean 63.66 3.38 3.84 82.91 

Std. Error of Mean .817 .039 .052 .708 

Median 60.00 3.00 4.00 90.00 

Std. Deviation 16.794 .811 1.074 14.565 

Range 100 4 4 70 

Minimum 0 1 1 30 

Maximum 100 5 5 100 

*Note: FK_Percentage  - Percentage of Financial knowledge Farmers, 

           FinBeh - financial behavior, FinAtti - financial attitude  

 

 A g e Educa tion Ex perience o f 
Farming  

La nd 
Ho lding  

Fa rm er W ealth 
I ndex 

FK _ 

Percen tage 

Pears on  

Co rrelation  

0.07 7 0 .04 0 -0.02 1  0 .0 83  0 .1 71  

Sig. (2-tailed) 0.11 6 0 .41 6 0.6 60  0 .0 89  0 .0 00  

N  42 3 42 3 4 23  4 23  4 23  
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Table 5. Regression Analysis of financial knowledge with demographic

variables

As per the above table, a dependent variable as financial knowledge

(FK_Percentage) and independent variables as gender, age, education level, land

holding, farmers wealth index and experience of farming (Predictors). At 5% level of

significance to evaluate the impact of financial literacy variables, and financial

knowledge on demographic variables like gender, education level and land holding

are not statistically significant , while age in years, experience of farming and farmer

wealth index are statistically significant with financial knowledge. Hence, regression

equation with dependent variable financial knowledge is as below.

FK_Percentage = 37.952 + 0.042 * Gender + 0.166 * Age + 0.037 * Education level – 0.102 *

Lang holding + 0.012 * Experience of farming+ 0.168 * Farmers health Index

Model Sum of Squares Df Mean Square F Sig. 

1 Regression 5664.106 6 944.018 3.464 .002a 

Residual 113356.225 416 272.491   

Total 119020.331 422    

a. Predictors: (Constant), Farmer Wealth Index, Gender, Age , Land holding, Education, 

Experience of Farming 

b. Dependent Variable: FK_Percentage 

 
Table 6. Summary of  Regression Analysis for Variables Predicting Financial Knowledge 

 

Model Unstandardized 

Coefficients 

Standardized 

Coefficients 

T Sig. 95.0% Confidence 

Interval for B 

B Std. 

Error 

Beta Lower 

Bound 

Upper 

Bound 

1 (Constant) 37.952 7.517  5.049 0.000 23.176 52.728

Gender 2.300 2.617 0.042 0.879 0.380 -2.845 7.446

Age 2.768 1.074 0.166 2.576 0.010 0.656 4.879

Education 0.459 0.660 0.037 0.696 0.487 -0.838 1.756

Experience of 

Farming 

-1.443 0.898 -0.102 -1.607 0.109 -3.208 0.322

Land holding 0.182 0.800 0.012 0.227 0.821 -1.391 1.754

Farmer Wealth 

Index 

0.194 0.059 0.168 3.271 0.001 0.077 0.310

a. Dependent Variable: FK_Percentage 
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Independent socio-demographic variables predict financial knowledge as above

equation with constant of 37.952.

Limitations of the Study

This research has some limitation like:

1. The study is a limited Sabarkantha and Aravalli districts of Gujarat which is

a small part of farmers of India.

2. Research primary data collected using questionnaires as a tool, which has its

limitations.

3. A researcher has used qualitative variables like financial attitude, financial

behaviour, and financial knowledge. And, the qualitative variable is difficult

to measure.

4. The questionnaire used in this research is prepared on guidelines used by

OECD – International network on financial education for measuring financial

literacy. Each country or demography has its limitations.

Conclusion

This study, based on field level data, found conclusively that: farmers have an

average financial attitude, financial behaviour, and financial knowledge. Hence, farmers

have average financial literacy. Farmer’s socio-demographic variables like gender,

age, education level, land holding, farmer’s wealth index and experience of farming

on financial knowledge have a significance at 5% level. Financial knowledge and

farmer’s wealth index have a partial positive correlation, while other demographic

variables have no statistically significant correlation with financial knowledge. Hence,

socio-demographic variables have influences on financial literacy.
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Abstract

Critical Thinking Skills (CTS) are widely acknowledged as employability skills and

one of the essential 21st century life skills. Higher education in India is increasingly

being looked upon as an instrument of skilling Indian students. The present study

assessed the general critical thinking skills of science and social science postgraduate

students in public universities of Maharashtra using Cornell Critical Thinking Test,

Level Z (CCTT) to explore discipline-wise, university-wise and gender-wise significant

differences in CTS. A cross-sectional survey design was employed. Total 593 science

and social science postgraduate (PG) students from six public universities of

Maharashtra selected through random sampling constituted the sample. Inferential

statistics such as independent samples t-test and two-way analysis of variance (ANOVA)

were employed for data analysis. Findings revealed that most PG students had below

average level of CTS. The science students were found to have higher level of CTS

as compared to social science students. The PG students influenced the level of

CTS, but gender differences were not pronounced. The findings clearly indicate the

need to prioritize enhancement of CTS at the tertiary level by bringing about substantive

changes in the educational planning of public universities.

Keywords: higher education; 21st century life skills; employability; critical thinking

skills; public universities of Maharashtra; postgraduate students; Cornell Critical

Thinking Test

Introduction

The demand for skilled and qualified labour is increasing globally (Khare, 2014).

Even though Indian education system is one of the largest in the world (Ministry of

Human Resource Development [MHRD], 2016), it is unfortunate that only around




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“25-30 percent of Indian graduates are employable” (Tilak, 2019: 4). This alarming

fact points to many shortcomings in Indian education system seriously affecting the

quality of education and thereby the employability skills of graduates. Quality education

ensures the well-being of people, by enabling them to become economically productive

and develop sustainable livelihoods. It also contributes to peaceful and democratic

way of life (Luisoni, Zitterbart, Amadio, & Deluermoz, 2005), making quality

education the most significant contributor to the economic growth of a nation (Tsui,

2002; Abrami, et al., 2008; Hanushek & Woessman, 2008), and also the focal interest

of United Nation’s fourth Sustainable Development Goal (DESA, 2019).

Numerous studies and reports consistently indicate a lack of employability skills

in many graduates from various disciplines in India (Wheebox, People Strong, CII,

2019). This is mainly because skill based higher education has been neglected in

India (Mehrotra, Ankita, & Sahoo, 2013; Unni, 2016). Many studies have reported a

serious ‘quality skill gap’ characterized by the skills the graduates or postgraduates

possess and the skills required for the job they have been hired to perform (Unni,

2016).  A few employers attempt to bridge the skill gap by training their employees in

employability skills, categorized as functional skills and soft skills. However, soft

skills take a longer time to develop.  Therefore, the higher education sector must

focus on developing these soft skills that are the general requirements of workforce

(Khare, 2014). CTS are soft skills (Adnan, Ramalingam, Ilias, & Tahir, 2014) and

are regarded as one of the 21st century life skills. But, before attempting to nurture

CTS, it is important to assess these skills. Although recent surveys conducted by

corporate companies (Wheebox, People Strong, CII, 2019) have revealed that

graduates and postgraduates have low employability skills, there has been no empirical

study conducted at the university level in India to corroborate that there is CTS

deficit. Further, no research has been undertaken at the tertiary level to investigate

the differences in CTS as an effect of academic discipline, university and gender.

The present study aimed to fill this gap by assessing the existing level of critical

thinking of PG students in public universities of Maharashtra. The All India Survey

on Higher Education (AISHE) revealed that there was highest enrollment of

undergraduate and postgraduate students in Arts/Humanities/Social science discipline,

followed by the Science discipline (MHRD, 2016; MHRD, 2017).  Moon (2008)

reports two major findings of Palmer and Marra (2004) in the context of

epistemological development related to evolution of critical thinking of students studying

science and social science. Social science often gives students multiple perspectives

but does not generally provide curricular experiences that aid students to understand

that knowledge is not static. In other words, science students often develop a single

perspective but are well aware of the fact that knowledge has to be supported with
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appropriate evidence. In this context, the present study focused on the two academic

disciplines, viz., science and social science, with an aim to explore differences in

critical thinking skills of students belonging to these two academic disciplines. The

study also investigated whether there were differences in the CTS of postgraduate

students with respect to their gender and university.

Objectives of the Study

1. To assess the existing level of critical thinking skills of science and social

science postgraduate students;

2. To compare the university-wise level of critical thinking skills of PG students

of science and social science academic disciplines; and

3. To compare gender-wise level of critical thinking skills of PG students of

science and social science academic disciplines.

Previous Research

There has been a long-raging debate about domain-general CTS and domain

specific CTS. Proponents of the domain-general approach advocate assessing and

enhancing general CTS of students as they do not require a discipline specific context

and are assumed to be transferable to various real-life contexts. Proponents of the

domain-specific approach advocate assessing subject-specific CTS and enhancing

subject specific CTS (Liu, Frankel, & Roohr, 2014). The present study assessed the

general CTS of PG students with a view that CTS are required in various domains of

students’ lives such as academic, personal, professional and public. Moreover, the

nature of jobs in the future are mostly going to be multidisciplinary in nature, requiring

a repertoire of general CTS leading to effective decision making as well as lifelong

learning.

Although there is vast literature available on critical thinking, only a few studies

have included the analysis of the effects of variables such as academic discipline,

gender and university on the CTS of students. A few studies that included three

academic disciplines such as science, engineering and social science (Rodzalan &

Saat, 2015) or humanities (Aliakbari & Sadeghdaghighi, 2011) showed conflicting

results with respect to the effect of academic discipline on CTS.  Rodzalan & Saat

(2015) found that social science students were better critical thinkers than science

and engineering students because they were able to view a problem through multiple

perspectives and approached problems more creatively. In contrast, Aliakbari &

Sadeghdaghighi (2011) concluded that engineering students outperformed science

and humanities students on CTS.
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Similarly, university environment was found to be a determinant factor in

improving or curtailing critical thinking of students (Schendel, 2015). In the context

of assessing the quality of higher education and gauging whether the educational

systems worldwide were equipping their graduates with CTS, many studies assessed

the critical thinking of university students (Schendel, 2015). Most of the studies

(Rodzalan & Saat, 2015) reported that graduates had low levels of critical thinking,

often affecting their employability. This was a serious issue that demanded for

educational reforms. Past studies conducted worldwide that included gender differences

have reported mixed results (Bataineh & Zghoul, 2006). Gender differences were

not found to be pronounced in studies involving students in Western countries.

However, many of the studies conducted in Middle Eastern countries like Jordan

(Bataineh & Zghoul, 2006), Iran (Aliakbari & Sadeghdaghighi, 2011), and Asia-

Pacific countries such as Malaysia (Nagappan, 2010; Rodzalan & Saat, 2015) found

that males outperformed females on CTS (Bataineh & Zghoul, 2006). This was

interpreted based on marked cultural differences in the upbringing of boys and girls

that, in turn, are assumed to lead to noticeable differences in their critical thinking

abilities.

Methodology

Cross-sectional survey research design was adopted to assess the existing level

of CTS of postgraduate students in Maharashtra.

Population

The target population consisted of all first-year science and social science

postgraduate students in the traditional affiliating state universities offering arts, science,

social science, commerce and professional education in the state of Maharashtra.

Sample and sampling technique

Maharashtra is the third largest state in India. It consists of 36 districts grouped

into six administrative divisions namely Aurangabad, Amravati, Konkan, Nagpur,

Nashik and Pune. Overall, ten traditional affiliating public universities offering arts,

science, social science, commerce and professional education (Pradhan, Stella, &

Patil, 2004) in all the six administrative divisions of Maharashtra were listed. In the

present research, one public university was selected randomly by lottery method

from each administrative division for the survey of CTS. This was done to ensure

that the sample was truly representative of the target population. The following

universities got selected: Dr. Babasaheb Ambedkar Marathwada University (BAMU)
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from Aurangabad division, Sant Gadge Baba Amravati University (SGBAU) from

Amravati division, University of Mumbai from Konkan division, Rashtrasant Tukadoji

Maharaj Nagpur University (RTMNU) from Nagpur division, Kavayitri Bahinabai

Chaudhari North Maharashtra University (KBCNMU) from Nashik division and

Savitribai Phule Pune University (SPPU) from Pune division. Total six hundred and

seventeen first year PG students from science and social science disciplines willingly

attempted CCTT which was administered to them; but only 593 students constituted

the sample for analysis as they gave a response rate of above 70% to test items on

CCTT. The student participation from each university was in the range of 13 to 20

percent.

The final sample for data analysis consisted of 331 students from science (55.80%)

and 262 students from social science (44.20%) disciplines.  Students between the

age of 21-24 dominated the sample while the remaining were above the age of 24.

With respect to gender, more than half of the respondents were female students in

the sample. The state of Maharashtra has a caste structure comprising of caste

categories namely, Open, Scheduled Caste (SC), Scheduled Tribe (ST), Other

Backward Castes (OBC), Special Backward Caste (SBC), Nomadic Tribes including

NT – A, B, C and D. Minority communities like Sikhs, Parsis, Jains, Muslims,

Christians and Buddhists also constituted a small part of the sample. A small percentage

of respondents did not mention their caste category. Even though Maharashtra is

regarded as one of the most progressive states in India, the caste category is an

important demographic characteristic included in most of the studies. This is because

the caste category of an individual often forms the basis of socio-economic

discrimination (Sugandhe & Sen, 2015).

Data Collection Procedure

The science and social science departments of each university were contacted

over the phone and through e-mail for getting permission to conduct the survey.

After briefing them about the purpose of the survey, a letter of consent for the survey

was sent to the HOD of both sciences and social sciences of each university selected

in the sample. After receiving approval for the same, suitable dates were given by the

concerned HOD for conducting the survey. The criteria fixed by the researcher for

selecting the science and social science departments were: hard pure science subjects

such as Biology, Chemistry and Physics which were given first preference over

applied science departments such as Biotechnology, Microbiology, Molecular Biology

and Genetic Engineering and Electronics.

In universities that did not offer either Botany or Zoology at the master’s level or
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where consent could not be obtained from Botany or Zoology department, applied

science departments such as Microbiology and Biotechnology were selected.  Similarly,

soft pure social science subjects in each university were listed alphabetically as

Economics, History, Political Science, Psychology and Sociology. Depending upon

consent from the HOD of these departments and the availability of students in the

departments on the day of the survey, science and social science departments were

chosen for the sample. One to three sessions of data collection were held at each

university in order to include respondents from the two disciplines as per their availability

at the university campuses.

Oral instructions were given before the test was administered (Ennis, Millman &

Tomko, 2005). The PG students completed the test under the supervision of the

researcher. The demographic information of the respondents was obtained by asking

them to fill in the personal data sheet given to them along with the answer sheet of

CCTT at the beginning of the data collection session. Apart from 70 minutes allotted

for completing CCTT, ten minutes were assigned exclusively for completing the

personal data sheet. Therefore, the survey duration was 80 minutes. The survey was

conducted from 31st January 2018 to 28th March 2018.

Instrument

The paper and pencil mode of the Cornell Critical Thinking Test, Level Z, a

general critical thinking ability test in English, appropriate for graduates and adults

was employed. The reliability estimates for CCTT with various populations lie in the

range of 0.87 to 0.91 (Bataineh & Zghoul, 2006). The CCTT was shown to a team

of experts from the Department of Education and Extension and Department of

Psychology of Savitribai Phule University to find out if the test was appropriate for

the sample chosen for the study. As per their opinion, no modification was required,

and thus local validation of the test was established. The CCTT contains total 52

items and is divided into seven sections namely, Deduction, Meaning and Fallacies,

Observation and Credibility of Sources, Induction (Hypothesis Testing), Induction

(Planning Experiments), Definition and Assumption Identification and Assumption

Identification (Ennis, Millman, & Tomko, 2005).

CCTT is intended to be taken in a 50-minute period. However, instead of 50

minutes, 70 minutes were allotted to students for completing the test based on the

observations of the pilot study and experience of some researchers (Aizikovitsh-Udi

& Diana, 2015) who gave individuals more than 50 minutes to complete this test.

Each one of the 52 items on the test have three options A, B and C. The students had

to circle one of these options given in the answer sheet of CCTT. The student
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responses were scored manually by referring to the answer key in the test manual.

The “rights only method” (Ennis, Millman & Tomko, 2005) was chosen, in which

one mark is given for correct answer and zero mark is given for wrong answer. Thus,

the total CCTT score of each student was calculated by counting the number of

correct answers given by the student. Scores for seven sections of CCTT were also

obtained for each student. However, since the seven sections represent subskills that

overlap and are highly interlinked, only the total CCTT scores of students were the

measure of their existing level of critical thinking. In real-life situations also, critical

thinking is used as an integrated skill. Therefore, the total score of CCTT was a

measure of their critical thinking skills (Liu, Frankel & Roohr, 2014).

Data Analysis

The data from the personal data sheets and scored CCTT answer sheets of 593

PG students was entered manually into SPSS version 23.0. Each data entry was

double checked. Descriptive statistics such as percentages, mean and standard deviation

and inferential statistics such as independent samples t-test and two-way analysis of

variance (ANOVA) were employed for data analysis. For detecting the differences

between academic disciplines on CTS, independent samples t-test was used and for

testing the effect of two independent variables, academic discipline and university on

CTS, a Two-Way ANOVA was employed. Similarly, a Two-Way ANOVA was used

to test the effect of two independent variables, academic discipline and gender on

CTS.

Results and Discussion

Though the CCTT is divided into seven sections, the overall CT scores of science

and social science students are presented in Table 1. The subtest scores of the seven

sections of CCTT corresponding to seven aspects of CT were not used to make

individual comparisons because they consist of small number of items and are

interrelated (Ennis, Millman & Tomko, 2005).

(A) CTS Status of PG students in Public Universities of Maharashtra

The current CTS status of PG students was assessed using CCTT. Interpretation

of CCTT scores can be done in terms of grades or skill levels or percentiles. Since

there were no norms available for critical thinking in the state of Maharashtra, a

qualitative interpretation of scores was done in terms of skill levels and percentages

of CCTT scores were found using SPSS (Paliya, 1999). The qualitative interpretation

of the overall scores on CCTT was done in terms of skill levels. Table 1 depicts the
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descriptive analysis of critical thinking skills done in terms of CCTT scores in order

to assess the existing level of critical thinking skills of science and social science

students.

Table 1: Descriptive Analysis of CTS in terms of CCTT scores

It is evident from Table 1 that 90% of Science and Social Science PG students

had below average level of CTS as their scores on CCTT were less than 26. The

performance of approximately 7% of PG students was average. Only 2.7% of Science

PG students fell in the Good and Very Good categories whereas 1.9% of social

science PG students fell in the good category. Only one student out of 593 students

who secured highest score of 37 on CCTT, stood in the Outstanding category. The

overall distribution of assessment results outlined in Table 1 clearly indicates that the

critical thinking skills level of PG students is below average.

The present study was carried out in public university departments which admit

meritorious college students, so we can assume that they should possess a higher

level of CTS than their counterparts in other tertiary institutions (Schendel, 2015).

However, the findings of the present study give a strong indication that probably the

level of CTS of PG students in other institutions may also be weak. The below

average level of CTS among PG students can be attributed to many factors. The

identification and assessment of these factors in the population was not the focus of

the present study but needs to be nevertheless discussed in the context of the results

of the present study.

Lecture method and demonstration method are the most widely used methods

for transacting the curriculum at all educational levels (MHRD, 2019). These two

instructional methods are largely teacher-centred and provide minimal opportunities

CCTT 
Scores 

Interpretation of 
Scores in terms of skill 

level 

Academic Discipline 
Science Social Science 
Frequency Percent Frequency Percent 

< 13 Skill Deficit 29 8.8 39 14.9 

13 – 16 Very Low 77 23.3 59 22.5 

17 – 20 Low 111 33.5 94 35.9 

21 - 24 Satisfactory 81 24.5 45 17.2 

25 - 28 Average 24 7.3 19 7.3 

29 - 32 Good 8 2.4 5 1.9 

33 - 36 Very Good 1 0.3 - - 

37 + Outstanding - - 1 0.4 

Total  331 100.0 262 100.0 
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for interactions among students and teacher. Social interactions are known to play a

crucial role in the learning process, particularly in learning critical thinking skills

(Vong & Kaewurai, 2017).  As highlighted in National Education Policy, 2020 (MHRD,

2020), the focus of Indian education system at primary, secondary and tertiary level

needs to be on development of cognitive skills and learning outcomes as opposed to

fostering a marks-oriented approach to learning largely based on rote memorization

of facts. The students need to perceive knowledge not as static but dynamic – as an

object that needs to be verified and supported by valid evidence. Active learning

strategies that promote critical thinking such as questioning (Ikuenobe, 2001),

discussion (Yeh, 2009), problem-based learning (Behar-Horenstein & Niu, 2011)

and reflective learning (Yeh, 2009) need to be incorporated in the faculty’s repertoire

of teaching skills. The strategies can be incorporated in the classroom or in online

mode using WhatsApp, YouTube, Google Classroom or more sophisticated learning

management systems such as MOODLE and mograSIS.

Teachers who are either hesitant or unskilled in using educational technology can

be trained to infuse these active learning strategies in their classrooms. The modifications

in existing instructional methods need to be in conjunction with modified assessment

tools. Assessment tools need to be self-reflective in nature. The role of assessment

must primarily be diagnostic and emphasize acquiring competencies by students.

This implies bringing about substantive changes in the planning of higher education in

India. In the broader context of global economy, the present study urges us to reflect

upon the importance of CTS in education for developing skilled human resources.

Skilled human resources are required in various sectors. A few scholarly studies have

found significant differences in CTS of PG students belonging to different academic

disciplines and genders. Hence, the present study explored differences in critical

thinking skills of PG students with respect to their academic discipline, university and

gender.

(B) Discipline-wise differences on CTS

Every academic discipline offers its own perspective on understanding the world

(Nosich, 2012). However, the common factor underlying all disciplines is that the

knowledge in a discipline is dynamic. It can be questioned. It can be challenged and

modified in the light of available supportive evidence. Searching for evidence and

making use of it to support one’s point of view is an essential part of critical thinking.

Also, selecting credible sources of evidence, drawing a conclusion based on

observations, formulating hypotheses and identifying assumptions are all associated

with the logic of a discipline. The present study aimed to explore this general critical

thinking ability across the science and social science disciplines.
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H
0
1: There is no significant difference in the mean CCTT scores of science and

social science PG students.

Table 2: Comparison of means of CCTT score by academic discipline

An independent samples t-test was used to investigate whether there was a

statistically significant difference in the sample mean scores of science and social

science PG students on CCTT. Table 2 reports the results of the independent samples

t-test which reveal that science students (M = 18.75, SE = 0.25) had performed

better on CCTT than social science students (M = 17.72, SE = 0.32). This mean

difference was significant, t (591) = 2.551, p < 0.05. Therefore, the null hypothesis

H
0
1 was rejected. It means that the science students were better at critical thinking

than social science students. This is in accordance with the research findings indicating

that science students are better at understanding that knowledge is relative and at

looking for supporting evidence (Palmer and Marra, 2004, as cited in Moon, 2008,

p. 106).  Therefore, as hypothesized, academic disciplines contributed to a statistically

significant difference in the CTS of students as it was found that the science PG

students outperformed the social science PG students on CCTT. Significant

differences between academic disciplines namely, social science and science including

engineering on CTS have been found (Rodzalan & Saat, 2015).

Effect of academic discipline and university on CTS

H
0
2: There is no significant difference in the CCTT scores of science and social

science PG students.

H
0
3: There is no university-wise significant difference in the CCTT scores of

PG students.

H
0
4: There is no significant interaction effect of academic discipline by university

on the CCTT scores of PG students.

The two-way ANOVA studied the main effect and the interaction effect of the

two independent variables – academic discipline and university on the dependent

variable, CCTT scores. The results of 2x2 ANOVA are presented below:

Academic Discipline n M SD t df p 

Science 331 18.75 4.60 
2.551 591 0.011 

Social science 262 17.72 5.20 
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 Table 3: ANOVA Summary Table for CCTT scores

Table 3 reports that a two-way analysis of variance yielded a main effect for the

student’s discipline, F (1, 581) = 4.01, p < 0.05, such that the average CCTT score

was significantly higher for science students (M = 18.75, SD = 4.59) than for social

science students (M = 17.72, SD = 5.196). The main effect of university was also

significant, F (5, 581) = 19.11, p < 0.05. The interaction effect was significant, F (5,

581) = 3.38, p < 0.05, indicating that discipline effect was the greatest in University

of Mumbai compared to other public universities of Maharashtra.

University was included as a variable in the study because it was found to be a

determinant factor in the enhancement of critical thinking skills (Schendel, 2015).

Tsui (2002) found that the level of critical thinking skills of students was higher in

educational institutions that fostered critical writing, class discussions and presentations.

This can be a probable explanation for the significant differences in critical thinking

skills of students from the six universities included in the present study. Another

important factor that needs to be explored through further research is the teaching

methods adopted at schools, colleges and universities that might impact the CTS of

students at higher education level.

Effect of academic discipline and gender on critical thinking skills

H
0
5: There is no significant difference in the CCTT scores of science and social

science PG students.

H
0
6: There is no gender-wise significant difference in the CCTT scores of PG

students.

H
0
7: There is no significant interaction effect of academic discipline by gender

on the CCTT scores of PG students.

The two-way ANOVA studied the main effect and the interaction effect of the

two independent variables – academic discipline and gender on the dependent variable,

Source  SS df MS F p 
Academic Discipline 81.08 1 81.08 4.01 0.046 

University 1932.31 5 386.462 19.11 0.000 

Academic Discipline x 

University 
342.12 5 68.42 3.38 0.005 

Within Groups 11748.11 581 20.22   

Total 212665.00 593    
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CCTT scores. The results of 2x2 ANOVA are presented below:

Table 4: ANOVA Summary Table for CCTT scores

Table 4 reports that a two-way analysis of variance yielded a main effect for the

student’s discipline, F (1, 589) = 9.01, p < 0.05, such that the average CCTT score

of science students (M = 18.75, SD = 4.59) was significantly higher than the average

CCTT score of social science students (M = 17.72, SD = 5.196). The main effect of

gender was non-significant, F (1, 589) = 1.98, p > 0.05. However, the interaction

effect was significant, F (1, 589) = 7.17, p < 0.05, indicating that discipline effect

was greater in males than in females. It means that the male science students had

better critical thinking skills than male social science students. The CTS of female

science and female social science students did not show a stark difference.  Gender

was selected as a variable for study because unlike developed countries, there exists

a difference in upbringing of boys and girls in India, especially in rural areas. Previous

studies in Middle Eastern countries (Bataineh & Zghoul, 2006) have reported a

significant difference in the critical thinking abilities of students as an effect of gender.

However, in the present study, the overall performance of male and female students

on CCTT was the same. An interesting finding was that the highest score on the test

(viz. 37) was achieved by a social science female respondent.

Implications

Although the present findings are not universally generalizable to the population

of PG students of all academic disciplines in India, they have significant implications

for supporting governments’ educational reform efforts (MHRD, 2019) related to

modifying the existing modes of instruction commonly used in the Indian higher

education system. The Gross Enrollment Ratio (GER) in higher education has increased

from 25.8 percent in 2017-18 to 26.3 percent (MHRD, 2018). This implies that

more students are opting for higher education in India. But an alarming fact is that it

is still lower than other developed countries such as United States, Germany, Canada

and United Kingdom. Nevertheless, a fairly large number of Indian students opt for

higher education in these countries with the prospect of gaining a competitive edge

Source  SS df MS F p 
Academic Discipline 211.36 1 211.36 9.01 0.003 

Gender 46.39 1 46.39 1.98 0.160 

Academic Discipline x Gender 168.21 1 168.21 7.17 0.008 

Within Groups 13812.91 589    

Total 212665.00 593    
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(Yeravdekar & Tiwari, 2014).  But, often their CTS deficiency results in academic

struggles at foreign universities (Shaheen, 2016). In this context, it is imperative that

in order to reduce the outflow of students and to improve the GER in higher education,

the higher education system in India needs to be proactively reformed. Another

important reason for transformation of higher education system in India with a special

emphasis on skilling students is the increased influx of international students in India,

particularly from developing countries such as Iran, Nepal, United Arab Emirates, Sri

Lanka, Afghanistan, Kenya and Oman to higher educational institutions in India

(Yeravdekar & Tiwari, 2014). These international students aspire for a global career

that can be tangible with enhancement of CTS of students at the tertiary level.

Conclusion

The present study addressed the pressing need for assessment of CTS of PG

students. It provided empirical evidence for the academic community in furthering

their attempts to nurture these skills in students. The ensuing implications of the

study clearly indicate a need for substantive changes to be made in educational

planning of public universities so that the students can acquire critical thinking skills

while pursuing graduate or postgraduate studies. These changes can transform the

Indian society into a society with strong critical thinking skills ready to face global

challenges.
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Abstract

Indian society is based on patriarchal mindset. Women are facing many challenges
due to patriarchal mindset, illiteracy, lack of legal awareness, less empowerment,
economic vulnerability, etc. There are many crimes against women such as dowry,
domestic violence, gender discrimination, eve-teasing, female foeticide, female
infanticide, rape, sexual harassment, honour killing, witchcraft related murders, child
marriage, forced prostitution, etc. The efforts of many government institutions and
non-governmental organizations, such as Crimes Against Women Cell, Parivartan
Cell (she to shakti), Rape Crisis Cell, etc. have helped to reduce such crimes. The
present paper specifically focuses on the Problem of Dowry and Domestic Violence
and Response of Crime Against Women Cell of Delhi.

Keywords: dowry; domestic violence; crime against women cell; Patriarchy;
counselling

Introduction

With the decline of the status quo from ancient times to medieval age, and the
development of equal rights by many revolutionaries, the historical experience of
women in India has been remarkable. Since independence, Indian women held senior
positions including those of the President, Prime Minister, Speaker of Lok Sabha,
Leader of the Opposition, Ministers of the Union and State Governments, Chief
Ministers and the Executives. But still, Indian women continue to face a wide range
of issues, including brutal beatings, stabbing, murder, dowry death, eve-teasing,
domestic violence, and prostitution of young girls.

Dowry and domestic violence are such crimes that exist in Indian society. Women
have been treated differently, because of certain beliefs, social norms, patriarchal







thinking, stereotypes, etc., and men have demanded all the rights that women have
been denied. Religion has also helped to perpetuate the deprivation of equal rights for
women. They also face socio-economic and cultural deprivation. They have been at
risk of exploitation such as abuse, torture, harassment, wife beatings, verbal abuse,
rape, and psychological and physical abuse. In many countries, such as Chad, Iraq,
some Asian countries like India, Pakistan, Afghanistan, and some African countries
like Somalia, Mali, etc., women are dehumanized to the extent that they are forcibly
married, sold off, and subjected to all forms of subjugation, and, also in Developed
Countries like France, Brazil, etc., they face such challenges.

The United Nations defines violence against women as any act of gender-based
violence that results in, or is likely to result in, physical, sexual or psychological harm
or suffering to women, including threats of such acts, coercion or arbitrary deprivation
of liberty, whether occurring in public or in private life.

Review of Literature

In India, about half of the population are women. They have been subjected to
constant mistreatment and deprivation of their right to life and personal freedom and
liberty as provided under the Indian Constitution. Women are often considered to be
weaker physically and emotionally than their male counterparts, but now, women
have proven themselves in almost every aspect of life, and also proved that they are
not inferior to men because of their hard work, either at home or in the workplace.
Behind the closed doors of cities across our country, people are being tortured,
beaten and killed. This is happening in all over the areas, including rural, urban, and
also metropolitan areas.

These are prevalent in all social classes, gender, racial lines and age groups. It is
becoming a legacy that is passed on from one generation to the next. But, cases
against women reflect the sad reality that women are unsafe and not secure anywhere.
According to a recent report prepared by India's National Crime Records Bureau
(NCRB), crimes against women are reported every three minutes in India. Every
sixty minutes, two women are being raped in the country. Every six hours, a young
married woman is found beaten to death, burned or driven to suicide.

The concept of dowry is one of the social acts where women are oppressed,
abused and killed. Dowry is being exchanged for most of the Indian weddings as a
part of tradition. Although this practice became illegal in 1961 by an Act, but still
dowry is rampant among all the social classes. The families of the bride and groom
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discuss the transfer of property to the groom and his family with the intention of
marrying the bride, usually in the form of an arranged marriage. Dissatisfaction with
the amount of money can lead to crimes against women, ranging from emotional
abuse to physical abuse of the bride. In extreme situations, “dowry death” or the
murder of the bride by her husband and family can be seen.

Even after the wedding, if the dowry promises are not fulfilled, the bride will be
sent back to her parents' home. This is considered a disgrace to the bride’s family but
not to the groom’s family. The system of dowry is brought to place a heavy economic
burden on the bride's family. Payment of dowry is not permitted under certain Indian
laws including, Dowry Prohibition Act, 1961 and subsequently by Sections 304B
and 498A of the Indian Panel code.

There is no internationally recognized definition of violence against women, but
in 1993, the United Nations Declaration on the Elimination of Violence against Women,
provided this definition of domestic violence: “Violence against women is a
manifestation of historically unequal power relations between men and women which
have led to the domination of women and discrimination against women by men and
to the prevention of the full advancement of women. Domestic violence is perpetrated
in all cultures whether it is developed, undeveloped or developing countries, in the
poor or even the upper class, women and children face this violence everywhere. Its
seeds lie naturally in practice of patriarchy.

Domestic violence is called domestic violence because it is often perpetrated by
a family member or a close partner. A long time ago domestic violence was still
regarded as a “domestic” issue that there were no legal sanctions against it. The state,
by being patriarchal in character, has refused to accept the basic rights of women and
children. Many countries still refuse to see it as a crime. So, in the current scenario,
civil society organizations and human rights activists have been making the country
identify domestic violence as a crime - a crime against women and children (General
Assembly, 1993).

Effects of Domestic Violence on Women

The effects of domestic violence on women and children can range from physical
to psychological, depending on the type of violence perpetrated. Children who grew
up seeing domestic violence in their households often show bipolar and delinquent
behaviour and go through lot of harmful emotions like guilt, anxiety and fear. So,
there are three types of abuse practiced:
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Physical Abuse

The most common form of abuse seen is domestic violence.  In any case of
violence, the first step is always physically abusing the victim. Slapping and hitting
has been reported the most common forms of physical assault for both men and
women, then followed by pushing, shoving and tugging of hair. Research shows
almost 80 to 90 percent cases report of physical assault. The drive for physically
abusing someone arises from the fact that the other person belongs to a weaker sex.
Hence, the urge to abuse increases (Coomaraswamy, 2000).

Sexual Abuse

In most cases, sexual violence usually follows physical violence. Here also, the
same domination and power dynamics matter. When rape is committed by a family
member or intimate partner (mostly husbands), then it is termed as ‘marital rape’.
Forced vaginal, oral and anal sex are the forms of sexual abuse meted out. But, most
rape cases go unreported because in many countries, the law does not recognize
marital rape as a crime.

The assumption is that once a woman enters a contract of marriage, the husband
has the right to access excessive sexual activity from his wife. UK became the first
nation to ban wife-beating, followed by the Scandinavian countries. In the US, in
1996, the act ‘violence against women’ was proposed, and in 1997 the act became a
law (Coomaraswamy, 2000).

Psychological and Emotional Abuse

Research unveils that victims or survivors report that the psychological or
emotional torture and the “the thought of always living under terror” is more
unbearable than the physical brutality. The mental stress is so much that many survivors
commit suicide. In Sri Lanka the number of suicides by girls and women of 15-25
years of age is 55 times greater than the number of deaths due to pregnancy and
childbirth. Other than that, the psychological effects that children face due to this are
eating disorders, severe depression and anxiety difficulty in socializing, etc. Sometimes,
they themselves exhibit violent and delinquent behaviour, and even show suicidal
tendencies. Witnessing and experiencing violence as a child also affects cognition,
learning.

Causes of Domestic Violence

To understand the causes of domestic violence, (Choudhary, 2013) gave the
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following factors that are responsible for causation of domestic violence, which can
range from psychological to cultural to economic.

Psychological Factors

- Psychological problems like post-traumatic disorder, anxiety, depression lead
to domestic violence

- Those who have suffered violence in their childhood tend to carry the seeds
of violence in themselves

- Most sufferers tend to be in the state of denial of leaving their batterer as
they keep indulging in the “wishful thinking” that they will change

Cultural Factors

- Belief in the inherent superiority of males
- Values that give men propriety rights over women and girls
- Customs of marriage like bride price/dowry

Economic Factors

- Women’s economic dependence on men
- Discriminatory laws of marriage, propriety rights, inheritance
- Limited access to education, formal training and employment in formal and

informal sector

In their paper, Arthur& Clark (2009) look at the causes of domestic violence at
the individual and family level. They conducted individual and family level studies
and outlined the five theories:

1. Resource Theory

This theory is given by Goode (1971). This theory says that, since the husband
is the main bread earner of the family, so naturally his power over other aspects also
increases (because of economic resources). But it is less likely that he will resort to
violence. He resorts to violence only when he feels threatened by his wife’s growing
economic resources. So, in order to re-establish his dominance, he uses domestic
violence on his wife and sometimes even tries to control her resources.

2. Exchange Theory

According to this theory, domestic violence is high in those societies where the
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perpetrators are benefitting in some way or the other, and low in those societies
where the perpetrators do not enjoy such benefits. For example, cases of domestic
violence are low in countries where there are strict laws against domestic violence
whereas in countries that do not have domestic violence laws will have higher rates
of domestic violence.

3. Culture of Violence Theory

Many cultures seek violence as an appropriate way of conflict resolution. So, in
those societies, domestic violence is something not seen as pathological. Violent
societies are more likely to permit domestic violence than non-violent societies. Studies
even show that the cases of domestic violence increase during times of war or internal
strife.

4.  Patriarchal Theory

According to this theory, in our patriarchal milieu, men have every right over
women, which means even on our bodies. Even in almost all religions, men are given
the right to dominate women and their possessions. And even justify their use of
violence on women.

5.  Economic Dependency Theory

This theory is a recent one. According to this theory, capitalism has made patriarchy
even more pervasive than before, giving ways to newer ways of discrimination.
Capitalism is inherently patriarchal in nature, with separation of the workplace from
the ‘house’ to ‘factory’ also led to the division of labour which gave men the opportunity
to go out into the factories and work, and on the other hand pushed women to the
confines of kitchens. This reduced the role of women to nothing but a housewife.
Hence, capitalism does not even consider housework as part of GDP. Whereas the
job of a housewife is the most tedious and they are not even paid for it.

Studies show nations where their governments make the greatest concessions to
corporate requirements for profitable ventures. In other words, those nations which
have greater economic dependency, the higher are the levels of domestic violence.
These nations can limit the freedom of both genders.

Legal Aspects

Women’s rights are secured under the Constitution of India — equality, dignity,
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and freedom from discrimination; further, India has various statutes governing the
rights of women. The Indian Constitution gives several rights to women such as
fundamental rights that are Art 14, Art 15, and Art 16, and provision in Directive
Principles of State Policy like Art 39, Art 42 and Art 243, etc.

One of the worst evils which is prevalent in Indian society is the dowry system.
The word ‘dowry’ refers to the property, money and gifts that the bride brings to her
matrimonial house during the time of her marriage. It is a custom that is prevalent in
all the sections of our society in one form or the other. At first, it was voluntary, but
over time, social pressure was the means by which very few could have escaped
from this.  It is a form of great financial burden on the bride's family.

In some cases, the dowry system can lead to crime against women, ranging from
emotional abuse, trauma and injury to even deaths. The payment of dowry is not
permitted under certain Indian laws including, Dowry Prohibition Act, 1961 and
subsequently by Sections 304B and 498A of the Indian Penal Code. Section 2 of
Dowry Prohibition Act, 1961 defines the term “dowry” and Section 3 explains the
punishment of giving or taking dowry with an imprisonment of five years and with a
fine of fifteen thousand rupees. Section-4 of this act is all about the demanding
dowry and makes it a punishable offence of a term of six months which can be
extended for two years with a fine of ten thousand rupees.

The Protection of Women from Domestic Violence Act, 2005

In 1983, domestic violence was recognized as a non-cognizable crime under
section 498-A of the Indian Penal Code. After that, many more acts and amendments
were passed. But, the breakthrough role of The United Nations Committee on
Convention of Elimination of all forms of Discrimination Against Women (CEDAW)
consolidated the issue. As built due to the pressure among the different nations, in its
General Recommendation no. XII (1989), it demanded for the protection of women
against violence of any kind and especially that happening within the family should
be taken care of by the State governments. So, came the 2001 bill, called the Domestic
Violence Bill passed by the Central Government, under the Ministry of Women and
Child Development, which was later transformed into an Act called, the Protection
of Women from Domestic Violence Act, 2005 (PWDV). This act came into effect on
26th October, 2006 (Mohanty, 2009).

In 2005, the Protection of Women from Domestic Violence, Act 2005 came up
and according to the act, any conduct of the respondent shall constitute domestic
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violence if he:
(a) habitually assaults or makes the life of the aggrieved person miserable

by cruelty of conduct even if such conduct does not amount to
physical ill-treatment, or

(b) forces the aggrieved person to lead an immoral life, or
(c) otherwise injures or harms the aggrieved person.

The Act of 2005 provides many rights to the victim of domestic violence like,
apart from protection, the magistrate has the duty to provide shelter homes to the
aggrieved, medical facilities, counselling, the right to reside in a shared household and
even monetary relief. Although this Act gives the aggrieved its rights, many criticize
the Act that it still has many loopholes and has failed in its purpose to provide
complete justice to the women. One reason is because of our delayed justice process,
which is lengthy and time and money consuming. Through this act, many cases got
registered but justice got served to very few, as each day, there are at least 1 or 2
cases registered. Also, there has been a lot of misuse of this right.

Response of Crime Against Women Cell

Crimes Against Women Cell was established in 1983 at an intermediate level by
Delhi Police. It was the first police response to directly target Indian women; and one
of the first anywhere in the world. To date, crime, or other forms of violence against
women, have been the subject of regular police stations, and also other legal issues to
maintain law and order in the society.

The need for a police response to the gender sensitive area had been realized
some time earlier because of the following reasons:

(i) The status of women was low and there was very less tendency
among them to bring their problems to police stations, as the staff
were mostly male staff.

(ii) There were some problems that women faced because of their low
social status that could not get adequate care from the overworked
and inefficient police.

(iii) It was perceived that a more empathetic response was needed in
this area than it had been received.

(iv) The sensitivity of a police officer in dealing with an abused and
vulnerable woman was not up to the desired level.

The Cell itself was also redefined as the "Crime Against Women Cell" to review
the advanced field of its acts and programmes. In 1986, different Cells were set up in
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the same lines in each district of Delhi. Most importantly, the central cell was given
skilled workforce, infrastructure and responsibilities.

Family counselling became an integral part of the functioning of these cells.
Although this was not the case at first and was widely criticized as not being the
responsibility of the police, it is now officially recognized. It has now become the
responsibility of trained and experienced workers and it has also gained the support
of well-known non-governmental organizations.

The head of the crime against women cell is the Assistant Commissioner of
Police. After that, Inspector and further Inquiry Officers are placed, and for their
help, Constables or duty officers and sub-constable are also allotted to them. Inquiry
Officers play the role of counsellors. They listen to the clients, their grievances and
their issues. They counsel the clients as well, and the main purpose of the Crime
Against Women Cell is to save the marriages.

A lot of domestic violence cases are filed, but most of the time, clients attached
this with dowry cases. They solved their issues by talking to each other and by
discussing with the complainant and the respondent. Those who solve their issues,
live together; those who do not solve their disputes, decide to get separated by filing
a divorce; and F.I.R is done by officers where settlement process is not possible.

The Crime Against Women Cell entertains the cases which are based on dowry
and domestic violence. The writer herself had worked as a fieldwork trainee in one
of the Crime Against Women Cells situated in Sabzi Mandi Police Station. As observed
and learned by the trainee while working at CAW Cell, 90% cases are based on
domestic violence and rest are on dowry. Example of three cases which are registered
by the Cell:

Case-1: complaint against – Husband, Father-in-law, Mother-in-law and Sister-
in-law.

 Issue- Dowry demand, harassment, torture, abuse and not given ‘stridhan’.
Main issue which was observed by the trainee was alcoholism and unemployment.

Family tree: husband, mother-in-law, father-in-law, sister-in-law and one male
child.

The complainant, respondent and in-laws all came to the cell. The counsellors
gave counselling sessions to all and tried to solve the issue. The complainant told the
problem that she was facing in the matrimonial home. She explained her grievances:
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her husband misbehaved with her after drinking and beat her in a brutal manner. He
did not have any kind of job. The complainant had no financial support. Her in-laws
abused her and told that it was her responsibility to overcome his drinking habit; it
was her duty to change his behaviour. Her in-laws gave money to their son for
drinking.

Intervention- The counsellor called the husband, mother-in-law and father-in-
law. He made them understand not to misbehave with the complainant. He told the
respondent’s parents not to give money to their son. The counsellor gave them a
brief orientation on legal provision. The respondent was ready to do some work and
take responsibility of his family. The aggrieved person and the respondent both were
ready to live together. The aggrieved person closed her complaints temporarily. If
she faces any problem in the future caused by her husband and in-laws, then she can
reopen her complaint.

Case-2: The complaint was harassment, physical and mental torture, beating
and abuse.

Complaint against- husband and mother-in-law.
The main issue observed by the trainee was- substance abuse and domestic

violence.

The complainant, the respondent and mother-in-law came to the agency and the
counselling took place. They told their grievances and shared their issues. They
wanted to live together and resolve their issues. The respondent took several kinds of
drugs such as smack, heroin and other paramedical drugs. The economic state of  the
family was affected  since he was only earning member of the family. The complainant
had two children and she was fed up with his behaviour. When she spoke against her
husband or tried to make him understand that the family was in a financial crisis, she
was harassed and tortured by her husband. He was not ready to understand his
responsibilities and wanted to live his life alone.

Intervention- The counselling was given to husband, complainant and mother-
in-law. The respondent used to drink alcohol and took drugs and after that he tortured
or misbehaved with his wife. The counsellor gave proper assessment, and the
respondent was ready to leave consumption of  and drugs. The dispute was resolved
and the aggrieved was resolved to live with her husband. The complainant closed her
case temporarily. She can reopen her case if she will face problems. The cell works
in favour of the aggrieved person. It gives best solutions to the aggrieved person.
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Case - 3:  complaint against- father-in-law and mother-in-law.
Issue- demanded dowry, harassment, torture and abuse.

Main issue which was observed by trainee- not to return the ‘stridhan’ and
abused her for bringing less amount of dowry.

The counsellor called the in-laws, complainant and her husband in the cell. He
did counselling to all of them. The complainant told that her mother-in-law abused
her for not bringing sufficient dowry amounts. Her father-in-law supported mother-
in-law. They interfered in her personal life. The husband supported his wife and had
some arguments with his parents so that the parents thrown them from matrimonial
house.

Intervention- The counsellor made them understand not to interfere in her
marriage life. The in-laws were ready to return the dowry articles. The couple wanted
to live separately in a rented house. The complainant closed her complaint permanently.

Case-4: complaint against- Husband only.
Complaint issue- harassment, beaten, tortured and threat to life.

Main issue which was observed by the trainee- the respondent was an H.I.V.
patient and his mind was not stable. He did not take his medicines and he threatened
to his family and said that he spread it to all.

Family tree- the aggrieved person and her three children; one was boy and two
were girl children, husband and mother-in-law.

The complainant was a laundry worker. So, she came home late. She took all the
household responsibility. She only wanted her husband to restart his medicines and
to not drink alcohol. The respondent had the issue of coming late of his wife. He
agreed to restart his medicines and not to take alcohol and was ready to give the
expenses of his children and his wife. They both wanted to live together.

Intervention- The counsellor did the counselling to both the parties and suggested
them to live together. He made his effort in the area to save the marriage. The
counsellor demanded the medical certificate of respondent and his medical booklet
and asked his doctor’s name or counsellor.

The counsellor made him understand to restart his medicines and not to drink
alcohol. The respondent realised his responsibilities and wanted to live with his wife.
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The aggrieved person was also ready to live with his husband.

Case-5:   complaint against- Husband only.
Complaint issue- tortured physically as well as mentally, sexual harassment, abused

and beaten.

Main issue which was observed by the trainee- the respondent did a second
marriage. The complainant did not know anything about the first marriage of her
husband. The aggrieved person imposed Sec-493, Sec 494, Sec 495, Sec 496 and
Sec 420. The aggrieved person wanted her property right and also her children right
in the property of her husband.

The complainant filed the complaint against her husband after twenty-nine years
of the marriage. She said that her husband left the house after ten years of marriage
and she had been living alone and took the responsibility of her children. Her husband
was missing since 1997. But few days ago, she found her husband living with his first
wife. After that incident, she filed a complaint against her husband in the CAW Cell.
The respondent denied all the truths and said that the respondent knew about his first
marriage and that the second marriage occurred with her consent.

Intervention- The counsellor did the counselling of both the parties, but no result
came. They did not want to live together. The complainant wanted to register an
F.I.R against her husband but the counsellor did not do so because she had no proof
to prove her statements. This case was presented in front of A.C.P of the CAW Cell
and A.C.P decided this case was closed by the CAW, Cell because this case did not
come in the area of Crime Against Women Cell and suggested the complainant that
she could register the case in the court.

Reasons behind the registered complaints are very different. Some cases are
genuine in nature and related to dowry and domestic violence and some are not.
Some cases are manipulated by the third person like parents, lawyer, etc., but, they
are registered by the cell. The Inquiry officers counsel the cases and get best result in
the favour of aggrieved person.

Case-6: The complaint was about dowry demand, physical and mental torture,
harassment, beating and abuse. The aggrieved person filed against the husband,
father-in-law and the mother-in-law. Counselling started and new fact arrived. The
CAW Cell settled the issue and looked into the facts of all this domestic violence.
The reason behind the dispute was extramarital affair of the husband with the other
woman.
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The complainant and the respondent lived separately for the last six months.
There was no involvement of in-laws. But the complainant manipulated the case
under the influence of her parents. There arrived 40-50% cases which were
manipulated by the third person that is the lawyer, family member or parents or any
other person. The case was solved, and the complainant was ready to live with the
respondent. And the case was temporary closed. But after 15 days, she again came
to the cell and reopened the case. The cell follows up the cases which are temporarily
closed, and the procedure will be started if the complainant wants to do so.

An overview of the handling of complaints by the Cell over the last five years
is in Figure 1.

The F.I.R cases were those where the clients did not solve their disputes, no
settlements were occurred. The clients lived together in compromise cases, and in
some cases, the clients got separated from each other or took divorce. Mis-sent
meant that some cases are not under the area of this cell, so they sent to another cell
which cover it.  And the category of others are those cases whose clients did not
come to the cell or might be other reasons, they were closed.

Issues and Challenges

1. Lack of legal awareness
2. Patriarchal mindset
3. Interference of parents, in-laws and other relatives
4. Counselling method
5. Need to family counselling
6. Sensitization of clients
7. Mis-guided by lawyers
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There are continuous and rapid developments taking place in higher education
today. They present new questions, greater challenges and newer opportunities for
institutions, policy makers, scholars and students. The book under review shares
analysis of current trends in Higher Education and its implications for present as well
as future policy and practice. India’s higher education system is the third largest in
the world. This places it at a very strategic position. The book provides a guide to
understanding India’s higher education system and how Internationalization can be a
driver to take it to even greater heights. The authors make an attempt at clearing
several associated myths and criticisms against the process of internationalization of
higher education. Thereby, they contribute towards a better understanding of various
facets of this phenomenon.

The book is an attempt at understanding India’s positioning in the landscape of
internationalization of higher education. Besides an Introduction, the book has eight
chapters. Each chapter deals with different yet related concepts around
internationalization of higher education in global as well as in Indian context. The
introduction provides layout of the book. It briefly touches upon the themes discussed
in the subsequent chapters. Chapter one “Indian Higher Education System” discusses
the trends, key characteristics and emerging concerns it faced in the country. It
begins by looking at the trajectory of the evolution of higher education system and,
while doing so, it sheds light on the key policies and committees which have shaped
it. The chapter provides the much-required background for further discussions. Chapter
two “Globalization and Internationalization” engages with these two concepts
theoretically. It provides an overview of internationalization by elaborating on its
various approaches, characteristics, rationales and driving factors. Through a rich
literature review, it discusses the possible obstacles and challenges that
internationalization can pose.





Chapter three “Cross-Border Higher Education: A constantly evolving international
student market” looks at the various elements of cross border student mobility. It
explicates how it is not limited to student mobility; instead, it also entails movement
of faculty, academic programmes and institutions across borders. The emergence of
branch campuses and education hubs in India is one such example, which has been
further elaborated. Chapter four “Regulations and Reforms to Promote
Internationalization” as the name suggests discusses at length the existing regulatory
framework in the country within which internationalization of higher education is
operating. While doing so, it discusses the shortcomings of the system and labels the
existing regulatory structure as “obstructionist” (p.141). It also points towards the
lack of political will and initiatives on the part of the Indian government which has
further led to a delay in the investment by foreign universities in the country. Therefore,
the authors underline the urgent need of bringing reforms in the policies and guidelines
to make higher education system more conducive for foreign institutions investment.

Chapter five “Internationalization in a comparative context” presents a comparative
study of Asian countries with respect to their efforts for internationalization of higher
education. It highlights the stiff competition India faces from other Asian countries in
attracting foreign students as well as foreign universities. Countries like China, Singapore,
Hong Kong, Malaysia and South Korea are making consistent and consolidated efforts
in strengthening its higher education system. In light of this, the authors stress on the
requirement of similar kinds of commitment from Indian Government to ensure that
India is not left behind in the international market of cross border students. Chapter
six “International Student Mobility: Old and New Patterns” looks at the spatial
distribution of international students in the world as well as within India. It underscores
the uneven distribution and concentration of students in only few countries in the
world. Similarly, such patterns can be seen in India, where only a few cities and
subjects are preferred more by the international students. This chapter lays emphasis
on the need to devise effective strategies and also suggests ways to balance the
disproportionate ratio of inbound and outbound mobility in the country.

Chapter seven “India’s soft power and Internationalization” discusses the
contribution of internationalization of higher education for the host countries in
enhancing its soft power. India hosts international students especially from its
neighbouring countries which has increased its prominence amongst its neighbours.
The chapter explores the possibilities that internationalization of higher education can
provide to India in enhancing its capacity to influence the relations with other countries.

The last chapter “Internationalization of Higher Education in India: a way forward”
comprises of suggestions to improve the inbound mobility of the students in higher
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education. The chapter brings together the discussions in the book. It identifies the
major drawbacks, and also suggests its remedies to pave way for greater
internationalization of Indian higher education.

The text succeeds in providing an overview of the phenomenon of
internationalization of higher education in India. It is a meticulous work that helps in
understanding the trends, approaches or issues in this field. It has presented the
trajectory of reforms and policies in the Indian higher education system in an organized
and systematic fashion, thereby making it easier for readers to comprehend. The
authors attempt at touching upon various issues pertaining to internationalization
with the help of rigorous literature review. The book, however, has focussed heavily
on making India catch up in the race of internationalization by overlooking the dark
side of this phenomenon. While internationalization indeed has the potential to generate
greater opportunities, it has also led to serious challenges. The process of
internationalization has come to be dominated by markets and corporate.
Consequently, this has led to business in education and education as a business.
Therefore, India must to tread the path of internationalization cautiously to avoid
such consequences. Despite these limitations, the book is an insightful reading for
understanding India’s higher education system and its approach towards
internationalization.
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