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FOREWORD

The objective of any literacy programme should be
to provide the illiterate adults the skills of reading and
writing with comprehension so that they can do their day to
day work smoothly. It should help the learners to have that
much knowledge which puts them on the road to further
learning.

But the literacy education is not an end in Itself. It
must be followed by post-literacy and follow-up programmes
so as to reinforce literacy skills and help the neo-literate
adults to use it in their daily life.

To study the relationship between the period of learning
and level of literacy and what adults would like to read after
they have become literate, the Indian Adult Education Asso-
ciation, in cooperation with Friedrich Ebert Stiftung (Bonn,
West Germany), undertook a two year research project during
1982-84,

The findings of the research study carried cut in four
Hindi-speaking States of Bihar, Madhya Pradesh, Rajasthan
and Uttar Pradesh are of far-reachihg significance which
| hope will help in further strengthening the present adult
education programme. | am sure, it would also help the
writers of post-literacy and follow-up material in producing
the material which will be of interest and liking of the
neo-literates.

Shri Mushtag Ahmad, Honorary Project Director assisted
by Dr. (Miss) Surinder Wadhwa, Research Associate carried
out this important research study. We are grateful to him
for conducting this study. Dr. (Miss) Surinder Wadhwa
and other field agencies which collaborated with us in this
study also deserve our thanks.

| hope the report will be read with interest and profit in
this country.

Shafiq Memorial J.C. Saxena
New Delhi Hony. General Secretary
December 30, 1984 Indian Adult Education Association
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CHAPTER |

INTRODUCTION

The Indian Adult Education Association and Friedrich
Ebert Stiftung (Bonn) entered into a memorandum of coope-
ration in 1982. Among the principles of cooperation agreed
upon were :

— that research in adult education is necessary to provide
direction to the formulation of policies and programmes.

— that it should identify problems in regard to different
aspects of adult education and suggest alternative solu-
tions to these problems.

— that it should be action oriented so that it might help in
the development of useful programmes of adult and
continuing education in the country.

In part fulfiiment of the above agreement the following

action oriented studies were finally undertaken jointly by the

. Indian Adult Education Association and Jamia Milla Islamia in
= 1982 and completed in 1984.

A. The relationship between the period of learning and
the level of literacy attainment.

B. Reading Interests of New Literates.

C. The distribution systems of the follow-up books.



The Objectives and Rationale

Study A. Relationship between the period of learn-
ing and levels of literacy attainment

Objective

The main objective of this study was to find out the
exact level of literacy attainment in a given period of learning
say 70 hours (3 months), 138 hours (6 months), 207 hours
(9 months), etc.

Rationale

Fixing the duration of literacy programme is a crucial
part of it, as all financial commitments are based on the
duration of the programme. But then, planning might take a
reverse pattern, instead of fixing the duration of teaching first
and expecting a certain level of attainment, the planners
might decide first what level of literacy attainment they have
in mind and then fix the duration to attain it. Another social
value of the findings could be to prepare reading materials at
the reading level of the ‘New Literates’ of a programme of
particular duration. Today, since we have a hazy idea of the
level actually attained by them, the follow-up books tend to
be too difficult to be read by the majority of the new
literates.

In the absence of reliable knowledge about what level
of literacy is actually attained in what duration of learning
period, literacy programmes have passed through hectic
phases. From 10 days (Hayatullah Ansari), to 15 days
(Laubach) to 3 months (Pathik) to 6 months (Social
Education) to 10 months (NAEP) and now to 3 years
(Kothari). Though Social Education and NAEP periods of
teaching included other topics in the scheme of work, in
reality almost the total period was spent in teaching literacy
only.
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The history of the battle of literacy methods and a rush
to invent magic methods of quick literacy is interesting in
itself. Many of the inventors of the methods were field
workers themselves. Pondering over the poor response of
the adult learners, they seem to have come to the conclusion
that a quick method of literacy, the shortest of the short cuts,
is the only answer. As a result a galaxy of quick methods
appeared on the Indian horizon. The fore-runner was
Dr. Franck C. Laubach, who came out with his ‘‘Picture word-
Association” method, claiming that ‘the learners would
recognise all the consonants, vowels and vowel signs, and
conjunct consonants in 21 hours’.

A.P. Mande revolted against the letter teaching method
in vogue and published in 1946 two primers; the first on the
pure analytic method and the second a collection of letters
written in Awadhi. His method consisted of learning by
heart popular verses like :

VA TLHT AT, F AT AT HY
A A9 qIZ, MOF AR A
frga am fagd, siw-Rg 9

He was against teaching the shape of letters, which he
thought, the learners would recognise automatically in the
course of learning the verses by heart. He claimed that in
one month, or 50 hours, the learners will be able to recognise
all the letters and in another 4 months or 160 hours ‘they
will develop speed in reading, will comprehend written
village problems and will form the habit of thinking about
them in a healthy manner.’

Hayatullah Ansari topped them all. He came out with
a method, claiming 12 years of experience behind it, which
was essentially a syllabic method. It was invented to suit
both children and adults equally well. He proclaimed that in
10 days or 20 hours ‘clever students will be able to read and
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write Urdu or Hindi and would be able to read second and
third readers’ (probably primary school readers).

Shaligram Pathik, a Gandhian and a social worker, came
out with his “Chorous-key-word’* method. The learners
would chant pieces of a song, which he called” Kalam Ka
Geet”’. From each piece a Key word like “Kalam®, “Watan"’,
~Patan’’, ‘Hawan’’, etc. would emerge, which would be
analysed into its components the same day. According to
this method ‘a student will have a fair idea of all the letters
in 12-20 days’ (1, 2).

Venkat Rao Raisam, after experimenting in three places
in Himachal Pradesh, proclaimed at the top of his voice that
“|t can now be said without any fear of contradiction that
within one year illiteracy can be wiped off from the face of
the Himalayan high lands’’. This was perhaps possible
because of his novel definition of the 3 R’s. According to
him ‘‘Reading is to express what one feels in mind or through
senses. Arithmetic for them is counting and simple addition
and substraction”’.

““ls there a single human being who cannot do this ?
Thus our literacy problem is reduced to one third only, namely
writing alone’’. This according to him was the easiest thing
to do.”” Show the illiterate the way how to write a letter only
once and he will write himself just in the same manner as he
walks on his own legs”’. Reading ? ““Show him the shape
of a letter only once and he will never forget it as he does
not forget the face of a person even if he sees it only once.”
Thus, according to him, “a person would become literate in
30 hours or in one month."’(4)

Bhagwan Das Awasthi thought that progress remains
poor in the traditional method because all the letters are
taught first by rote learning. But if the mind and the hand
work together, i.e. reading and writing goes together then

4
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learning would be very fast. So fast that “in 12 days the
students can not only recognise all letters and matras but can
also combine them and can read 200 sentences made out of
363 words.”(3)

The concept of literacy in those days was confined to
alphabetization or ‘akshar gyan’. The rest was left to follow-
up. Hence there was, so today, a race for inventing short
cut methods of akshar gyan. Alphabetization, according to
the authors of those methods, was possible between 20 to
50 hours or 10 to 25 days.

But when educators began to question this simplistic
concept of literacy and development of reading speed, all
types of comprehension of meaning, critical thinking, desire
for further reading, etc. were considered an integral part of
literacy, a period of 24 months or 11562 hours was suggested
to attain this level (6). Literacy programmes undertaken by
State Governments or voluntary agencies, before AEP,
generally consisted of 3 months (92 hours) of basic literacy
or the first-stage and 3 months of post-literacy or the second
stage. Basic skills of reading and writing was imparted in the
first stage. The expected level of attainments were reading
of simple matters printed in bold type and newspaper head-
lines, writing of name and address and simple sentences,
counting upto 100, knowledge of simple fractions, addition,
subtraction and multiplication of number upto two digits.

From the above description it is clear that planned
periods of instructions and planned levels of attainments are
known. What is not clearly known is what actually happens.
What level of literacy is achieved in what duration or period
of learning.

Most of the studies are silent on this score. The evalua-
tion studies of the working of the A. E. Programme in Bihar,
Gujarat, Rajasthan, Maharashtra and Tamil Nadu do report
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the learners achievement in different manners(14).
evaluators did not take into account the period of learning,
except that the centres had functioned for a number of
months. The achievements as reported in different reports

are given below :—

Bihar

Gujarat A.
B.

Rajasthan

Period of Centres
Achievements Functioning

But the

59.69, of the learners filled
in themselves identification
data like name, age, occupa-
tion, caste, address, etc.
portion of the questionnaire
(15).

An informal literacy test was
given. “70-809, of those
contacted among the lear-
ners had become literate”.

Reading and writing : The
learners were required to
read and fill in identification
data, only 229 could do so.
169, could hardly write their
names though 209, of the
respondent had prior educa-
tion from std. 1-5+4(14).

An informal test was given
to 129 learners. 319, of the
learners could read the
alphabet ‘“‘very well”, 209,
could read sentences very
well, the higher the reading
content the less the number

6-10 months

10 months

4 months
onwards

5-10 months

a

>
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who could do ‘‘very well”
(16) (17).

Maharashtra On the whole learners per-
formed well in reading and
writing, 579, secured the
max. points in reading.
449, secured the max. 10 6-10 months
points in writing.
Arithmetic; mean score 3.7
out of total 8 points (14)

Tamil Nadu A significant number of 9-Fmonths
learners who had completed
or were about to complete
the course of 10 months did
not even want to take the
test, conceding that they
have not acquired the skill,
only 149, of the learners
who had completed the pro-
gramme could read fluently;
another 449, could read
with difficulty.

Since these studies were designed to cover all the
aspects of the programme, they did not study the literacy
attainment part in depth, Some of the literacy level findings
seem rather too general and vague. Period of study simply
meant the number of months the centres were running and
not the attendance of the learners, and even the interval bet-
ween the months the centres were running, is considerable,

The findings of the following two studies are nearer to
what we are seeking. A study of a very small number of
new literates of a campus Literary House class was done by
the author in January 1978 (6). The class met in the most
ideal condition and it was reported that it was taught even by
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the head of the Training Section himself. | knew all the ex-
students personally. | sat down with them one by one. After
chatting for sometime, recalling ‘the good old days’, | gave
them a book on Crop Protection, published by Literacy House,
to read a particular page in it, with the request that ““Please
read it carefully, try to understand what is written in it and
then tell me a little what did you understand’’. It might be
added that all the respondents were employees of Literacy
House and were essentially farmers. Since it was an indepth
study the results are reproduced below. (Page 10-11)

The above study, on a very small number of learners,
shows that in spite of long periods of attendance in an ideal
class, organised by a renowned agency, almost all remained
illiterate except Mahabali.

The other is a recent study conducted by SRC, Kerala
in March, 1983 (7). The study was confined to 50 RFLC
of a Block. The results are reported in an elaborate manner.
The findings in short were :

Reading ability—reading words letter by letter :

Was attained in 3 months by 15 Centres
6 1.6 i
g - o v

reading small sentences :

" B i 3 months by 2 Centres
6% “rg 3
) 10 i

reading a paragraph :

i 5 : 3 months by nil Centres
6 "6 {i
(g} & S0 17 o

o’



Comprehension—Reading and stating the meaning of para

3 months
6 "
g

Was attained in

by nil Centres
Ll 5 e

“ 15 “

Writing ability-—Writing sentences of their own

3 months
6
9 "

Was attained in

Writing dictated words

by nil centres
rr 10 "
e 8 1

” i & 3 months by 2 Centres
6 o LR 9 e
7 "8 "
Ability to write a letter
5 he 2 3 months nil
6 1
9 10
Numeracy No. of Centres achieving  particular

numeracy objectives

Month Adding 2 Sub. 2 Sub. 3 Mult. 3 Dividing 2

digit digit fig- digit fig. digit dight fig.
numbers ure from from fig. with 1
another other with 1 digit fig.
2 digit 3 digit digit
fig. fig. fig.
3 8 4 — — -
6 8 15 6 6 3
9 all all 6 10 8
The Tests

consisted of reading and giving the mean-
ing in one sentence of a short para-
graph.

Reading ability
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Reading of ““Crop Protection” printed in 20 pt. black

Name of Age Prev. T. Hours Reading Comprehension Remarks
student Edu. of learning Speed
Matro 25 Nil 285 18 Wpm Almost nil Very weak in
recognising
matras
Sunderlal 24 1% yrs 370 44 o
Brijlal 34 1% . 66 TON Slightly better Skipped long
words
Fakira 30 Nil 195 almost nil Nil —
read letter
by letter
Horilal 27 10 months 338 17 Wpm V. Poor Weak in
recognising
matras, skipped
words
Dularey 35 Nil 32 — - Almost

illiterate
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Name of Age Prev. T. Hours Reading Corﬁprehension Rem;rvksA

student Edu. of learning Speed :

Bahadur 34 Nil 306 — — Could hardly
read. Almost
illiterate

Mahabali 50 1 yr. - 180 1009, No attendance

record available,
joined a
literacy class
organised in

his village long
time back,
learned to

read mostly

on his own.



Writing ahility

Dictation : (a) one simple world familiar to the learners
was dictated.

(b) Inserting proper words, without committing
mistakes, in blank space of given sentences,

This is quite an elaborate study. But it reports the attain-
ments of the centres and not that of the number of learners
in them. Perhaps, therefore, it does not take into account
the period of learning of the students but only the number
of months the centres were running.

The study gives the result month by month. We have
shown here the minimum, middle, and the maximum period
results. Among other results it shows that 6 centres tcok as
much time as 6 months to be able to read words letter by
letter. When it came to reading a paragraph 17 centres took
9 months to be able to do so. Only after 9 months, 15
centres were able to state the meaning of a short para-
graph in one sentence.

Study B.—Reading Interest of New Literates
Objective :

The main objective of this was to determine what types
of books the new literate would like to read and then to
determine the general factors contributing to the readability
of books preferred by them.

Rationale :

What are the reading needs and interests of new-literates ?
This question somehow has pestered social workers and
researchers ever since. The major assumption is that the
discovery would help the writers and producers of reading
materials to produce literature on topics of adult interest and

12



prevent relapse into illiteracy. The method of discovery
suggested and employed varies; from basing upon the opi-
nion of peer groups and school children, as suggested by
Dr. Laubach (8) to presenting a list of topics to randomly
selected neo-literates and ranking them in their order of
preference as done by the author (9) and others. Venkatiah
prepared an interest inventory and listed a larger number of
topics preferred by 120 new literates (10).

All such studies come out with a long list of topics
and or subjects in which adults have ‘shown interest’. The
list ranges from agriculture, animal husbandary, cooperatives,
health, home making, stories, religion, handicrafts, sports
and games, folklore, biographies to communal harmony.
Some go even further to list minute topics of interest like
the rain, seeds, opium, gambling, drowning, the Bible etc.
(Laubach). Then some of the researchers take further pain to
establish the most and least preferred topics sex-wise, profes-
sion-wise .. and even state-wise, like myself and Venkatiah
(9 & 10). The veteran adult education worker and thinker,
Shafiqur Rahman Kidwai, made a statement in around 1952,
without doing any research, that “adults are interested in
every subject under the sun’’. The painstaking researches in
this area, only seem to support his non-research statement.

Two questions are pertinent here to judge the social
value of research in this area of adult education. Can the
findings, reported in terms of topics and subjects liked and
preferred by new literates, help the producers of reading
materials? Seems rather doubtful. The producers will pro-
duce books on different topics and subjects anyway. Over
a number of years perhaps few topics, relevant to the life of
adult learners, would remain uncovered. The number of
titles in Hindi alone collected by the author in 1958 in
connection with his reading interest study (9), amounted to
797. A glance at some of the topics and subjects, on which
books have been produced upto 1979 (13), given in

13



Annex-C will perhaps bear out the truth ‘that publishers and
authors have not spared any relevant topics in which some
learners might not be interested.

Even if books are produced on topics of interest the
distributing agency would find it very hard to serve the
readers with the books on particular topics they have shown

interest in.

The second question to be considered is the reliability
between the verbal response of the respondents, showing
interest in certain topics and their actual reading behaviour,
if any. The studies so far show that there is generally a yes
response for most of the topics relevant to the occupation of
the respondent. Perhaps this is the reason that agriculture
and allied subjects turn out to be the most preferred subjects
by the rural audience, be they agriculturists, or agricultural
labour, or shopkeepers or artisans or even government-
employees (9 & 10).

But what do they actually read when they get a chance?
We get some evidence of their reading habit by Sadanand
Naik’s study done in 1950 (12).

Sadanand Naik selected a huge sample of 3540 adole-
scents and adults of all ages from Bombay and Hubli area to
collect interest and reading habit data. Questionnaire method
and study of library records were used. The number of
respondents in the age group 15-40 with education from
standard IV to VIl was 150. This group may be regarded
relevant to our study to some extent. He reports that adole-
scents (15-20) and adults (21-40) were most interested in
reading comics, sports news, short-stories, humorous articles
in newspapers and magazines and when it came to book they
read short stories, novels, essay, drama and detective fiction.
Interest in professional reading was absent in all age groups.
There was no evidence that adults read for self-improvement.
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Only those above 40 showed some interest in serious litera-
ture such as religion and philosophy.

Thus, the researcher in this area is in a fix. The subject
of research seems so important but the application of the
finding so questionable. The present study has a slightly
different dimension. Not so much as to what ‘they would
like to read” but what they actually read since becoming
literate and the types of books they prefer after having
actually read a given number of books, and then finding out
the general factors contributing to the readability of books
preferred by them.

Study C. Distribution of follow-up books

The study of the distribution system of the follow-up
books is perhaps the most important from the practical point
of view. It is a well-known fact that a great majority of the
new literates are only primer new-literates. They are slow
readers. Fluency has yet to come, Lots of more reading is
required to be able to read for pleasure and knowledge. In
case follow-up books not reaching them, or reaching them
after long intervals, or the available books too difficult for
them to read, back to square one. Once the exact position
and the bottlenecks are known, the authorities may be in a
better position to improve this very essential service. In the
words of Dr. Laubach ““Getting books into homes is a sine qua
non for a literate world™* (8).
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CHAPTER 1

METHODOLOGY

The Universe

The studies were confined to one district each in Bihar,
Rajasthan, Madhya Pradesh and Uttar Pradesh. Instead of
sending a Hqrs’. team of investigators to the field, coopera-
tion of local agencies of repute was sought and data
collection work entrusted to them. The cooperating agencies
were :

1. Rajasthan Vidyapeeth, Udaipur—for Rajasthan and

M.P.*

2. Xavier Institute of Social Service, Ranchi—for Bihar.

3. Literacy House, Lucknow—for U.P.

The following factors guided the selection of a district :

(a) It should be convenient for the Cooperating Agen-
cies to work there.

(b) It should have had a sufficiently large number of
Adult Education Centres in 1982-83 so that there
was the possibility of getting ‘new literates’ in
sufficient numbers.

(c) The AEC’s should have had all types of learners
(Men, Women, S.C., S T.)** enrolled in them to
that ultimately there was a fair representation of all
types of learners among the respondents.

* Indore School of Social Work was approached first. But they ex-
pressed their inability to undertake the work. Since Shri B.S. Garg
the executive head of the Vidyapeeth, was well connected with

M. P., the work of this state was also entrusted to the Vidyapeeth.
** Except U, P.
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The following districts were selected with above con-
siderations—

Ranchi in Bihar
Dungarpur in Rajasthan
Mandsor in M.P.
Lucknow in U.P.

Instead of Lucknow another equally suitable district
could have been selected in U.P. But Lucknow (Capital of
the State) was selected specially to compare the distribution
service of the follow-up books in an ‘easy’ area with that of
a ‘difficult’ area like Dungarpur.

The respondents

For Study A —relationship between period of study and
level of literacy

To interview new literates for the relationship study
and to calculate their attendance from the class attendance
register, it was decided to select centres at random from those
which were functioning in 1982-83 and interview available
new literates. It would have been desirable to select the new
literates at random and not the centres. But it might have
proved an almost impossible exercise to locate 'them. There-
fore, the second best alternative wes chosen. From each
district 500 new literates were to be interviewed giving us a
total of 2,000 from the four districts. It was thought that
this would be a sufficiently large number to give us an indi-
cation of relationship between the period of study and the
level of literacy.

For Study B—Reading interest of new literates

It will be recalled that in this study the new literates
were also expected to go through a number of follow-up
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books and show their preferences after actually having gone
through them. Therefore, the investigators were to select
100 new literates in each district from the same 82-83 group
but with better reading ability. It would have been of little
use to ask new literates of poor reading ability to read the
books and express their opinion on them. In addition to a
questionnaire, 10 selected follow-up books on different
topics and produced by different agencies (Annex. D) weie
to be left with the NLs. They were to be requested to read
them. The investigators were then to return again after ebout
ten days and interview them.

For Study C—The distribution system of follow-tp
bocks

1. All project officers of the area
All supervisors of the selected centres

All instructors of the selected centres

S COSRI

400 new literates of better reading ability
(100 from each district)

Statistics of the selected districts

Relevant statistics of the selected districts are given
below :

Ranchi (Bihar) Tctal No. of centres 416 (1982-83)
ENROLMENT
Male Female S.C. S.T. Total

7550 4034 2392 5059 19035

Percent of the total* 40 21 4.2 i 100
&
Approx. No. of centres 166 89 52 109 416

* at 46 learners per centréw(1 9035 : 416)—district average
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No of NLs to be inter-
viewed from each
group proportionate

to their enrolment #* 200

Approx. No. of centres
to be selected at
random for inter-

viewing 500NLs. ### 25

Dungarpur (Raj.)
5481

Percent of the total 33

Approx. No. of
centres ##%* e

No. of NLs to be

interviewed from

each group propor-

tionate to their

enrolment 165

No. of centres to

be selected at random

from each group

for interviewing 500

NLs 20

12

3727

22

100

112

14

60

6

1162

7

30

35

135

17

6205

38

163

187

22

500

60

Total number of centres 400 (82-83)

16575

100

440

499

60

** as far as possible

#*% It was considered advisable to select a larger number of
centres than necessary so that the required number of

NLs may be easily available

****at 38 learners per centre (16575 : 440)—district average
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Mandsor (M.P.) Total No. of centres 300 (1982-83)

Enrolment

Male Female S.C. S.T.

6900

Percent of the total * 49
Approx. No. of centres 147

No. of NLs to be inter-
viewed from each
group proportionate to
their enrolment 243

Approx. No. of centres
selected at random from

each group for inter-

viewing 500 NLs 30

2100

15

44

74

8

Total

1728 3465 14193

12

36

60

7

24 100
73 300
122 499

156 60

Lucknow (U.P.) Tozal No. of centres 292 (1982-83)

5408

Percent of the total 44

ek

Approx. No. of centres 131

No. of NLs from each
group proportionate to
their enrolment 220

No. of centres to be
selected at random
from each group for
interviewing 500 NLs 27

20

2069 4817
17 39
500 11
85 195

9 24

12294
100

298

500

60

at 47 learners per centre (14193 : 300)—district average
at 41 learners per centre (12294 : 297)—district average



Thus the total number of persons to be interviewed by
the cooperating agencies came to :

POs Super. Inst. Male Female SC ST Intere-

(Non st study
SC NLs
ST)

Ranchi all  all 60 200 105 60 135 100
Dungarpur all all 60 165 112 35 187 100
Mandsor all all 60 243 74 60 122 100
Lucknow all all 60 220 85 195 — 100

240 828 376 350 444 400

all al

1998
The Research Tools

For study A :— Relationship between the period cof study
and level of literacy.

(1) A battery of tests to judge the literacy level of
the respondents in reading, writing and arith-
metic. (Annexure B)

(2) Class attendance register to calculate the atten-
dance of each respondent.

For study B :— Reading interest of new literates.

(3) A schedule for new literates with better reading
ability. (Annexure C)

(4) A set of 10 selected follow-up books, which
were to be read by them and preferences given
(Annexure D)

For study C:— Distribution of follow-up books. :
(5) A questionnaire for instructors (Annexure D)
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(6) A questionnaire for project- officers (Annexure E)
(7) A questionnaire for instructors (Annexure F)

Relevent 1o the tota! Study :
(8) Investigators observation diary

t9) Discussions with project functicnaires and
study of project records.

Reserch tools 1,3,5,6 and 7 were first pre-tested in a
mini exercise in Deihi and suitable changes were made in
them A training course of all investigators and their super-
visors (each cooperating agency has initially selected
4 investigators and 1 person to guide and supervise their field
work) was organised at Literacy House, Lucknow from 12.5.83
to 17.6.83. The purpose of the studies, the methodology
and each questionnaire, question by question, was discussed
with the team. Some modifications were made in them after
the discussion. Then the team members left for villages in one
Lucknow block and each investigator interviewed at least two
new literates. The questionnaires were finalised on the basis
of the results of the pre-testing exercise. The same were
printed in Delhi and copies were supplied to all the four
agencies for data collection.

The research project team was carefully sele:ted.
Experienced and qualified investigators who were working
with the agencies on regular basis (Annex. E) were appointed.
But since the field work did not start for some time, two of
the Literacy House investigators left the team. LH selected
two other persons and trained them in the work:

Sampling of the centres

It would be remembered that the completed centres of
the previous year were to be selected at random for the studies.
But it seems that the field conditions made a minced meat of
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this cherished methodology of the researcher; none of the
agencies selected the centres on random sampling basis. |’
would perhaps be educative and interesting if a detailed des-
cription of the conditions in Dungarpur and Ranchi, which
were visited by me, are described in some detail.

To begin with it would be better to bear in mind a few
ceneral facts. Without the active support and cooperation of
the Project Officers and Supervisors this type of data cannot
be collected. To get their active support what counts most
is the mutuzl relationship between the lccal agency and the
local authorities. If one depends upon instructions to come
down from the top to the bcttom one may have a lony wait
in store. It is not necessary that one would find 30 learners
per centre and 30 centres per supervisor. Sometimes only
the formula of 30 operates. So if the centres, specially the
closed or the completed cnes, were to be selected at random
on the basis of the Project list, one may have found, at con-
ciderezble cost, that often the visit to the centres to Iccate new
literate, may have been an exercise in the wilderness.

Dungarpur : The district map, showing distances, spread
of villages covered, chunk of area left out and other detaiis
may be studied first.

Shri B S. Garg, the Executive Director cf the Vidyapith,
first went to the district hqrs (150 km from Udaipur). Met
the District Adult Education Officer. He had received no
information from the State Hqgrs. abcut the research project
though a request of assistance was made to them long time
back. However, he was eble to get some data from the
district office. Then he went to Sagwara Block, at a distance
of 60 km from the district hqrs., to get in touch with the
P.O. of all the AECs in the district. He was out. Garg went
back to Udaipur, a jaunt of zbout 450 km. Came back to
Sagwara again after some time. Metthe P.O. But the P.O.
too had received no instruction from the State Government to
help the project. Fortunately he turned out to be a former
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student and employee of the Vidyapith. Willing help
received.

List of 1982-83 completed centres was prepared, 60
centres selected at random and two teams of two investigators
each sat out to find the NLs in the randomly selected villages-
One team walked 77 kilometers and found only two NLs.
The other also fared equally badly-walked four kms and
completed only two interviews. Thus the entire team netted
only four in a whole day’s exercise of walking.

The team went back home, came back after sometime
and the second round began. This time 25 of the randomly
selected villages were dropped and replaced with the nearest
ones. The Project Supervisor accompanied them. Though
much better luck, the deity of random still did not smile upon
them. “Sometimes when we reached the selected village or
the replaced one, around 8 p.m. in the night, after walking
for about two kms, we found neither the instructor nor the
NLs, nor the attendance register. Thus if we had struck to only
randomly selected villages the work would have taken months
to finish.” Thereafter a meeting was held with the P.O. and
it was decided to concentrate on approachable villages only
in all the three blocks where work was done in 1982-83 and
where the likelihood of getting the NLs and the old
instructors was more and interview whoever was available.
According to the officials there was no appreciable difference
within the same block (having a radius of about 20 miles)
occupation, religion, culture, tradition and language-wise.
There was also no difference in the teaching materials
used in the centres and the organisational pattern in the
blocks.

But it did not prove so easy going even in the approach-
able villages. The investigation took place in March and
April, which was a harvesting and marriage time. The NLs
were available only at night, around 7 p.m. The team spent
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the whole day kicking its heels and sat out on its errand
around 5 p.m. depending upon the distance to be covered.
Many a time the same old story the instructor not there or the
NLs not returned from the field yet, or gone to aitend a
marriage party, or went to work somewhere else, or just
migrated from the area. The work was slow going indeed.
No more than one centre could be visited in one night by a
team of two and generally it was able to complete only 2-4
interviews per night. Occasionally the team met other hurdles.
It was a common phenomenon that the instructors and NLs
took the team as a Hqrs. Examination Squad, as was also
found by Shrimali (18), so the instructors and other literate
members could not overcome the temptation to help the NLs
in answering the questions. Then the investigator had to
take the respondent a bit away from the assembled group.
But separated from the group, girl NLs felt very shy and
sometimes all of a sudden a rumour would start, “Teeka
Lagane Wale Agae” or “Family Planning Wale Agae’’* and
away they flew. One superviser when going with our team
into the interior used to carry his gun with him. It took the
team quite some time to convince the villages of their
honourable intentions. At places the assembled ex-students
would just laugh at the team and say “who came here to
learn. We only sat here and smoked bidi. If by our just sitting
here he (instructor) got fifty rupees, why not?"’

Language also became a batrier in communication in the
interior villages. The spoken language is Bagri—a mixture
of Rajasthani and Gujarati. In such cases the local super-
visor would interpret. But roadside villages had no difficulty
in understanding the investigators.

The attendance registers, which were essential to cal-
culate the attendance, sometimes gave serious trouble. At
some centres they were just not available or had been sent to

»

Vaccination people have come, or Family planning people are
here.
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the district hqrs. from where they had been forwarded to some
other place for audit purposes. After attending the centres
some students had decided to elect for more respectable
names. Thus ‘Kantaiya’ had become ‘Kanti Lal’, ‘Punja’ was
now ‘Poonji Lal’, and ‘Lalaiya’ had simply elevated himself to
‘Lal Shankar’. It became such a headache to find out who
was who to calculate the total period of study.

Such difficulties were not however universal. In some
centres the registers were well maintained. Once we were
trying to locate our investigators when it had became very
late in the night. Three of them had gone on a motor bicycle
to no-road villages. We came, unexpectedly, around 9 p.m.,
to a well attended and well equipped centre, where 15 Bhil
girls and 5 men were pouring over their primers in the light
of lanterns.

Ranchi : The district map be studied first. The prob-
lems here were somewhat different from Dungarpur. Itis a
tribal and hilly area. The distance is far, The people live
in the forest. A large number of them is engaged in cutting
and selling wood fuel and leaves. Some go to urban areas
in search of casual work. So mobility is considerable. There-
fore the Xavier Institute too, like the Vidyapith, selected 5
blocks not too far off from Ranchi and decided to interview
any new literate they might get from any of the completed
centres. They too said good bye to random sampling of the
centres.

The Blocks selected were :

Blocks Languages

Khunti Uraon and Munda

Arki Pure Munda

Tamar Pure Munda

Bero Uraon

Oomanjhi Sadri (Chota Nagpur type Bhojpuri)
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A look at the map would show that one round trip from
Ranchi via Khunti, without leaving the road, cost the
Institute 155 km. The team generally did up and down
while working in Khunti, Arki and Tamar because to find
accommodation for the investigators created a serious prob-
lem. At Tamar they had to walk three kilometres in the night
to a roadside eating place for a bite and back again to the
place of stay. Walking 2 to 6 kilometres, sometimes to get
only two persons, was not unusual. The two Lower Herman
villages could only be reached by walking through the low
lying marshy land and crossing a hill. They netted in these
villages only one instructor and one NL after a 8 km walk and
spending the whole day. At a few centres, when they were
able to locate the old instructors, they said that they did not
have the register, “because probably there was too much
golmal (wrong entries) in them®. Arki and Khunti were very
bad from this angle. ‘“’Sometimes hundred per cent attend-
ance, pages in the register torn, names different. When it
became very late in the night we just estimated the atten-
dance as best as we could, after discussing with the people
assembled there.”’

For the reading interest study they left the books with
the new literates and it was agreed that they would assemble
at certain places, When the investigators went there on the
agreed date some of the NLs did not turn up. On enquiry it
was found that they simply did not believe the assurance
given to them that the books will be left with them as a gift
and therefore they did not want to take the risk of the books
being taken away from them by reappearing. Some were
convinced that the Family Planning people had come again
from the city in a jeep and they wanted nothing to do with
them again.

An idea of the time spentin locating the NLs in this
district can be had from the following calculations :

1 investigator spent about 8 hours a day
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5 investigator spent about 5x 8 =40

Total working days =36

Total working hours 40 x 36 —1400 hours
1 interview took about =1 % hours
534 interview took about 534 x 1} =801 hours
time spent in travelling and

Locating NLs 1400—801 =599 hours

All the investigators were old hands of the institute.
Even then their comment was ‘“Had never done such a tough
and horrible survey before."

Interior villages posed language problems, specially in
Khunti. More is discussed about it in the district profile, just
to give a sample :

Hindi : g¥%®1 aga y@ @t 4Y, 7O @rar gy f@ar )
Uraon : 57/ #1371 Afar, we<t 7 @gqy |
Munda : &% & 3 Itaq fwdrar #ar iy 3er wrdeaAn Faa

But the primer used in the area is in Khari Boli (Hindi).
One would think that because of the disparity between Hindi
and the tribal languages the learners would hardly be able to
understand the written language and acquire literacy in it.
However, the roadside villages had little difficulty in under-
standing simple Hindi and perhaps the majority of those who
joined the classes knew some Hindi or were school leavers.
Some would also be keen to learn the language. According
to a Munda Supervisor most of them were quite persistent
once they got the hang of it :

vgg qr 3YF g 5 gost feedl & A= § | WA UF W0 9%
AQT g A Brear g 1”7

(It is true that it is different from Hindi. But once they
catch it they hang on to it).
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Non random selection of the centres may have had little
effect on the findings of the Reading Interest and Distribution
Studies. The Distribution Study was not likely to be affected
as the Government distribution policy, programme and agency
would be the same throughout. Similarly it may not matter
to which centre the respondents of the Reading Interest Study
belonged to. It doesn’t seem probable that the literacy pro-
grammes and the culture being the same throughout a district,
reading interest would have differed substantially if the
centres were selected randomly. The first study, Relationship
Between the Period of Study and Level of Literacy Abilities,
is likely to be affected if the centres selected were the better
ones. And it may very well be the case as most of the
centres were selected on the advice of the Project staff.
Hence it could be said that the attendance record and literacy
abilities belonged to better centres. Shrimali also when
studying old students was forced to purposive selection.
While evaluating the literacy retention ability of the much
talked of Maharashtra Gram Shikshan Mohim, he interviewed
any new literate who was available and willing to answer
his question (18).

Analysis of the Test to Judge the Literacy Ability of
the Respondents Language

Q. 1. Word recognition

Consisting of 12 words, graded in difficulty, was
designed to judge the ability to read independent words.
There were :

4 3 to 4 letter words
5 5 to 6 letter words
3 Joint letter words
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The percentage of those who read fluently, haltingly or
couldn’t read the groups of words, in different block periods
of study, was worked out. For example, it was worked out
what percentage of the respondents read the groups of ‘Joint
letter words’ fluently, haltingly or couldn’t read in 1-3
months, 4-6 months etc., period of study.

Q. 2 Dictation

Instead of giving a dictation, 8 well known objects
were presented in pictorial form and the respondents were
required to write down their names. In judging the correct
answers, spelling mistakes and dialectal variations were
ignored. For example : '

arafes, @w@ed, A instead of AMAET  and ITg
CESI instead of qIAF [F=AT

were taken as correct. Each correct answer had 1 mark.

Classification :

Good 6-8 marks
Fair 4-5 marks
Poor 0-3 marks

Legibility of writing

In judging legibility of writing the criteria was that it
could be easily read. Spelling mistakes and beauty not taken
into account, Classification same as above.

Q. 3 Sentence comprehension

Consisting of 7 incomplete sentences was designed to
judge the ability of comprehending very simple j/lustrated
sentences. One word in each sentence was deleted, which
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was to be filled in by respondents. Spelling mistakes and
dialectal differences ignored, e.g.

gHBT B WM instead of

gFRT 97 @I & | was taken as correct
Each correct answer had 1 mark.

Classification :

Good 6-7 marks
Fair 4-5 marks
Poor 0-3 marks

Legibility :—Criteria same as in Q. 2.

3(b) Consisted of two wnillustrated sentences having
multiple choice of words. The respondents were required to
fill in the blanks with logically correct words. Words, though
not included in the choice words, were taken as correct,

e.g.
fHa1EY FT T AT T § instead of VST Wr & |

Classification :

Good 2 marks
Fair 1 marks
Poor O marks

Q. 4 Paragraph comprehension

Consisted of a simple story in 49 short words, with only
one word of 6 letters. The 4 comprehension questions
carried 1 mark each. If correct answer to a question was
given even in one word (e.g. agr for Q. 1).

It was taken to mean that the respondent had under-
stood the meaning. Therefore he got full 1 mark for it, but
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| he got full mark for expression only if the correct answer was
given in a phrase or a sentence (e.g. Al 4r, or @I &I TS

agl ar)
| Classification :
Comprehension and Expression
Good 3-4 marks
Fair 2 marks
Poor 0-1 marks

Q. 5. Ability to write down own name and address

Consisted of writing down legibily and correctly
ones full address :

Legible and complete address 1 mark
Illegible and/or incomplete address 0 mark

Q. 6. Ability to copy neatly
Legible, nearest to print,
proper distance between words 1 mark
absence of all the 3 or even 1 0 mark
| Q. 7. Ability to write down own words and sentences:
!

Consisted of writing down their own any 5 words and
any 3 sentences.

Spelling mistakes, legibility and proper construction
of sentence taken into account when marking.
Classification :

Words Sentences
Total 5 marks Total 3 marks
Good 4-5 marks 3 marks
Fair 3 marks 2 marks
Poor 0-2 marks 0-1 marks
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ARITHMETIC

Q. 8. Dictation of numerals :

Consisted of writing down 8 dictated numerals of 1,
2 and 3 digits. 1 mark for each correct answer.

Q. 9. Addition

Consisted of 4 addition questions with 1, 2 and 3
digit numbers with and without carry over. 1 mark for
each correct answer.

Q. 10. Subtraction
Similar to addition questions.
Q. 11. Multiplication

Questions of multiplying 1 digit numbers with 1 digit
numbers. 1 mark for each correct answer.

Problem questions
Q. 12. One question involving the use of subtraction.

Q. 13. One question involving the use of multiplication.

Q. 14. One question involving the use of division. 1 mark
for correct answer.

Relationship between month and hour of learning

It should be remembered that the learning period has
not been calculated on the basis of how many months a
centre had functioned but how many meetings a respondent
had actually attended. It was assumed that on an average 23
meetings were held in a month with one hour of effective
teaching per meeting, that is :

1 month = 23 meetings

1 meeting = 1 hour
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Therefore relationship between month and hour com s

to :
3 months == 69 hours

4 months == 92 hours
5 months = 115 hours
6 months - 138 hours
7 months = 161 hours
8 months —= 184 hours
9 months — 207 hours
10 months == 230 hours

Limitation of the studies

The studies suffered from certain limitations, the find-
ings may be read keeping them in mind.

1. Indirect data collection

Local agencies of repute were preferred for data collec-
tion instead of sending a central team to all the four districts.
The assumption was that it would be easier for them to
establish local contacts, arrange for transport and accommo-
dation and that lots of time will be saved as they would
collect the data simultaneously finishing the work in a maxi-
mum period of two months. But in actual practice there was
no saving of time. On an average the agencies took 11
months to complete the total work. It was Study B which
took lots of time. On examination of the questionnaires it was
felt that some questions did not receive the amount of pro-
bing they deserved. In addition 92 returns had to be
rejected on one ground or another.

A better approach would have been to have hada
‘Guests’ agency or individual for local contacts and facilities,
with a central team collecting the data. It would of course
have cost much more than the system adopted, but the -
studies would have proved perhaps more reliable.
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2. Study area too large

Originally the study-scheme was of an all India nature.
It was narrowed down to four states and that too to four
districts. It is felt that an intensive study, limited to say only
two districts, would perhaps have come out with more useful
. findings to help the AEP. An extensive study because of
so many practical hurdles, exhausts the investigators, to go
as deep as they should to study a phenomenon and the con-
tributory factors. In such an intensive study it is felt that a
schedule may serve only as a general guide. The investigators,
who should have a full understanding of the objectives of the
study and be aware of the problems in the application of the
findings, should go out of the schedule and keep on ‘Investi-
gating’ till they have left no stone unturned. No doubt such
an approach would require highly knowledgeable inves-
tigators.

3. The Sample

Because of the difficulties explained earlier recourse
was taken to purposive sampling.

4. Interviewing new literates propcrtionate to their
enrolment

It was planned to interview the number of new literates,
from each group, proportionate to their enrolment figures.
This did not work out as shown on page 36.

According to the plan 828 males, 376 females (non
SC/ST) 350 SCs and 444 STs were to be interviewed. But
the number interviewed were : 421 males, 162 females, 497
SCs and 694 STs. The planned scheme was rather difficult
for the investigators to follow. For example after interviewing
76 non SC, ST males in Ranchi they would have had to stop
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Groupwise breakdown of respondents

Male Female SC ST Total
(non SC/ST)
Ranchi Target 200 Target 105 Target 60 Target 135 500
Actual 76 Actual 19 Actual — Actual 382 477
Dungarpur 1f 165 T 112 T 35 i 187 499
A 79 A 62 A — A 293 434
Mandsor i 243 T 74 il 60 i 122 499
A 178 A 39 A 134 A 19 370
Lucknow T 230 T 85 1L 195 T — 500
A 88 A 42 A 363 A —— 493
Total 1F 828 T 365 1] 350 T 444 1998
A A 497 A 694 1774

421 A 162




there and started to look for 19 non SC, ST females. More-
over the investigators were not working always together in
the same village to follow the stipulated number and stop
after achieving each target group number. However, it can
be seen from the number interviewed that all groups of
learners were represented.

5. The Attendance

For study A it was crucial to have exact attendance
figures as the objective of the study was to determine the
level of literacy in different periods of learning. The atten-
dance register maintained by the teacher was the only
practical and ‘reliable’ source to obtain the attendance of the
closed centres’. Atul Sharma et al, while evaluating the
NAEP in Gujarat, used four methods to check the reliability of
attendance :

(1) The main researchers recording the attendance on
day of their visits to the centres.

(2) The investigating team recording the attendance on
the day of its visits.

(3) The attendance registers.

(4) Ascertaining from the learners and non partici-
pants.

We could not follow the above methods as we were
«calculating the attendance of the ‘closed’ centres and Atul
Sharma was checking the attendance of the running centres.
Moreover methods (1), (2) and (4) are still not sure indica-
tors of the actual. The visits of outsiders are generally
known in advance, attendance on that particular day is a
.weak indicator of attendance of 10 normal months, peoples
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responses about number present on certain days may be wide
estimations. We therefore, had torely on the attendance
register alone. Our analysis of the attendance registers gave

the following figures. (see on page 39)

The total picture shows that respondent attended about
24 meetings per month on an average.

6. The Literacy ability test paper

This proved rather simple. One more stiffer comprehen-
sion passage should have been included in it to make it dis-
criminating enough.

Sometimes the writing of the respondents seemed to
differ from question to question. It created doubt as to
whether they were filled in by the same respondent. Such
papers were referred back to the data collecting agencies. But
they too could not enlighten. A close examination of the
shape of letters provided some clue. But since the responses
did not involve much use of writing, this part of ‘detective
work’ also failed to catch all the culprits. It would have been
better if there was more of writing in the test paper.

7. Timings of interview

If the enquiry has to be carried out in rural areas it
would be desirable to avoid harvesting time which also
coincides with marriage time. Lots of time is wasted in
trying to find respondents during this period.

8. Fear Complex

Even the best efforts to establish rapport seems to fail to
overcome the fear of examination and checking, in the minds
of the respondents and the officials. Sometimes it becomes
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Average number of meetings attended by respondents

T. Respondents T. meetings T. period in T. Att. by Av. no. of
attendded by months Respondents meetings
Resp. attended by
Resp. per
montn
1 2 3 4 5 Eu bl
Ranchi* 477 133408 10 91603 28
Dungarpur 434 106523 10 71995 25
Mandsor 370 72204 10 51312 20
Lucknow 493 107603 10 80925 22
Total 1774 419738 295335 24
Col 3 Quotient 133408 280
* Colb= ——— = — s 98

Col2  Col4 477 10



a question of prestige both for the teacher and assembled
audience that the respondents should not ‘fail’. Effort is
made to prompt and help. Similarly the official effort is to
show the best to the team. Though it was not too difficult
to control such situations it cannot be denied that some bias
has entered Study A.
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CHAPTER Il

A GLIMPSE OF THE SELECTED
DISTRICTS

Ranchi (Bihar)

Situated in the East of Bihar, touching Orissa and
Bengal -States, consists of mostly hilly and forest areas. The
climate is mild compared to the plains. The normal vocation
of the people is agriculture and allied activities including
cutting wood and selling it for fuel. Lac is cultivated on a
wide scale.

The great majority of the inhabitants are tribals with
Oraons and Mundas forming the majority. They still maintain
their traditional pattern of life. Majority of them go scantly
dressed, use tattooes by way of ornaments, live in huts in the
forest and the bow and arrow is their main weapon. The
Sing Bonga (Sun God) is invoked to bring false claimants to
grief. They usually live in joint families and in the life of
the father the sons do not separate and divide up the property.
The father can expel a disobedient son from his home depri-
ving him of his share in the ancestral property. The daughters
do not inherit among the Mundas.

It is said that they believe in malevolent deities whose
main business is to bring drought, disease and death. The
Mundas pray to Sing Bonga to avert such calamities and
bless them in their endeavours. Prolonged sickness in the
family or among the cattle is attributed to witchcraft and the
Sokha or the Bhagat is appealed to for detecting the witch.
Similarly bad health and diseases, particularly leprosy is
attributed to evil spirits. It is said that sometimes they take
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recourse to human sacrifice to appease the ‘Bhut’ or the evil
spirits.

The Oraons originally hailed from Gujarat. Settled and
uprooted from place to place, the bulk of them ultimately
settled down in the central and western part of Ranchi. The
customs and the village system of both Mundas and Oraons
are alike with the village priest called ‘Pahan’ as the village
head.

At every Oraon village there is a bachelors hut known
as ‘Dhunkuria’ in which unmarried boys and girls are obliged
to sleep together. Absentees are punished with fines.
Dancing and entertainment equipments are stocked in the
hut. Mundas do not use the Dhunkuria custom. Unmarried
Munda girls are given a separate hut for themselves, where
they live under the care of an old woman. On attaining
maturity they must tie up their hair and from that day they
should not touch food prepared by others than their own

people.

Both of them are fiercely independence loving people
and accept no curbs on it. The British administration used
the local chiefs to collect taxes for the government. This
created a tremendous gulf and open conflicts between the
chiefs and the people. With only bows and arrows as their
weapon, the Santhals rose in rebellion against the system in
1855. It was easily put down. The Missionaries entered the
scene in 1845. Conversion was a part of their total welfare
work. This in turn created a gulf between the people them-
selves.

Birsa Bhagwan, a Mission educated youth, an acknow-
ledged leader at the age of 21, rebelled towards the end of
the 19th century, both against tax collection and conversion.
He started a mass movement by walking from village to
village, having meetings with local leaders, addressing
gatherings and preaching revolt against the British Govern-
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ment, Missionaries and -landlords. They began to attack
Missionaries and government officials everywhere. The
District Commissioner of Ranchi quelled the revolt in 1900
and arrested Birsa. Thereupon Jatra Oraon started the, Tana
Bhagat movement in 1914 preaching non-violence.

Their main slogan was ‘don’t pay taxes’ but resist
through peaceful means. As said earlier they would’not
accept any curb on their freedom easily. (19, 20).

At present there are a large number of educational
institutions including High Schools, Middle Schools, Middle
Vernacular and Primary Schools spread throughout the district,
In addition there are quite a number of professional institu-
tions. Naturally the tribals are taking advantage of these
and as a result change is coming slowly in their customs and
ways of living, specially among the educated.

The study area

This is shown in the map. The southern part was left
out because of the distance involved. The Western part was
left out because a number of tahsils (though decision about
some is still pending) are no more, in Ranchi district. They
have been attached to another district.

Language

Both Oraon and Munda languages seems to be poles
apart from Hindi, the language in which literacy is imparted to
them. Those who are unfamiliar with Hindi would find it
very hard to understand even the simple words and sentences
used in the primer they are studying. A few examples given
below show the difference between the two languages :

Hindi Munda
FIH FTH FT — HTHT HHT T
qT FT FIH F — 32T IAT FAT H
TFA FAT =TT AT H
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T @a &1 #=L1 9@ ar 7 — =g sy giamd Naar sfoaz

W el AT TG g2 AT T 9 w1 § A7 Fa
Fararg — U7 FIATET

FEEIRT ATH 44T § = fqeqT g3 MIq

THFT 9ZT @ AT @Y 2 — AT FIST AT

qrAT = AT

Sfer — YT

But it seems that the official Munda language is a
mixture of Hindi, Urdu and the local language. The system
of ex-communicating an offender of accepted social norms is
still prevalent in the Munda area. The offenders name and
the nature of offence is inscribed on huge stones and they
are errected by the road-side. While travelling from Khunti
to Tamar we came across such three stones. The inscription
on one of the stones is given in Annex. F to show the type of
the language used.

Relevant Statistics

Percentage

T. Population of Literacy
India 68,38,10,051 36.1
Bihar 69,914,734 26.0
Ranchi 30,59,362 31.3

(of undivided Ranchi Distt.)

Dungarpur (Rajasthan)

Dungarpur situated in the Southern corner of Rajasthan
is one of the 26 districts with an area of 3760 sq. miles. It
is the smallest district having a total population of about
5.5 lac. Its Southern boarder touches Gujarat and it is at a
distance of 150 Km from Udaipur.
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It has one sub-division and three tahsils—Dungarpur.
Aspur and Sagwata. The centres for the study were selected
from all the three tahsils. Dungarpur town has a population
of 26 thousand and Sagwara 15 thousand.

The area is mostly hilly. The two rainy season rivers
Som and Mahi have flat agricultural land near their basins. It
has a mild climate and the main occupation of the people is
agriculture.

Once the area was covered with forest but now it is
mostly barren land. The old name of Dungarpur is ‘Bagad’
which in Gujarati denotes a barren and thinly populated
area,

The Bhil tribe forms the majority and they were the
earlier rulers. Old Bagad comprised of the present Dungarpur,
Banswara and Chappar regions of Udaipur district. In 1520
the ruler of Bagad divided his kingdom into Banswara and
Dungarpur and gave the charge of the two regions to Jagmal
and Pirthiviraj. In 1538 Maharawal Dungarsingh made
Dungarpur as his seat of administration. Since then Dungar-
pur is the district headquarters. ;

It has now a degree college, 8 Higher Secondary
Schools, 122 Middle Schools and 561 Primary Schools.

It has some architectly maginificent old monuments,
forts and temples. The primitive Bhil culture is almost still
intact with their songs, dance and uninhibited way of life.
Galiakot, 37 miles from Dungarpur, was once the seat of
Parmar rulers. It is also a place of pilgrimage of Dawoodi
Bohra Muslims who come to pay homage, from far and wide,
at the mussolium of Sayyad Bashiruddin. But because of the
proposed Kadna Dam, Galiakot is about to be submerged in
deep water. A protective ring wall has been built to save
the shrines. :
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The common language is Bagri. a mixture of Rajasthani
and Gujarati. People in the interior find it quite hard to
understand Hindi, the language in which literacy is imparted.

An idea of the difference between the two can be had

from the following few sentences.

fesdt ; gwAT q@ @Y g @A @l fmar

FITEY ¢+ WA @ AT T FEE A oA |

fagedt : ar=oY FAAR F fAQ =y A, @i, AT, A1 FIY AGAS
T § |

amIsY : QI fAad gre ars) 1, @y, G0 § gd wew A5
T |

fardY : ga weAr ar Agy § wfFa fav WX FW FT & A12 9%
ST & ST Tuw Y gt faaar )

AMEY © AN HUA qT ITAT T GO HI@T LT FHIH FLAT 9 A1ET
1T 7 2q 3 FAY fgadr |

Relevant Statistics

T. Population Percent of Literacy

India 68,38,10,051 36.1
Rajasthan 34,102,912 24.0
Dungarpur 6,80,865 18.42

Mandsor (Madhya Pradesh)

The Malwa area is situated in the Plateau Region of
Madhya Pradesh. Mandsor forms parts of Malwa. The
climate is pleasant especially in the night. One of the
Mughals, who was a connoisseur of beauty, has observed
that there are three beauties in India :

Subh-e-Banaras, Sham-e-Audh, Shab-e-Malwa
(the mornings of Banaras, the evenings of Lucknow, the
nights of Malwa).
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It has black soil suitable for growing cotton, wheat and
other crops. Once the region was known as the granary of
India, It has been a trade and a manufacturing centre of a
fine type of cloth for quite a long time.  Since it was on the
trade route passing from the South to the North, it took a

cosmopolitan character.

It was a prosperous and peaceful region till 1765 when
the Pindari scourage visited it, disturbed and destroyed its
trade and scared away the travellers and the merchants. The
British forces intervened and they were welcomed as

saviours.

The largest number of tribals, about 49 lacs, are found
here. Most of them are Bhils. Like all tribes they dwell in
the forest, are hunters, herdsmen and do some farming on
the hill slopes. However most of them do not plough the
land as they consider it a sin ‘to tear the heart of the mother-
land’. Polygamy is an acceptable practice. Both husband and
wife can divorce each other if they find that they cannot pull
on together. Most of them bury their dead with the feet
towards the South. On the ninth day of the death a ceremony
is held to call back the soul of the departed. Women take
the remains or the ashes to the river, enter it and try to catch
a fish and an insect. .t is believed, that the dead would be
reborn from the womb of the women who catches them first.
Mahadeo is their most powerful Lord and their protector is

the Devi.

Mandsor passed through various hands in its long
checkered history. Bahadur Shah of Gujarat lost it to Huma-
yun in 1535 and ultimately it formed part of the Great
Mughal Empire during the time of Akbar and remained so till
1733. When Mughal power waned, it went under Maratha
suzeranity. Then came the British power and Mandsor

became the district headquarters of the Princely State of

Gwalior.
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Mandsor is economically quite well off because of its
poppy cultivation. It is an extremely colourful plant and its
fragrance pervades the whole region when in full bloom.
Poppy cultivation and making of opium is a full-time job. It
requires the attention of the whole family day and night. But
it is a paying crop and is known as the ‘Black Gold".

It raises other crops as well. It has now several cottage
industries like making steel utensils, ceramics, blankets and
its well-known slate-pencils. Because of its relative pros-
perity, migration to urban areas is almost nil. The villages

themselves have turned into small towns—with most of their
attractions.

Sitamau Block

The Block selected for the study (this is shown in the
map) was once a Principality, awarded to a Rajput ruler in
1701 by Aurangzeb. At the time its area was 209 sqg. miles
bounded on all the sides by other Princely States. It was

situated in the Southern Plateau of Malwa surrounded by
green hillocks.

It is now a sub-division of Mandsor district situated on
a small hill at 32 km from Mandsor. Several rivers flow
through it, has beautifyl lakes and is.dotted with historical
buildings. It has a high school, a Sanskrit Vidyalaya and the

well-known Shri Natnagar Research Institute founded by
Maharajkumar Dr. Raghuvir Singh.

The language on the whole is Hindi. One of its off
shoots ‘Malwai’ is a mixture of Braj-Bhasha, Gujarati, Dingal
(Rajasthani), Urdu and Marathi.

There is however some variation between the two as
can be seen from below :

et : gwdt y@ @t off gax @A ad faar )
qIeEY @ HY g@ FA oY, qop QI A e
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fordt @ e 2@ & fAq @sy A, @@, T ok w9
AT ITU 2 |

qrerd) @ g8 fAas T Aw, wreet AW, @, ot ¥ 59 wgaa
81 |

fesdl : g 9gAr @1 =g & wfEa fGq wx s 5@ ¥ 17 9%
ST € &Y mwy ot qg) faearn

ATAAT : AT QAT AT 907 TG T FTH FIET T 418 91F00) 3197
ST AT 2w AW AY e

Relevant Statistics

T. Population Percent of Literacy

India 68,38,10,051 36.1
Madhya Pradesh 52,13,17,17 22.1
Mandsor 12,62,416 31.2

Lucknow (U.P.)

Lucknow, the heart of Awadh, has remained famous
for its culture and sophistication. There is no definite record
to show as to when the district in its present shape was
actually formed. As everywhere else, tradition has much
to say about its origin. The original name of the city is
believed to be ‘Lakshmanavati or Lakshmanpur, after the
name of Lakshhman, the only, remnant of this tradition is
the ‘Lakshman Tila’ near the Harding Bridge.

The district of Lucknow lies almost in the centre of the
area between Ganges and Ghagra Rivers. Broadly speaking
it can be divided into three natural or physical divisions.
(a) Gomti basin (b) The Sai and its catchment areas,
(c) The Central upland on the higher watershed, running from
the north-west to the south-east and separating the two.

(1) Climate : Besides, Gomti and Ghagra, which are
the main rivers of the region, there are a number of tributa-
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ries. The district forms part of the great Indo-Gangetic
Plain formed by the deposits laid down by the rivers. The
soils are rich enough for the growth of all kinds of trees and
grasses found in this part of the Gangetic Plain. The best
soil is a mixture of two types in various proportion and is
known as dummat., The district is situated in the Sub-tropi-
cal region and its climate can be said 1o be the sub-tropical

monsoon tyne-.

(2) Historical Background : The early Sultans of
Delhi annexed Awadh (Lucknow and surroundings) to their
kingdom. When Babar becaime the first Mughal Emperor of
India, Lucknow was occupied by his son Humayun. After the
period of the great Mughals was over and regional king-
doms emerged, Saadat Khan Burhan-ul-Mulk founded his
dynastic rule as Nawabs of Awadh. With the death of
Shujaud-daula an epoch in the History of Awadh came to a
close. And then followed a region of weak Nawabs who
were destined to doom and reigned only in name. This period
had witnessed the emergance of East India Company with
growing poiitical influence. Wazid Ali Shah was the last
king of Awadh. He was weak and given to pleasure of
life. He failed to resist the pressure of British Residents.
On 14th March, 1856 he left Lucknow for Calcutta where
he lived as a prisoner of the British Raj till he died in
1887. Lucknow however, remained fairly important in the
political life of Awadh in particular and India in general, till
Indian Independence in 1947.

(3) Area and People: According to the census report
of 1951, the area of Lucknow is 9754 Sq. Miles. Thus in
U.P. except Rampur, Lucknow is the smallest district in point
of area. In 1951 the population of Lucknow was 11,28,101
out of which 6,07,577 was rural and 5,20,524 urban. The

district had 930 vnllages, avy _density of 1,156
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According to the figures of 1951 census, the follow-
ing is the percentage of different religicus communities
living in Lucknow :

1) Hindus 78.49,
2) Muslims 20.29,
3) Christians 0.69,
4) Sikhs 0.7%
5) Jains 0.089,
6) Parsis

(Zoroastrians) 0.019,
7) Budhists 0.0069%,

(4) It is mainly an agricultural district. Its mangoes
are internationally famous. The fresh fruits crops include
mango, guava, ber, etc.

(5) /ndustries : Lucknow has long been famous for
its industries. During the early 17th Century Awadh’s Calico
commanded a ready market in London. In 1640 the English
East India Company had established a factory at Lucknow
for the supply of Calico pieces woven at Daryabad, Khaiia-
bad and other places. The list of old time industries inclu-
ded lace work, gold and silver embroidery, chiken, kamdani,
zardozi, shoes, cotton bleaching and dyeing, ivory work,
gota and panni works, gold and silver work (leaves) etc.
Many of these industries are still in existence though in a
reduced form.

With the introduction of English articles in India, the
weavers, the cotton dressers, the carpenters, the black smiths
and the shoe makers suffered great set back.

It is reputed for its perfume and scented tobacco both
of eating and smoking type.

(6) Language : It is famous for the purity of its
Urdu language, mannerism and the choice of words. Using
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harsh language, whatever the occasion may be, is considered
a sign of ill breeding. If you throng an ordinary, illiterate
mango seller’s stall just looking at the fruit or enjoying its
beauty but not exactly buying anything, he would tell you
very politely ““Dear Sir, please make way for the breeze to
blow in". Though dialect is used in the rural area it has
the stamp of politeness and mannerism of the Urdu
Language.

(7) Growth of Literacy : In 1901 the overall percen-
tage of literacy in the distirct was 4.7, however in the city
it was 15.01 for males and 2.28 for females. The following
table may clarify the position further.

Year Overall%, Y%, of male 9% of female Rural
of distt. Literacy Literacy Areas
1901 4.7 (City) 15.01 (City) 2.28 2.88

1931 8.24 (Distt.) 12.3 (Distt.) 2.7

1951 (City) 46.43 (City) 27.7
(Distt.) 23.72 (Distt.) 13.41

Education seems to have been confined more or less
to those classes of people who had a tradition of learning.
The reason for the disparity in the percentage of literacy in
the rural and urban areas are obvious. Though the number
of primary schools increased in the villages, only the younger
generation benefited from them while those who were
illiterate or semi-literate continued to be as such. (11)
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CHAPTER IV
FINDINGS

Study : The relationship between the period of study
and level of literacy attainment

LANGUAGE :
1 Ability to read known words :

Ability to read fluently known individual words not
exceeding 4 letters, e.g. 7971, ATSY, BT is attained by 279,
of the learners by the end of 3 months or 70 hours.

If words longer than 4 letters or having joint letters,
e.g. wifam, qufsa, @gEar, F, @, & oAl
are used, fluency goes down sharply. The ability to read
individual words does not increase with the period of learn-
ing. The level attained at the end of 3 months remains
constant throughout even by the end of the 10th month
(Table 1). On the whole known words of 4 to 6 letters, and
with joint letters were read fluently by 589, haultingly by
269%,, and 169, could not read them at all by the end of
this period. (Table IA).

2. Ability to understand sentences :

Good understanding of simple sentences, provided
they are illustrated, can be acquired by a great majo-
rity of the learners (76%,) by the end of 3 months.

The percentage of such learners rises to 829 in the
9th month. (Table 2).
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3. However, it can be seen from Table 3 that this ability
is severely reduced if the sentences are wnillustrated. Only
579, could understand such sentences by the end of the
3 month period. It is only in the 7th month and after, (except
the last month) that more than 709, of the learners acquire

this ability.
4. Ability to understand paragraphs :

This ability increases with the increase of the learning
period. By the end of the 3rd month 639, were able to under-

stand the direct meaning of a paragraph, 809, acquired this
ability by the end of the 7th month and 849, by the end of

the 9th month (Table 4).

5. Ability to write down known and simple words
correctly :

e. g. IraF, a4, WA, AR, A, Arfa

This ability can be attained by a great majority of lear-
ners, more than 889, by the end of 3 months or 70 hrs.

This ability too remains constant, throughout. It does
not increase with the increase of the learning period.

{Table 5).
6. Ability to express in writing :

It seems very hard to acquire the ability to express the
message received even in a complete sentence. Only 6%
of the learners reached this level by the end of the 3rd
month. In the 7th month the percentage rose to 419, then,
unexplainably, it started dipping downwards. The percen-
tage of those who could express in a complete sentence
their understanding of the different messages received by the
reading of the paragraph remained meagre, 69, to 419,
throughout the course of learning. (Table 6).
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7. Ability to write down complete address :

This ability is attained by 559, to 619, of the learners
only from the 7th month onwards. By the end of the 3rd
month only 519 had acquired it. This low level of attain-
ment is understandable as writing ability is much more
difficult than reading comprehension (Table 7).

8. Ability to copy neatly :

A great majority of the learners, (739,) could copy
neatly by the end of 3 months. The level remained almost
the same throughout the course of 10 months (Table 8).

9. Abiiity to write down own words :

759, of the learers could write down simple words
of their own by the end of the first 3 months period. The
level of the ability did not change much throughout the
course (Table 9).

This ability is similar to writing down the name of an
illustrated object. Both Tables 5 and 9 present almost a
similar picture. The level was slightly higher in the first
case (Table 5) perhaps because each intended word was

represented by a visual symbol.

However what the learners wrote down on their own,
were short simple words like &1H, %+, HH, a9, AUTE,

zhrex, a4 elc. None wrote down a single joint letter
words and 5+ letter words were also rare.

10. Ability to write own sentences correctly and
legibly :

Understandably this ability is more difficult to acquire
than the ability to write down single words. This is what

Table 10 indicates. Not even 509, of the learners could
acquire it even by the end of the course, barring the 1-3

55



month period, 489, of the learners acquired it only in the
9th month. (Table 10).

ARITHMETIC :

11. Ability to write numerals :

The ability to write down numerals remained low even
up to the end of 6 month period; only 369, could write
down three digit numbers correctly which rose to 589, in the
7-9 month period. A much larger percentage were able to
write down correctly numerals of 1 to 2 digits. Only in the
7-9 month period and above 589, could write down all the
types of numerals correctly (Table 11).

But since it is common knowledge that most adults
can count upto 100, the difficulty might have risen due to
the fact that the numerals were dictated. This seems very
probable because the results of simple addition and subtrac-
tion are much better than writing down the dictated nume-
rals as shown in subsequent Tables.

12. Addition :

699, could add up correctly 2 D numbers, with ro
carry over, by the end of the month period. As time
went on this ability went on increasing, till 809, could
do so by the end of the 7-9 months period. 2 D numbers
involving carry over, were found more difficult and only
539/, could add them up correctly by the end of 3 months,
579, by end of 6 months and 699, in the 7-9 month period
(Table 12).

13. Adding up 3 D numbers was found much more
difficult with only 459, doing correctly by. the end of
3 months, the peak of 639, was reached by the end of the
8 month (Table 13).
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14. Subtractions :

{

Like addition more than 509, of the learners could
subtract 2 D sums, involving no carry over, even by the
end of 3rd month. Sums with carry over caused difficulty
on the whole with the result that 349, could do them correc-
tly by the end of 6th month and 59% by the end of the
9th month (Table 14).

15. But to learn to subtract 3 D sums took much
longer time, not even 509, (if the 1-3 month period is
ignored) could do such sums correctly even by the end of the
course. Only 479, could do them correctly in the 8th month
(Table 15).

16. Multiplication :

To acquire this ability took much longer than addition
and subtraction as it would have involved learning the multi-
plication Table. Perhaps therefore only 559 could multiply
correctly even such a simple figure as 3x3, by the end of
3 months. But as the learning period increased there was
increase in the ability as well, reaching a peak of 729 correct
in the 7-9 month period (Table 16).

17. Multiplying two slightly higher digits (7 x4) showed
almost the same result, 55% could do it correctly by the end
of the 3rd month and 699, by the end of the 7th month,
rising to the peak of 889 in the 9th month. (Table 17).

18. Problem solving type questions :

More than 609, did correctly problem solving questions
involving multiplication and division by the end of the 3rd
month. But surprisingly only 379, could do correctly in the
same period questions involving subtraction. The percentage
of those doing the subtraction question correctly remained
lower throughout the course than the questions invol-
ving multiplication and division. Perhaps the reason of the
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subtraction question proving tougher was that it involved
borrowing.

The ability to handle with confidence questions proving
multiplication and division by around 709, of the learners
was developed in the 7-9 month period. (Table 18).

The findings indicate a rather strange phenomenon that
the 3 month group shows much higher results in some of
the abilities than the 4 month group. Looking at the chart
we see that the 4 month group scores less than the 3 month
group in understanding of sentences, paragraph comprehen-
sion, expression in writing, writing of address, writing of own
sentences, subtraction and solving arithmetical prob-
lems.

This phenomena requires some explanation. The break-
down of both the groups is given below :

3 month group 4 month group

N % N %

49 53
With previous Edn. 14 29 20 38
In 15-19 age group 17 35 28 53
Males 38 78 44 83
Females 11 22 9 17
Non SC/ST 16 33 21 40
SC/ST 33 67 32 60

The 4 month group consisted of more learners with
some previous education and more of them belonged to
a younger age group, therefore its attainments should have
been better than the 3 month group. But out of the 53
learners as many as 20 of them did not respond to the
questions, or gave just a few responses. This seems to
be the main reason of their attainment level going down.
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Comparison of abilities by Non SC/ST and SC/ST
distribution of abilities by groups

Non SC|ST SC/ST
N=628 N=1146
Good Y, Good o
N N
1. Good in paragraph com- .
prehension 493 79 910 79
2. Good in expressing fully
in writing b7 9 121 11
3. Good in writing complete
address 3563 56 602 53
4. Correct in adding three
digit figures 376 60 651 57
5. Correct in subtracting 3
digit figures 290 46 467 41
6. Correct in multiplying
two numbers of 1 digit
each 4 406 65 757 66

The above Table shows that in paragraph comprehension
both the groups attained equal ability. In some, the non-
SC/ST group fared better than the SC/ST group, e.g., in
writing of address, addition and subtraction. On the other-
hand the SC/ST group showed better results in written
expression and multiplication. However, in the attainment of
the overall abilities both the groups fared almost equally
well.

Conclusion and discussion

1. Some functional literacy abilities, attainable in what
periods of learning and by what percentage of learners are

given on page 60.
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09

Literacy ability

Word recognition

Understanding of unillustrated
sentences

Understanding of a para
Writing own sentences correctly
Writing own complete address

correctly
Arithmetic

Adding 3inumbers with 3 digits
in each with carry over
Subtracting 3 digit figures
Multiplying simple numbers
like 7 x 4

Problem solving

Attainable
in by
3 mo. 849,
3 mo. 579,
3 mo. 639,
3 mo. 539,
3 mo. 519
3 mo. 459,
3 mo. 639,
3 mo. 559%,
3 mo. 539

Attainable

in by
7 mo. 759,
7 mo. 809,
7 mo. 449
7 mo 559,
7 mose 611293
7 mo. 469,
7 moz 699,
7-9 mo. 599,

Attainable

in

8 mo.

8 mo.

9 mo.

by

849,
48,

619%

63%
479

889,

Remarks

No further progress

No further progress

No further progress

No further progress



Summary and discussion

2. The results of attainments in the 9 areas of literacy
are presented visually in the ‘Learning Progress Chart’. It
will be seen that there is no logical uniform trend in learning.
There are ups and downs. In certain areas the first 3 months
or 70 hours of learning showed the highest results. But they
went down in other months. The Chart shows that there was
in general a steady increase in literacy abilities as time went
on and the 7th month was the peak period of learning.
Whenever there was a gain in the 8th or the 9th month it
was not startling. The 10th month was almost a total waste.

Therefore fresh rethinking about the duration of AEP,
the method of teaching and the reading materials supplied
to the Centres is called for.

3. Any of the Tables showing the month (or hours) and
the numbers of respondents who attended the centres for
particular number of months or hours could be studied.

For example Table 3 (p. 62) presents the following
picture :

* e.g. 1) understanding of unillustrated sentences
2) paragraph comprehension
3) ability to express in writing ideas comprehended
4) adding 3 D numbers
5) subtracting 3 D numbers.
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NO. OF RESPONDENTS

6 7 8 9 10
months months months months months
138 hrs 161 hrs 184 hrs 207 hrs 230 hrs

183 333 384 363 275=1774
109, 1997 229/ 209, 5%,=1009,
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The table shows that it speaks very well for the Pro-
gramme, at least in the four districts. A large number of
learners continued to attend the centres for a long period of
6 months and beyond. It could be argued that the attendance
was fictitiously marked as pointed out in different evaluation
reports, specially that of Gujarat (22). But if this was the
case the literacy attainments of the 6th, 7th, 8th, 9th and
10th month learners’ group would have been low. But
looking at the two crucial Tables No. 4 (Paragraph compre-
hension) and No. 7 (Ability to write down complete address)
it does not appear that this was the case. More than 749,
secured ‘good’ in paragraph comprehension and more than
half of the learners interviewed wrote their address correctly
and legibly in the 7 month period and beyond.

4. An attempt was made to compare the literacy
abilities as assessed by this study and those assessed by the
evaluators of the Maharashtra, Tamil Nadu, Gujarat, Rajasthan
and Bihar. Butthe method of assessment, areas of literacy
abilities assessed, learning period, and method of reporting
are so vastly different that any comparison becomes meaning-
less. There is an urgent need to evolve uniform method of
assessment and reporting.

Study B : Reading Interest of New Literates

It would be recalled that it was planned to interview
400 new literates to conduct this study. The actual number

interviewed was :

Non SC|ST SC[ST Total
M F M F

Bihar 31 — 26 — b
M.P. 29 18 33 15 95
Rajasthan 25 8 b 10 . 100
iR 18 13 44 25 100
Total 103 39 160 50 352
2997 W19 459, 159, 100

*+ St Xavier returned a much smaller number of completed schedules

than the others.
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The number of SC/ST was higher than non SC/ST as it
should be. But the number of males (263) was higher than
the number of females (89) which according to AEP policy,
should have been the other way round. But there were much
larger number of male centres in the states than female
centres, therefore, female NLs were available in lesser
number.

Limited reading experience

The reading experience of NLs was almost confined to
a primer reading everywhere during the entire 10 months
period. Only 339, in Rajasthan and 149, in M.P. read one
or two additional books while in the centre as can be seen
from the Table below,

Table 25

Percentage of learners reading primer & other books
while in the Centre.

State Primer Other books NR
Bihar 99 0 1
Rajasthan 55 33 12
M.P. 80 14 6
U.P. 100 0 =

The following four tables may be studied together to
have an idea of the final examination situation.
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Table 26

Responses of NLs whether examinations were held
at sessions end

State Yes No NR Tota/
‘Bihar N= 5 50 2 ANAriaEg
(%) 8 89 3 100
Rajasthan N= 78 19 3 100
(%) 78 19 3 100
M.P. N= 79 12 4 95
(%) 83 13 4 100
U.p: N=100 0 0 100
(%) 100 — — 100
Table 27

Responses of NLs whether they appeared in the
examination

State Yes No NR Total
Bihar N= 11 7 39 57
o 19 12 69 100
Rajasthan N= 73 25 2 100
% 73 25 2 100
M.P. N-—- 79 14 2 95
% 83 15 2 100
U.P, N= 100 0 0 100
% 100 —_ — 100
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received by them

Table 28
Responses of NLs w hether certificates were

State Yes No NR Total

Bihar N= 2 49 6 57
o 4 80 16 100

Rajasthan N= 10 81 9 100
9. 10 81 9 100

M.P. N — 95 b 100
o 0 95 5 100

U.P. N-= — 100 - 100
o 0 100 == 100

Table 29

Number of percentage of learners who took
the Examination and were declared literate,
according to Instructors

1981-82 1982-83
No. of No. of No. of No. of No. of No. of
Inst. learners learners Inst. learners learners
took declared took declared
examina- lit. examina- lit.
tion tion
196 2320 1852 3423 2485
N.R. 112 N.R. 71
N=84 —125
Average 28 22 27 20
per ins-
tructor or
Centre

The Tables show that except in Bihar examinations were
held in all the states and a dreat majority of the learners
appeared in them as well, so much so thatin U.P. 1009,
appeared in the exam. However, it seems that there is no
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policy of issuing certificates to the successful learners. In
U.P., though 1009, appeared in the examination none of
them received any certificate. In spite of this fact it seems
that there is a general policy to treat almost everybody ‘Pass’
who appears in the examination. Table 29 shows that on an
average 28 learners per centre appeared in the examination
in 1981-82 and out of them 22 were declared ‘Passed’.
Similarly 27 appeared in the examinationin 1982-83 and 20
were declared ‘Passed.” This may not be so out of tune as
the declared policy of government is not to make people
‘literate’ but to ‘cover’ them.

It is, however, these ‘Passed’, who are known as ‘new
literates’; and it is they with whom we are concerned.
As said earlier since they had read only a primer, when in
the centre, their reading experience was naturally extremely
limited and hence their exposure to the world of the printed

page.

Now the question is whether they got any follow-up
books to read, so that their reading interest, based on free
choice, could be studied. The following two Tables indicate

the position.
Table 30
No. of Titles of Follow-up Books on Various
Subjects Received by Supervisors

Bihar Rajasthan M.P.  U.P.

Sup=8 9 3 b5=—25

NR =5 2 2 3=12
Religion 2 5 — 1
Story 18 34 3 —
Civics 13 25 — 3
Health 7 9 — 6
Occup. 2 3 — -
Agri. 8 7 — 5
Cottage Ind. — — — 2
Total 50 83 S 117/
per supervisor 17 12 3 8




Table 31
No. of Titles of Follow-up Books on Various Sub-
jects Received by Instructors

Received Not received NR Total

Bihar N— 25 21 14 60
(%) 54 46 e
Rajasthan N— 42 10 1 63
(%) 81 19 =L
M.P. N= 18 10 3 31
(50) 64 36 L.
U.P. N= 22 7 135142
(%) 76 24 L

Out of 25 supervisors only 12 responded to the ques-
tion. It appears that they did receive a small number of books
on different titles for passing on to the instructors. Bihar
supervisors received the largest number of titles followed by
Rejasthan supervisors. Only 17 books were received bet-
ween the two U.P. Supervisors and the M.P. Supervisors
received just 3 books. However 769, of the instructors
received some books to pass on to the NLs. But 249, had not
received any. The two tables show that the number of the
titles received by the supervisors were meagre but quite a
large number of the instructors received books from their
supervisors. The 18 instructors in M.P. who said that they
had received books might have received them from the
supervisors who did not respond to the relevant question,
because the supervisor who responded had received only
3 story books, which apparently could not have been
distributed among 18 instructors.

It speaks well of the new literates that in spite of their
limited reading experience and very few follow-up books
available from the project office 200 of them out of the
353 interviewed, that is 579/, read some books as shown in
Table 32. It has been assumed that those who did not
respond (152) did not read either.
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No. of NLs who read Follow-up Books

Table 32

Religious Stories Health Agri Total NR Total
occup. respon- N
dents

Bihar — 5 3 - 8 49 57
Rajasthan 19 25 5 12 61 39 100
M.P. 53 10 — — 63 32 95
U.P. 37 13 8 10 68 32 100
109 53 16 22 200 162 352
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‘Bought by self — 319
Got from project = 217

Table 33
Frequency distribution of the subject of books read and their sources of
availability
Subject Bihar Rajasthan M.P. U.P. Total %
N=57 N=100 N=95 . N=700
¥ Self|Pro Self/Pro Self/Pro Self/Pro
Religious = = 51 b5 118 8 63 1 246 45.8
Story 28— 14 97 38088 30 10 199 371
Civics ' — g —_ — e —239 42 7.8
Health — 3 — 8 —  — — 9 15 2.8
Occup. = == — 2 — — 3 10 15 2.8
Agri. — — — 4 —_ - — 11 15 2.8
Cottage Eg— = — = — 4 4 0.7
Industries
Total 2 6 65 111 156 16 96 84 538 1009,



The books that they read were either purchased by
themselves or they got them from the project as shown in
Table 33.

We also see from this Table that the books most frequ-
ently read were religious books and then story books.  Just
because of the reading frequency in U.P. civics occupies the
third place. The reading of useful books, i.e. agriculture,
health, occupation and cottage industries, was almost negli-
gible. Out of 535 books read, 319 were purchased by the
NLs themselves and 217 were got from the project.

The reasons given for not reading books or reading just
one or two of them after leaving the centre were as shown in
Table 34

About one fourth of the learners did not keep on reading
because they could not read well. The other reasons of not
reading were that they couldn‘t get books, there was no
library and 209, had simply no knowledge that specially
written books were in existence. |f we club the responses
of cols. 4, 5 and 6 together, we see that 629, did not get
follow-up books to read.

Reading interest :

As discussed in Chapter |, it seems a very difficult ven-
ture to study reading interest of new literates. It would
depend on so many variables. Chief among them might
be :

1. previous exposure to titles and themes, for example
Ramayana & Mahabharat stories, Kissa Tota Maina,
Alha and Dholamaru are part of the milieu. So people
might be inclined to read such books simply because
of previous exposure;

2. availability of various types of books; unless this is
the case, there would be little chance to exercise
choice;

3. level of reading ability and the difficulty level of availa-
ble books. If the level of reading ability is low and the
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Table 34

State N Could not Could not No No know- No
read well get book Library ledge of money
availabi-
lity of
book
1 2 3 4 5 6 7
Bihar 57 21 6 19 11 12
Rajasthan 100 48 36 27 34 33
M.P. 95 12 14 11 9 3
U.P. 3 100 2 21 8 18 2
352 83 77 75 72 50
249, 2119/ 219 209, 149,




difficulty level of an available book is high that book
may not be preferred;

style and format of a book. A book on however ‘use-
ful” topic (e.g. agriculture) it might be, may not be liked
simply because of its uninteresting style or format.

It was found almost impossible to control the above

variables in the field situation. It was therefore decided to
try to ascertain the reading interest through the following
three sources hoping that these may take care of some of the
above variables.

a)

b)

Free choice, i.e. the types of books they actually read
after leaving the centre or becoming ‘new literates’,
(Table 33).

Projected interest, i.e., responses to the question what
types of books they would like to read (T. 35).

Controlled choice, i.e. their preferences out of the 10
books on different topics, presented to them (T. 36).

a) Table 33 clearly shows that out of the books
actually read by the NLs after leaving centre,
religious (45.8%) and story books (37.19,) occu-
pied the top position. Books on civics managed
to occupy the third position because of the reading
preference in U.P. otherwise hardly anybody
touched a book on this topic. The reading of books
on ‘useful subjects’' like health, occupation, agri-
culture and cottage industry was negligible; few
books were read on these topics. Their strong
interest in religion and story books is not only
indicated by the fact that they borrowed such books
from the project but they actually spent their own
money in buying them. Out of the total number of
books read (536), 319 were purchased by them.
Except 3 books purchased by NLs in U.P. on occu-
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pation, all were religious and story books. When
it came to borrowing books from the project library,
the NLs of U.P. did borrow a few books on other
subjects as well but in other states the choice
remained almost confined to borrowing religious
and story books, though it appears that Bihar and
Rajasthan readers had access to books on other
subjects as well (T. 33).

b) Their projected reading interests are shown in the
Table below.

Table 35

Frequency of responses regarding the types of books
NLs would like to read

Subject Bihar Rajasthan M.P. U.P. Total Y
Religion — 32 57 44 133 42.1
Story 4 22 60 36 122 38.6
Civics - - — - — —
Health 2 5 — 5} 12 3.8
Occupation 5 — - 1 1.9
Agri. 2 6 13 22 43 13.6
C. Industry — - - — p— =
N— 57 100 9500 352 100
NR— 51 44 4 1 100

These responses too are highly in favour of religious
and story books. A lukewarm desire to read books on agri-
culture finds the third place. Lut few seem to be much
interested even to ‘desire’ to read books on such ‘useful
topics’ as civics, health, occupation and cottage industry.
Another interesting fact which emerges from this Table is
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that it is not easy for all even to foresee what types of books
they would like to read. Out of the 352 respondents as many
as 100 did not even respond to the question, ‘What types of
books you would like to read ?*. 51 out of 57 respondents of
Bihar and 44 out of 100 of Rajasthan just kept quiet. Itis
true that few of the Bihar respondents had read follow-up
books, but the number of Rajasthan respondents having read
follow-up books was not so low (T. 32). Among both, the
tribals were in majority.

An interesting fact emerges from the combined study of
T. 32 and T. 35 which gives the following picture.

No. of NLs who No. of NLs who
read follow-up  could not project

books their reading
N interest
Bihar 57 8 51
Rajasthan 100 61 44
M.P. 95 63 4
U.P. 100 68 1

The figures clearly indicate that those who had less
reading experience found it difficult even to project their
reading interest. For example out of 57 respondents in Bihar
only 8 had read books and 51 failed even to perceive the
types of books they would like to read, whereas in U.P. 68
had read books and only 1 failed to perceive his future
interest. Therefore it seems reasonable to conclude that the
more the reading experience the more the ability to see ahead
and.verbalise the perception.

c) Ten books on seven subjects were left with 352
NLs to read all of them or whichever they liked to
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and give their preferences. 40 in Bihar, 62 in
Rajasthan and 12 in M.P. did not respond when
asked about their choice. Perhaps they did not
read them. If so (352-114) only 238 of them read
the books and responded. Their preferences are
shown in Table 36.

Table 36

Frequency of preference responses to
10 presented books

Subject  Bihar Rajasthan M.P. U.P. Total 9,
N=57 N=100 N=95 N—=100 352

NOOsr WN -

NR

Story 7 33 10201158300 36
Civics 7 9 S 105N 52 18
Religion — 15 53 60 128 15
Health 6 6 21 58 91 11
Occupation 7 1 10 64 82 10
Agriculture 5 7 19 30 61 7
Cottage Ind. 3 3 — 20 26 3

Total 35 - 74 236 495 840 100

40 62 12 = — —
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Total No. of Respondents—352.
NR=114, T. Responded (352—114)-—-238.

The books presented were

Religion : Dharmik Kahanian

Story : Jadu and Kahani ke akhar

Civics : Sab milkar and Apni sarkar ap chunen
Health : Achcha swasth, and Bachchon ke

rogon ke prarambhik ilaf



Occupation : Pumping set

Agriculture
Cottage
Industry

. Kutir Udyog

: Makai-Makka (Saukar Makka)

Story books were preferred by the largest number,
followed by books on civics, religion, health and occupation.
Agriculture and cottage industry received scant attention.
Civics occupied the second place only because of U.P. NLs.
Very few of the Bihar, Rajasthan and M.P. readers preferred
the books on the subject.

To get a total picture of the reading preferences of the
NLs as judged by the three methods of enquiry, the responses

are compared in the following Table.

Table 37

Subject Free  Projected Controlled  Cumula-
choice interest choice tive
i3 335 36
%o % % Yo
Story 31 38.6 36.0 37.2
Religion 45.8 421 15.- 34.4
Civics 7:8 — 18.0 8.6
Agriculture 2.8 13.6 7.0 7.8
Health 2.8 3.8 11.0 5.9
Occupation 2.8 1.9 10.0 4.9
Cottage Ind. 0.7 — 3.0 152
1€0 100 100 100

All the three methods of study show that what the NLs
actually read, said would like to read, and made their choice
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out of a number of books presented to them, consisted
mainly of story and religious books. The world of books on
‘useful topic’ seems to have little appeal to them. Some NLs
did show lukewarm interest in reading about agriculture and
civic problems. Compared to other states U.P. NLs seem to
have a little more interest in ‘useful subjects’.

Interest in reading religious books was more or less
found throughout, though the types of books differed as
shown in the Table :

Table 38

r

Frequency of most read religious books by ‘free choice

Books Bihar Rajasthan M.P. U.P:
Ramayana — 10 29 15
Geeta Gyan — 15 — —
Bharat Kathaen — 12 21 -
Bhajan Kirtan = — 17 30
Sunder Kand — — 56 -

Reading of Ramayana occurred almost in all states
except in Bihar, Bharat Kathaen was not found very popular
in U.P. Similarly Bhajan Kirtan wasn't read in Rajasthan and
Sunder Kand was found most popular in M.P.

One may get some idea of the elements in a book,
making it more easy and interesting to read and thus affecting
choice by studying the position of the relative preferences of
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the two books on civics and two story books which was as
follows :

Table 39

Reading frequency

Books Bihar Rajasthan M.P. U.P. Total

Civics
Apni Sarkar Ap :
Chunen 7 3 3 50 63

Sab Milkar — 6 28 b5 89
Story

Kahani ke Akhar 7/ 1 26 65 99
Jadu - 31 76 96 203

Apni sarkar ap chunen is a 1956 publication of Literacy
House, Lucknow. It is printed in 20 pt type black and is of
17 x27/8 size. It has plenty of black and white illustrations.
The text pages with an average of 242 words per page look
solid and discouraging to read. It deals with the why
and how of voting in a narrative form and gives election
symbols of a few large parties. According to Jamia Grading
Criteria (24) its difficulty index comes to 2.56 (tentative).

Sab Milkar is a 1983 publication of SRC Jamia. Itis
printed in 18 point black type, is of the same size as Apnj
Sarkar ap chunen. Each text page is preceded by a full page
half-tone illustration. Thatis each idea or message is com-
pletely illustrated. There is plenty of white space on each
page with an average of 88 words per page. It has the
theme that the social evils of our society like burglary, pick
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pocketing, communal riots, day-light murders can be fought
with group action. Individual efforts are not likely to meet
with much success. It is written in a story form. It has been
suggested at the end that newspapers are the best friends of
the public to help it to fight evil forces. According to JGC
its difficulty index comes to 3.75 (tentative).

Kahani ke Akhar is a 1980 publication of Literacy
House. It is printed in 18 point black and is of 18x22/8. size.
It has 10 short stories each of which begin with a half page
black and white illustration. Each page has rather full reading
matter with an average of 270 ywords per page. According
to JGC its difficulty index comes to 3.5 (tentative).

Jadu is a 1983 publication of SRC Jamia. It is printed
in 18 point black and is of 17 x27/8 size. Each text page is
preceded by a full plate double colour half-tone illustration.
The story is an adaptation of the well-known Japanese
version of the story in which a farmer finds a looking glass
in his field. As none of the characters have ever seen a
looking glass before, -t leads to all kinds of humorous mis-
understanding, ultimately dubbing it as magic. The story
concludes that magic in reality doesn’t exist; only we term the
unknown as ‘magic’. According to JGC its difficulty index
comes to 7.4 (tentative).

The level of language difficulty of the four books
according to Jamia Grading Criteria comes to :

Difficulty Index

Apni Sarkér Ap Chunen 2.6
Sab Milkar 3.8
Kahani ke Akhar 3.5
Jadu 7.4

The Difficulty Index indicates the number of words
causing one difficulty of comprehension. Thus according to
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JGC every.2.6 words causes one difficulty of comprehension
in Apni Sarkar, every 3.8 words in Sab Milkar and so on. The
DI shows that out of the two civic books Apni Sarkar was
difficult than Sab Milkar and Jadu was much more eacier
than Kahani ke Akhar. The reading frequency shows that
the easier books were read by more NLs than the difticult
books.

The high rate of preferring Sab Milkar over Apni Sarkar
Ap Chunen and Jadu over Kahani ke Akhar in addition to
the reading ease, points to the following elements which
make a book more preferable to the NLs,

1. Not too many messages given in lots of words,
but few messages conveyed in as few words as
possible.

Story style.

Plenty of effective illustrations.

Plenty of white space avoiding cluttered pages.

oA W N

A catching title e.g., “Jadu’ as compared to ‘Kahani
ke Akhar’.

The NLs were asked to indicate the reasons of less
liking some of the 10 books left with them. . Their frequency
of responses is shown in Table 40.

We see from no responses that the majority of learners
had not reached an educational level to form their opinion on
the short-comings. presented. The given responses 387,
were only a little over one-fourth of the maximum expected
responses i.e. 1408 (:52x4). One-third of the given
responses indicated that they found the language difficult
in the books presented to them and one-fourth show that the
subject matter was not found useful. Too small a print and
unattractive format were also considered a short-coming in

them.
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Tabie 40

Frequency of respohses to certain given short-
comings in the books

States N Langu- Print Topic Format
age too too not too not
difficult small  useful  appeal-

ing

Bihar 57 14 6 3 3

Rajasthan 100 47 40 33 28

M.P. 95 58 25 54 47

U.P. 100 9 11 6 3

Total 352 128 82 96 81-387

e 33 21 25 21-100

NR 224 270 256 271-1021

Summary and discussion

1. The study clearly indicates that the interest of great
majority of learners lay in reading story, and religious books.
Books on ‘useful” subjects like civics agriculture, health,
occupation had little appeal to them. It could be argued
that the reading interest was limited to the above two sub-
jects because they had no access to other types of books.
But Table 30 shows that this was not the case except in M.P.
where out of three, only one supervisor responded showing
that only three story titles were distributed. In all the other
states books on different subjects were available. Even then
Table 33 shows that except in U.P. they did not take much
interest in reading books on any other topic except story and
religion. Another strong indicator of interest is spending
one‘'s own money on books. We see from the same Table
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that out of the 536 books read 319 were purchased by them
and 316 of them were story and religious books. However
Table 34 indicates that 209 did not simply know that books
specially written at their reading level were available. 2497
did not do extensive reading as their reading ability was low.
And books on useful topics, usually tend to be difficult be-
cause of the idea of load or the need to follow instructions.
Most of such books are written in a cut and dry manner
as well, whereas the theme of religious and story books
(account of popular heroes like Alha & Gaderia Lohar)
are already known and it is not too difficult to grasp the
content,

Therefore if the intention is to develop among the
NLs the habit of reading ‘useful’ books, the following steps
may be taken.

a) Increase their reading experience which is generally
limited to reading a primer.

b) Make them aware of the availability of different
types of books.

¢) Make the books available to the learners exten-
sively.

d) Improve the style of writing and the get-up of such
books.

To be able to compete with story and religious books,
the books on useful topics need to be presented in a much
more attractive manner both in style and format and not in
a cut and dry and unattractive form like the book Pumping
Set Kutir Udyog and Makkai and so on.

Study C—Distribution of follow-up books

The responses of the distribution study have been
analysed and the Tables constructed. Certain pertinent infor-
mation from these Tables have been included in the Reading
Interest Study (Tables 30 to 33). But the study could not be
reported in detail due to lack of time,
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CHAPTER V

RECOMMENDATIONS

The period of imparting basic literacy should be re-
examined. It seems that attainments of major desirable
literacy levels could be attained by a great majority of
learners in a period of seven to eight months. The
additional months do not seem to add very much to the
levels.

The level of literacy for the 7-8 month period may
be fixed according to the parameters developed by the
study,

It seems that the follow-up models are not working
well and they are difficult to operate in practice, There-
fore, while the learners are in the Centre, in addition to
the primer, at least three more books should be made
available to them so that they have more reading
experience, develop a taste for reading and thus are in
a position to make use of the printed word as source
of pleasure and profit.

The SRCs and other agencies should bring out interest-
ing magazines and deliver them to the home of the
learners on an experimental basis for atleast one year.
This may prove to be the cheapest and most effective
follow-up programme.

Since many of the learners are not aware that books
specially written for them are available the SRCs and
other agencies should examine the suitability of such
books, even those brought out by private publishers
and if found suitable, should be brought to the
notice of the learners while they are still in the Centre.
The list of such books should be annotated.
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Universities and Colleges, Madras Institute of
Development Studies, 1983.

Ahmad, Mustaq and Kapoor, Kapil, Jamia Grading
Criteria, State Resource Centre, Jamia Millia
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10.

Annexure ‘B’

RESEARCH TOOLS

RELATIONSHIP BETWEEN THE PERIOD
OF STUDY AND LEVEL OF LITERACY

Identification Data of the Respondent :

N EY R ssnenrotnasesmcmimosmootanas: 2. Age........3. Sex...........
S ! B S Tl e e
Father/husbandis IName ... . i ese it voremios v oymsni=mawes
Professioniof the'respondent t.... ..o iiiisvens: casnsmensoncin

Previous education before joining the Centre (State
here whether went to primary school in childhood, If so
how many years).

Name of books the respondent has read since he
joined the Centre and upto the date of interview.

Record from the Attendance Register the following in-
formation. (This information is very necessary. There-
fore record as accurately as possible).

Month/year*  No. of meetings held No. of meetings
in the month attended

* Begin recording from the time he enrolled till the time he left.
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(There might be a recommended duration e.g. 2 hours
a day but try to ascertain from the instructor the actual
duration)

Information about the Centre :

(1)
(2)
(3)
(4)
(5)
(6)
(7)

(8)

9)

Male/female/mixed :......ccc... coiiviiiviniunonnnnnnee

Urban/semi-urban (Tehsil/Rural)
Qualification of Instructor................ Age.............

........................

What were the other inputs in addition to literacy.

According to instructor @ ........ cc.cooviiiiiiiiiei

According to |earnersizi wiv o il s e snaiss

When did the Centre start and when was it com-
pleted :

Started:... ..+ Sessenssees Cesiedens
Completed...... Vesnstiae sese
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INSTRUCTIONS TO THE INVESTIGATORS

Let the respondents read the instructions themselves
and do the questions. But if they do not understand
the instructions explain them and record whether the
instructions have been explained to the respondent or

noft.

In Q.1 write down F on top of words they read fluently,
H on those they read haultingly and cross out those they
cannot read.

Q.2 and Q.3 (a) and 3 (b) the first exercise is an
example. Explain them to the respondents and let
them do the rest. If they cannot do so even after the
example, explain and record the fact.

Q.4—you record their answers in the space provided.



Q.

Q.

1.

3

READING TEST

Word recognition
a1 faw wsat #1 92—

(Instructions explained/not explained)
aar, argy, §a, Aifag, afeaw, gufeq,
Z®H, FAl, VI, FAQAM, Ggaar, %,

Picture-Matching and word writing
fa=t Y @ M 3% T fagr —
(Could do the rest after the example/Could

not do)
T

(a) Sentence comprehension

A fad st araal &1 =ar § 9387 A1 I 3W@ AHT
q # fF ord fawer | amdw § o am@ @ g g, faw
@ ¥ GHW H AT qFHAT § |

(Could do the rest after the example/Could

not do)
af a=9 1 g faar @ g

T AT HLeeeoeese FTT TR |
fopae gt oeeeee @ e

AT er e ¥ Faer 4 T@'%l
ATHT qIOFe Foovver oo a7 |
YTZHY -+ ==+ F) VAT H 98 W 2 |
T AGFoovvnres @ e

AT FHFT oo @
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Q.

3 (b) = &t wex fRu 7w &, S9H & G T= F AMFL

FFT H U FU—

(Could do the rest after the example/
Could not do)

ATATET IFY AU @ 7,
g, aFdy, AT

faargy Sz fiyeeeeeee /R
qr, wiEy, YT

92

(%) E=  EERERTRERR LD a- ......... q’-‘r IET % 1

F9g, 7, EEY, AE, A7, F

Paragraph comprehension
= fadl arq #1 =a17 ¥ 987 A1 9@FT g5 F 99w
Gl

o frara ar, oF faq Y amq § o saF 93 § @y
FS W1 AE 9T | IEFT TFAAT AT AF X A @ AT |
ot & Zar adf mar | ag e 7y e a3 | Twl-
9@d 9g UF a9 § 9gAT | Jgf 9% UF ZET FAT 97 |

I TEmd & 9T 5 @3 F1 g@ ar ar 7@ 2 ceeeeeeesen
2. FAT-TAT ag gl 'Tgﬁ'f O T T T S

3 G{g]’ a’g q‘é’q]’ a’a‘r FqT 97 ? ....... S ioio o oA ere IS haia e ste olo o oTe

4. fEama a7 § i fagwd qgr 2o



Q.

5.

Writing Test

Ability to write own name and address

a-q';:r]' a—rq fa@-} ...........................................

STWT q‘a‘]’ ﬁ,"@} ............................................

.....................................................

Ability to copy neatly

qAFT FU

(F) ATTAUF AT ATAT | 98 AIA &1 AT @ |
qg FTH HIA FT AT HLH 14T 4T |

Ability to think and write words and sentences
of their own

(F) F1E N qi ez faar—



Numeracy

Dictate the following numbers. Ask them to

write in the space provided at the end.

9 63 9 63
26 94 26 94
39 115 39 1
47 875 47 875
L S e
Vi 25 7 25
+ 8 +20 + 8 +20
98 433 98 433
+43 313 ~-43 313
i +204 - — +204
qIIHT :—
9 17 9 17



ke

. 12,

. 18.

. 14,

=13 —147 =13 447,
JoIT FY 1 —

3 7 3 7
X 3 X 4 X 3 X 4

gargaTs ¥ @ 25-00  (25.00) ¥E A\ SEA
10 ®o 20 T (10.20) F =AY @A | AT IAF I
forad =l a9 |

25.00 25.00
—10.20 —-—10.20

c— et et ———

WEa ¥ 2 (2) WA F LY 6 (6) T gd | W FA
fFay Tad 37 98 7

6 6
X 2 X 2

gtz & a1F 60 (60) ¥ A | IEA gy g faw &1 10
(10) &% fax | aarsy sav faad fr=lt #1 q9-3q ¥4
fear ?

10) 60 ( 10) 60 (
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SCHEDULE FOR NEW-LITERATES
WITH BETTER READING ABILITY

Distribution of Follow-up books and Reading Interest

1
2
5.
6

Name of New-Literate..........coocvviviuvninnininnnnnn..
Age....ccccun..... 3.SeX.ceueernnnn. 4. SCST i iicezy ennes
O CCUPAtION neiisstmstsnsinaressrsoessnssmniessiseasonsonny
Centre's Address.....oovvevnivnieieniee e ieeieenncannn.

96

.....................................................................

ST AT &g A A qT 197 A fHarg 7Y, afz A% J1m
arg g ar Fargy |

FAT o+d § qAET A1 TE 97 7
FAT AT IqH 48 & 7
FAT ATTHT GTETT T FT THI0-97 frar ?

afz F7z SIS & A1 § 79 A€ fFara o & o FqAT
g% ATA qAIA AT ag AT aqrsy fr ¥ frarg sasr
wgi & fasy ?

g RIS ETS farat &

g g0 AT HT

......................................................................



................................................................
........................................................................
......................................................................

ST gETH A1TH 9EY & IAH ¥ AT $“r=r af gEqS aser
it aYT 34y ?

......................................................................
.......................................................................
.......................................................................

. afg T w15 gEASF g 9 AT FAT TGHT HWO0 4 AT :
f— (71 T AL &1 IF 9T TEXFAT (/) &7 fAama
T )

(%) ST ot S & qzAT Y sqiar O
(@) aasT & ¥ F1E gEa® 9@7 3 fag fady & 78 O
() @9E A, GEedr ¥ F1E gEAFIAT ALY § 0
() SI9HT FW ATT AT AT TG} F awHIC T

Fad fag gendr 7w g=@ geas wears §
S F srasy fad amar & a
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(%) snad org gEqF @y & fag daragiz O

(g) Er 1 SO PR P PR PP I SO A ARG A :

Q. 8. AT AaF afkar< ¥ ar freY dieq F qra &E gEAw & ¢
afz § &1 Far wawr arew ¢ fF ag fFE gH Ay gEad

g?
(39 @19 O B GEAF 913 @ §, FOAT R 9z |

g = fed & arz argd 1w fw AT | AT AT gAKT
FargAr 6 ZA% § ATTFT FA-FT A GEAH JS! A )

Q. 9. I gEH W HTH TE BT AX T ITH § KB &
qedqd AAA FAF 9 § A1 A T ATART EHT

gATE TS B i—
qEqF FT ATH g q2y qgFHT YATE T

....................................

.........................................................

..................

.........................................................

........................................................

Q. 10 H9H! FIF-FI7 &7 gEas w=S1 @A} AT Fq7T 7

(Ask the order of preference)
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Sl

2

ST gEFH  STTR! FAH A=H AL FAT AR FILT TG AT
fiF— (S w120 & 9AF A |y (V') & fAEn @ )

(%) geam @Y wrr wfeT O

(@) geaF & gard aga S @Y zafag agd H

wfeTg gt =
() gEaF IAAFT AG @AY .
() qEE @ § = AL -

(=) a7 FIIT

ST e ST &Y geqs TEAT AT §

.......................................................................
.......................................................................
.......................................................................

99



INSTRUCTIONS TO INTERVIEWER :

RN

100

1. Though the instructors are expected to fill in
the questionnaire themselves, spend some time
in explaining each question to them and then
let them do the questions themselves.

2. Q.6 & 16. There seems a tendency among the
instructors to mix up follow-up and course
books. Please emphasise that you are asking
about those books which new-literates are
expected to read themselves and not those
which are given to instructors to read-out to
the participants.

FRTAE T AL oveesocemsrneresassamnnniiis i
qfgE  FIgree e 3. G eeeeeeenens 4. FqiTeeeeeeee
BT T QI iee s 88 e iom S mih a0 iy i ke sl ainss
BT~ o e s sl maram vy 7RG e sonis s buaunion e

1. arax e faen &&= § frad 9@t F aifear fqar ?
a‘ﬁa 1981 a q’]’q.‘ 1982 a'$ -------- R I
ﬂﬁ'(’l‘ 1982 %- ;n-a’- 1983 T teerrrreetsenitiiietniiaL.,

2. FERNFAT W1 10 WA § foaY gead qz 97 § | 9%
amw fafay —



Q. 10.

. #1514 faer S gared gur @ S A aden o 9f ?

. afe s g ar feay alg aden § 93 o) S9% § frad

awe =faw gg ?

aderr ¥ 95 qraY st gy
1981-82 ¥ secsecsesties  eesees teesvrensne

1982-83 H  crrecceeenn Ll vl a etk

. TS A 9% Nf9T gu Iqwy swror g faar ?

. FATAGE AT T 2 F A Frefterg geqs fae & ?

(FrarAT & qaqa safwr & afafem, qgaed ¥ fo
g7y geawl ¥ g a9 7 g 9g)

. afg fa&Y qr w7 ?

FF RIS E\T“:[ Freoceeeneeainn. qé.ﬁ' —
T GG QA Foor e veooee AR AT

. ¥ WIAHT gEaF AR Fgi & faefy ?

.......................................................................

. FAT ET GEIHT & @A T I8 ATIHT 07 AY T8 9y ?

T EIATT TEqF AT AT F1 3 AT E fF ¥ I 6%
o ST 9g AT HIT ITH] Feg § g FT AW & ?

. ATHR A F @iy F faq feadr wree geas

fasft ot fradt gead sy Aaamed ¥ qiE) | A fra

101



Q. 13

Q. 14.

102

AT O AT —
E1 I C C FrEr g gEAw!
gear FY gEar
1081-82 H  rererreeenennees A
1982-83 W issssasenanasens, | lEvasasseerions

. ST HrEET gEA AT AqETEa F1 9gn ¥ fag /4, F4T

¥ 9 qrEr ¥ 9 AT § AT 9 IATT TR § HfeAr
g g ?

.....................................................................

§3 wrtaa geast & A fafed faeg s fa=arz &
AFATE AT § 98 9T & +—

.......................................................................

79 e geast & A fafed fae aned fasre
qIqTEAT T g § Ffe1E v g —

.....................................................................
.......................................................................

. FAT FITFT FEOHT gEaFi § A faet wfaar frard &

g gqmr A FHY B qEFHI § fe@mi AN E A FTF
A @y (/) w1 fFar e



(F) wIrT gEas aga aqsr gt §
zafaT AT gITT FT @A A
wfears gt § |

(@) o wfeT it g

() fawa &t == &0 & seqa T§l
forar strar |

(%) fawa agg &1 977 3% TE0 AT

() gEas! ¥ SIS AgT BT AT §
gafag 1t & 9gT § wfears
gt & |

(®) Ta% 7 fax 2@ § s g
g |

() &#F F1E HHY |

Q. 16. U FT wwiAT geaFi & A7 fafad fag el & qwe
frar o foe2 sl aqass fFar —

Tl gIu qEe FY TE IED ST gIYr AraEE #Y T% gEaw
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Questionnaire for Project Officers Distribution

of Follow-up Books

dEName s e e 9. Educational Qualification...........
3. Address Project Office.......... SN o 5 |~ S
A StAte .- couranisimnions ssosnsDa DISH e chiotnc et canaceessioos

1. smay fadaa & frad stg ez & 7 9 fFas 9t & wifemr
ferar =7 Fegl ¥ fFaw iz aregT g faswea —

FeEl ®7 gear Sl &Y gt g & qear
1981"82 a- esstscabeianeiale,  sesbesibesesee  sesseesss s
1982"83 a‘- ............... OO O IS A S O R GO IGO0

9. FAT HITH SIoFe H AT FT TATNGT a7 &1 A (arfeeh) & ?
3. FrITLOrAAr Mg [0 AN # FRaAT gEaF g I A7 & 7

4, ST AT 10 WA BT HIG GHICT FI AT § AT G 99 AT &
FAT ITY ATTHT FIAIT JEqH F1oT it § 7 (FIAAT § qreqd
vafasr & safafxam  aa@a & fag ava geasi § § f99 &
g 93 1)

5. afz qrcq gAY & A FRTF 7
&g TR A 1T T% AR 2

6. i feard gex qwax ¥ fawrdt & Fa1 IAFT @qN ¥ 9gw
AITHT TG WY SAAT 7

7. F4T AT BIATAT TEqF @7 W @I 2 7
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8. FT 7 WIAHT JEaF! H1 GAGT § qgT AT GALATZAY/
qgRF & T AT § ?

9. (F) 7 gEaHi 1 @A & fAT A5 1981-82 a9 1982-83
& awe § fraar wqar faer ?

(@) #AT AT FIT AT AT F| A TAFE FT HIATAFATHT
HIE AT & 7

10. ST wIEIAY gEas qqaIA &1 9gq4 & fag fa@dy & @ar
AT T GEIHT F1 AT & 9g 967 2 ¢ afe 78 ar #a0
Fror & 7
geq & fafed . —

11. Fa1 ATTHT BAIAT gEaHi & A9 faa) 78 sfaar faarg aar
&—IF (X FE FH FP FAIGT gEawl # fr@rd v g ar
g0 & A1 gl (/) F1 [T qaed ) w2 & wat aFa
gt wIAters gEadt 7 fewrd It & o1 wam & A GEr &
frarm @amEd) —

(F) TS G agd qas’ gl g I8 HFGTH
zafaT IFFT FWT FT WA H
Ffsars giar & |

(@) At wfeT g g

(w) faaa &1 AFF &0 & gEgT g
fewar war

(a) fawa a=g #1747 2% TE v |
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F A wEALH

() g=a=i Ft IS g7 BIEY gl &
zafan giegt &1 9ga § Ffearg

grar 2t
(®) g=a% 7 fa7 2@q § wFaT AE
BT

(s1) === ;g FHY

12. 1T FIFAHT TEIFT FI I IF HY TgA @ 7

18. T F1E fowarg ®z 1A g1 @ FF 7 IuF fqq w9 safFq
faraaiz grar & 7

14, Fa1 fenar =afFq FY g5qF F1 geq 397 93qr § ?

15. &9 MSFe F A T FIAaT g g gg, 9% ¥ §9 &
g fafax . —

FIFILH fqq 167 FTATT | 7799760 F o g wrenmg
qETF 1981-82 gETH 1982-83
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Questionnaire for Supervisors

T Name st conees 2. Educational Qualification............
3. Address of Project/Supervisor's office................
A SEAtal. evvse vu s BADISTIICE: - covuremimarasaimmslaasiee
Q. 1. &k fadza # frad wg & &€ 7 3A° frga okl
atfaar faar o g7 &1 & fFady ol @@T @iax
faser i —
HEY FT GEAT  GYGI AT AT WA & gEar
1981'82 iT ........... oo OOy OO ORI aoa
1982-83 T reererenees ool sisielessioeieinmis L lsiele e e s S emieIniete
Q. 2. 4T &4 e qAIT AT A NN F1 Tq&T oF T |
Q. 3. FAT g% g7 arer ¥l 1 wHrora faar sar & A Far
ST 9% 1981-82, 1982-83 H HET T IAFI FHTH
fe o ?
Q. 4. @EIWEAT WIg 10 WG # fRaAT gEE awe T a9
g7
Q. 5. S SN 10 A FT FIG GANH FI AT & AT AEAT AT

S Far 3AF 90 ATOET GreEq gES frwdy g 7
(wreterT & ard gafaFr & gear qagmEad F fae
7ex geawl ¥ § g 3 @@ 9g)
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10.

afz wrENT gEIF qIed gAY § A Far ¥ 7

ST ETAT gEAE saAl (fawdt & qar SAwr @der ¥
9ZE ATTHRY T AV SAIET E P

ST FIENT GETH H9HT fasdl & 3% g qgaEy 9%
Fg qg= § 7

() &9 &@T T GEAFT ®1 AF@EN TH GG £ |
(@) @9 I AFIAHT F1 I AT & |

() =AY argady g1 |

() *TE oa T —

afz wreterT  qEaF qEawTd A1 e faaat FeE gra
Al AFEET qF TP & 1 AT IAF AW AW 9
fafed :—

JETRTTT qiez faedet g aqr

afz afaFaz FaqmeR Faq ox sk g qarey &%
T §, Al ST FAHT GEF HOET ey g AT A987ET
9 ATEAT § 95 99 2 ? faeqre ¥ fafay —



Q)

8l

12;

13.

. 14

FTAT §3 FIATAT g1 ¥ A7 fafad {55 ek fa=e
¥ FFATEAT HIATAT ¥ 98 G & -

FIAT §T HIATAT geawt & a1 fafad fag anad fa=a<
# Q1A B TG HOAE AHT Al § i —

FIT ATTHT FTATAT qeaahi § A1 fad st faarg &Y
g1 AT &€ FAY g HAET gEAH § fg@rd v g ar
Fo & A1 G (/) F1 fre awEd | g e FH
FFT @ FEIGT gEawt f fawrd ad QO wam &

AT (1) F1 Az @ | qFGL | FS

(F) wrErAT gEqT aga qast
zafau IF8T g9 FT @T
FfEA1E grar g |

(@) wrar wfza g

(7) fawa £ Q=F T F ST TG
femar wrar |

(%) faua a5g &1 a7 SF & grar

(F) geaFi #Y BAIE agd SIE Gt @
zafau gigt &1 99 & Ffz1s
gar g |

(®) gea® T fa= d@F # aFds
qgl gId |

(1) &Fx ®1E FAT -——

9z F A1E FAT FAAT geqan  Aq@reAy § arfag & o
sty & 7
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Q. 15. afz 71§ geas @1 w7 ar w9y @ wwd frg Fh
frragre grar 2 ?

Q. 16. FTar 7 faet gaar Afwr . —

AIHT AFAIAU F g Frat wreter geas EEifExer
7% 719 fafed . —

FHIATAT GETHT & ATH FIAAT TEAFT F AR
1981-82 1982-83

Q. 17. s9q fFadt wrdverT geas Peg § foa-feq a1 o) 7
F9AT T qear fafay o

TEREAA F FGIAR T A -FEA qTLFA F7 e

1981"82 a- ................... CROL IO I ) S S e
1982-83 ﬁ- ..................................................

T IR FT A & fafg o oo
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Annexure 'C’

Topics and Subjects on which books were
produced upto 1979

Agriculture

—Increased Production
—Use of Tractor
—Fruit Preservation
—Masale

—Bee Keeping

—Goat Rearing

—Rat

—Desert Cultivation
—Horticulture

—All Cereals
—Poultary Keeping
—NDiseases of Crops, Animals and Fowls
—OQil Seeds
—Vegetable Growing
—Kitchen Gardening

Biographies

—-Scientists
—Freedom Fighters
—Engineers
—Gandhi Ji

111



142

—National Leaders
—Kings and Rulers

— Famous Writers

Civics
— Our Country
—System of Government
— Story of Civilization
—Freedom Struggle
—Family Life
—National Unity
—Ideal Village
—Population Education
—Indian History
—Village Panchayat

General Knowledge

—Post and Telegraph
—UNO

—Labour Laws

—Story of Transportation
—Tribal Children

Geography

—Rivers
— Mountains
—States-Provinces



——The Earth
—~Qur Neighbour
—Railways
—Roads

—Ships

Health
— Qur Body

—Heart Diseases

-—-T.B.

— Cataract

-—Rabbies

—Self Treatment could be Dangerous
—Blood Examination

—Dadd

—Dental Care

—Accidents could be Avoided
—NMalaria

—Kala Azar

—Dangers of Smoking

—Loo

—Flies

—Child Care

—Balanced Diet
Small Industries

—Silk Worm
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—Toy Making
— Cane Craft

Science

—Planets

—Light

— Qil Exploration
—Water

—Air

—Minerals

—Atom

—Birds and Animals

Stories
—Folk Stories
—Folk Songs
- Modern and Ancient Stories with Social

Values

Religions and Ethics

-—All Religions
—Religious Places—OlIld and New
—Religious Festivals

—NMoral Lessons and Stories.



Annexure ‘D’

10 BOOKS SELECTED FOR THE READING

Book
Publisher
Topic

Content

Format

Book
Publisher

Topic

Content

Format

INTEREST STUDY

: Bachchon ke rogon ka pararambhik Ilaj
. Literacy House, Lucknow, 1981.
. Health

: Names of medicine, doses and first aid

treatment of a number of common ailments
of children like cough and cold, diarrhoea,
contagious skin diseases, malaria, anea-
mia, etc.

: A booklet of 20 pages, size 20 x30/16.

Printed in 16 point type on ordinary paper,
no illustration but ample white space, un-
illustrated cover page, price Re. 0.30.

. Achcha swasth kaise

: St. Xavier Institute of Social Services,

Ranchi, 1981.

: Health

: Symptoms and treatment of night blind-

ness, treatment of burns, swelling of legs
of women, cleanliness to teeth, leuko-
darma, cleanliness of the nose, fracture,
pulse rate, etc.

: A book of 16 pages, size 22 x26/4. Prin-

ted in 16 point type with black and white
line drawing illustrations, length of lines
7 inches/16 cm, title cover unillustrated
with only the name printed in red ink.
Price Rs. 1.50.
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Book
Publisher
Topic

Content

Format

Book
Publisher
Topic

Content -

Format

Book

Publisher

: Pumping set
: Rajasthan Vidyapith, Udaipur, 1983.

1 Agriculture

: Usefulness of a pumping set, how does it

work, Horsepower, how much water would
be needed according to the area of the
field and type of irrigation, rate of water
delivery, how to set up and operate the
pump, minor repairs, etc.

: A book of 28 pages printed in 20 point

type on ordinary paper size 20:x30/8.
Line drawing, rough sketches of the pump
parts, cover page illustrated in one colour,
Price Rs. 1.50.

. Makki, Makka, Shankkar Makka
: Rajasthan Vidyapith, 1982.

. Agriculture

: Improved varieties of maize, how to sow

it, fertilizers needed, type of soil, diseases
and pests control.

: A book of 26 pages, size 20 % 30/8. Prin-

ted in 20 point type, black and white line
drawing and half tone illustrations, plenty
of white space. Cover page in one colour
with an indistinct photograph on it. Price
Rs. 1.50.

. Kutir uddoygon ke lie bankon se karz ki

suvhidaen

: Literacy House, 1983.



Topic

Content

Format

Book
Publisher

Topic

Content

Format

Book
Publisher

Topic

Content

: Village industry

: Types of village industries which could get

bank loans, conditions of loan, etc.

: A booklet of 8 pages. Rest same as Book

No. 1. Written in the form of a thin story.
Price Re. 0.40.

: Apni Sarkar ap kaise chunen
: Literacy House, 1956.
: Civics

: What is vote, why to vote, who is a voter,

women franchise, election to different
bodies, how to vote, party symbols, voting
carefully, etc.

: A book of 50 pages, size 17 x27/8. Prin-

ted in 20 point type with plenty of black
and white line drawing illustrations. Full
cluttered pages. Cover page in three
colours. Price Re. 0.75.

: Sab Milkar
: Jamia State Resource Centre, 1983.

: Civics

: Combined action can meet the threats of

our social security. An individual, may
find himself unable to face a thief, a pick
pocket, riotiers of communal fights, but
joint action can curb their activities. Lean
to media, they are our greatest suppor-
ters.
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Format

Book
Publisher
Topic

Content

Format

Book
Publisher
Topic

Content

Format

: A book of 50 pages, size 17 x27/8. Prin-
ted in 18 point type on white printing
paper, with an illustrated full page draw-
ing facing each text page. Plenty of white
space. Cover page in two colours. Price
Rs. 3.50.

: Dharmik Kahanian

: Jamia State Resource Centre, 1983.

. Religion

: Religious stories having morals relevant to
present day life problems, embrassing that
religion and religious leaders not only
supported behaviour helpful to maintain
an orderly society but some were willing
to even sacrifice their lives for it.

: A book of 40 pages. Size 20 % 30/8. Prin-

ted in 16 point type. All pages illustrated
with black and white line drawing pictures,
having lots of white space. Cover page
in two colours. Price Rs. 3.00.

. Jadu
: Jamia State Resource Centre, 1983.

. Story

: Adaption of a Japanese story with a moral

in the end—magic is another name of
ignorance, if we don’t understand the
cause of an event we tend to term it as
magic.

: A book of 46 pages. Size 17 % 27/8.

Printed in 16 point type. An illustrated
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Book
Publisher

Topic

Content

Format

full page drawing in double colour facing
each text page. Plenty of white space.
Cover page in three colours. Price
Rs. 3.560.

: Kahani ke Akhar
: Literacy House, 1980.

. Story

: A number of stories with moral. Some

dealing with health and transportation
problems in the form of a thin story.

: A book of 36 pages. Size 18x22/8.

Printed in 18 point type. Half page black
and white line drawing illustrations. Cover
page in three colours. Price Rs. 1.25.

TOPICS OF THE SELECTED BOOKS

1. Health
Agriculture
Village industries
Civics

Religion

OY R OL IR O SR T

Story
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LIST OF INVESTIGATORS

Annexure ‘E’

Name

Designation & Place

Qualification

Experience

Shri G.K. Joshi

Shri C.S. Choudhry

Shri Suhshil Dashora

Shri Shyam Nandvana

Shri Bhawar Lal Gujar

Project Officer, Rajasthan
Vidyapith, Udaipur

Co-ordinator, Rajasthan
Vidyapith, Udaipur

Asstt. Director, Rajasthan
Vidvapith, Udaipur

Sr. Lecturer, Janata College
Rajasthan Vidyapith, Udaipur

Jr. Lecturer, Janata College
Rajasthan Vidyapith, Udaipur

M.A. (Hist.)) B. Ed.

Methodology
M.A. (Hist.), B. Ed.
Evaluation &

Measurement

M. Com., L.L.B

M.A. (Eco.)

M.A. (Hist.)

36 years

36 years

8 years

8 years

8 years
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Narmne

Designation & Place

Qualification Experience

10.

119

12.

13.

Shri Wigar Anjum

Shri Jitender Pal Singh

Shri Nitya Nand Jha

Shri Rajeev Kumar

Shri Manojit Ghosh

Shri Gopal Singh Kalokoti
Shri Rakesh Kumar

Shri P.K. Sundriyal

Research  Asstt.

Ranchi

Research  Asstt.

Ranchi

Research  Asstt.

Ranchi

Research  Asstt,

Ranchi

Project Officer
Ranchi

Lit. Statistician

XISS,

XISS,

XISS,

XISS,

XISS,

B.A. (Hons.) P.G.D.R.D 4 months

B. Sc., P.G:D.R':D. 3% months

B.A. (Hons.), P.G.D.R.D. 3% months

B. Sc., P.G.D.R.D. 4 months
M.A. (Eco.), M.B.A. 4 months
M.A. (Eco.) 6 months
M.A., (Pol. Sc.)

M.A. (Eco.) 5 years



Annexure 'F’

EX-COMMUNICATION INSCRIPTION
ON A STONE SLAB

2983 geEat

ETAUH F1A (YOer) aeg AFKIUF G {1 QAT a78
fawawr @ia arfes @3 &1 won affag @A Mag faar =
QAT qEIE & T@H qT @ | FAFT WSISAT UF g Max @A | g @1
& 9g A1 AMAR FI AT T 7@ qrdardy ady | goer Afa
faarst & srgare garuw | g8 |13 &1 03 go1 FT feqiw
18-4-83 & guer wATS & famrst faara &< fear war

wiEt & AW
gl AT
HIgar arar
& g
A dig
iz T

g3
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Table 1

Fluency in word recognition

Distt.

TN

1-3 months

4-6 months 7-9 months 10-+months
4LW 5-6LW JLW 4LW 5-6LW JLW 4LW 5-6LW JLW 4LW 5-6LW JLW
Ranchi 477 20°%, 129 9% 219% 15% 99% 229 13% 10% 229% 149 109
Dungarpur 434 289, 139 13% 219% 149, 69, 239 13% 249, 139 89,
Mandsor 370 28% 17% 9% 28% 19% 11% of, 22% 13% 309% 219% 13%
Lucknow 493 339, 429, 89, 239 22% 11% 23% 22% 119% 259 23% 119%
Total 1774 279 219, 10% 239 18% 99 24% 18% 109 25% 189 109
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TABLE 1A

Percentage of words read correctly/not read

1-3 months 4-6 months 7-9 months 10-+months

F H X F H X F H X F H X
4 |etters words 27 3 3 23 6 5 24 5 3 25 6 4
5--6 letters words 21 13 8 18 15 9 18 16 9 18 14 9
Joint letters words 10 10 5 9 6 11 8 6

9 9 6 10

Total

589, 269, 16

509%, 309,

209,

529, 309% 18%

80

549, 259, 19%

79
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Table 2
Understanding of Sentences (illustrated)
Distt. TN 1-3m 4 m 5m 6 m 7 m 8 m 9m 10 m
Ranchi 477 N=24 N=1 N=4 _Nf;13 N=50 N=71 N=150 N=167
G=18 G=0 G=2 G=9 G=33 G=56 G=125 G=133
86% 0% 509% 699, 729, 7855 80%, 809,
Dungarpur 434 N=5 N—19 N=29 N=56 N=96 N=96 N=79 N=54
G=5 G—15 G=16 G=36 G=58 G=73 G=64 G=41
1009, 78%, 53% 64% 609%, 76%, 819% 759,
Mandsor 370 N=22 N—=33 N—86 N=84 N=23 N=39 N=850 N-=33
G=13 G=19 G=38 G=35 G=12 G=12 G=26 G=17
59% 57% 449, 429, 529, 31% 82% 529,




Distt. TN 1-3 m 4m 5m 6 m 7m 8m 9m 10 m
Lucknow 493 N=1 N=0 N=15 N=30 N=164 N—178 N—84 N=—21
G=1 G=0 G=13 G=22 G=150 G=145 G=83 G=21

1009, 09, 87%,  73% 9119/ 819, 9894 1009,

Total 1774 N=49 N=53 N=134 N=183 N-=333 N=384 N=363 N-275

G=37 G—=34 G=69 G=102 G--253 G=286 G=298 G—212

769 649 519%, 5669, 769, 749, 829, 279

G—good
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Table 3

Understanding of Sentences (unillustrated)

Distt. TN 1-3 m 4 m 5m 6m 7 m 8m Sm 10 m
Ranchi 477 N=21 N-=1 N=4 N=13 N=50 N=71 N=150 N=167
G—=18 G=0 G=2 G=8 G=32 G=45 G=114 G=107
869, 0% 50% 629, 649, 639, 769, 649,
Dungarpur 434 N=5 N=19 N=29 N=56 N=96 N=96. N=79 N=54
G=3 G=11 G=25 G=42 G=81 G=87 G=66 G=48
609, 589, £69, 75%, 949, 90% 949, 899
Mandsor 370 N=22 N=33 N=86 N=84 N=23 N=39 N=50 N=33
G=6 G=11 G=22 G=23 G=7 G=10 G=15 G=7
279 339% 2594 0 2795 309, 269, 309, 21%,




o Distt. TN 1-3m 4m BEm 6 m 7 m 8m 9m 10m

Lucknow 493  N=1 N=0 N=15 N=30 N-164 N—178 N=84 N=21
G—1 G=0 G=12 G=21 G=130 G=139 G=74 G=17
1009 09 809 709  79%  78%  88% 81Y%
Total 1774 N=49  N—53 N—134N—183N-333 N—384 N=—363 N=275

G=28 G=22 G—61 G=94 G=250 G—281 G=269 G=179
579, 429 46% 519, 759  73%  74%  65%
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Table 4

Paragraph Comprehension

Distt. TN 1-3m 4 m 5m 6 m 7 m 8m 9m 10 m
Ranchi 477 N=21 N=1 N=4 N—138N=—500N—71SSN="150FNE=1(67
G=18 G=0 G=—2 G=100 G=240G—49 G =121 G—119
859, 0% 50% 77% 489, 69% 81% 1%
Dungarpur 434 N=5 N=19 N=29 N=56 N=96 N=96 N=79 N=54
G=4 G=10 G=23 G=40 G=71 G=79 G=71 G=50
80%  53% 79% 72%,  74% 829, 90% 92%
Mandsor 370 N=22 N=33 N=86 N=84 N=23 N=39 N=50 N=33
G=8 G=22 G=5b6 G=b65 G=16 G=17 G=31 G=2
369  67% 64% 66% 70% 44%  62%  70%
Lucknow 493 N=1 N=0 N=15 N=30 N=164N=178 N=84 N=21
G=1 G=0 G—15" "G=300G=157 G—1640G—81 G —20
1009, 09, 1009 100%; 9625 9208 969, 959/¢
Total 1774 N=49 N=53 N=134 N=183 N=333 N=384 N=363 N=275
G=31 G=32 G=95 G=135G=268 G=309 G=304 G=212
63% 609%, THIYA 749, 809, 809, 849, 76%
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Table £

Dictation
Distt. TN 1-3m 4-6 m 7-9m 10 m
Ranchi 477 N=21 N=18 N-—-271 N=167
G=17 G—=15 G=220 G=135
81% 83% 81% 81%
Dungarpur 434 N=5 N=104 N=271 N-=54
G=5 G-—88 G=230 G-—-47
1007, 859, 859, 879,
Mandsor 370 N=-22 N=203 N-==112 N--33
G=20 G=175 G--103 G=28
919, 869, 929/ 85%,
Lucknow 493 N=1 N-—45 N=426 N=21
G=1 G=38 G—=390 G=19
1009, 849, 929, 909,
Total 1774 N=49 N=370 N=1080 N=275
G=43 G=316 G=943 G—=229
889, 859, 87%, 839,
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Table 6
Ability to express in writing
Distt. TN 1-3m 4 m 5m 6 m 7 m 8 m 9m 10 m
Ranchi 4777 SN =2 TN =1 N=4 N=13 N=50 N=71 N=150 N=167
"G=0 G=0 G=0 G=3 G—=6 G=8 G=10 G—=16
0% 0% 0% 23% 12% 129% 7% 1 %
Duangarpur 434 N=5 N=19 N=29 N=56 N=96 N-=-96 N=79 N-=54
G=0 G=2 G=1 G=6 G=6 G=14 G=6 G=12
0% 11% . 3% 1% 6% 15% 8% 229%
Mandsor 370 N=22 N=33 N=86 N=84 N=23 N=39 N=50 N=33
G—-3 G=5 G—=3” G=9 G=5 G2 G—1 G=5
149%  15% 12% 1% 22% 5% 2% 15%
Lucknow 493 N=1 N=0 N=15 N=30 N=164 N—-178 N=84 N=21
G=0 G=0 G=3 G=11 G=119 G=28 G=18 G=3
0% 0%  20% 37%  72% 16% 21%  14%
Total 1774 N=49 N=53 N=134 N=183 N=333 N=384 N=363 N=275
G=3 G=7 G=14 G=56 G=136 G=52 G=35 G=36
6% {11397 109% 319, 419, 149, 109, 139,
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Table 7

Ability to write down complete address, legibly

Distt. N 1-3m 4 m 5m 6 m 7m 8 m 9m 10m
Ranchi 477 N=21 N=1 N=4 N=13 N=50 N=71 N=150 N=167
G=11 G=0 G=2 G=8 G=19 G=31 G=79 G=83
529 094 509, 629 309, 449, 539, 509,
Dungarpur 434 N=5 N=1 N=29 N=56 N=96 N=96 N=79 N=54
G=4 G=8 G=11 G=24 G=40 G=52 G=49 G=30
809, 429, 389%, 439, 429, 549, 629, 569,
Mandsor 370 N=22 N=33 N=86 N=84 N=22 N=39 N=50 N=33
G=9 G=12 G=23 G=29 G=4 G=12 G=25 G=20
419, 369%, 278 359/ 1795 319%, 509, 619,
Lucknow 493 N=1 N= N=15 N=30 N=164 N=178 N-84 N=21
G=1 — G=9 G=22 G=120 G=128 G=69 G=17
100%  —  60%  73% 739 720, 829 819
Total 1774 N=49 N=53 N=134N-—=183 N=—-333 N-—384 N=363 N=275
G=256 G=20 G=55 G=83 G=183 G=243 G-—222 G=150
51%  36% 419 45% 55% 58y 619 b5/
- > A
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Table 8

Ability to Copy Neatly

Distt. TN 1-3 m 4-6 m 7-9m 10 m
Ranchi 477 N=21 N=10 N=271 N=167
G=14 G=14 G=226 G=—427
67% 78%, 839, 769,
Dungarpur 434 N=5 N=104 N=271 N=—=54
G=1 G=56 G=175 G=30
80%, 5497 659, 56%;
Mandsor 371 N=:22 N=203 N=112 N-=33
G=17 G=153 G=82 G=25
779, 76%, 73Y%, 762
Lucknow 493 N=A N=45 N=426 N=21
G—= G=31 G=321 G=17
1009, 699, 75%, 819,
Total 1774 N=49 N=370 N=1080 N=275
G=36 G=254 G=804 G=199
73%, 699, 749, 72%




141

Table 9

Ability to write own words legibly and correctly

Distt. TN 1-3m 4-6 m 7-9m 10 m
Ranchi 477 N=21 N=18 N—271 N=167
G=18 G=11 G=210 G=129
859, 6197 7795 779%
Dungarpur 434 N=5 N=104 N=271 N=54
G=4 G=69 G=192 G=250
809, 669, 249 839%,
Mandsor 370 NE=22 N=203 N=112 N=33
G=14 G=-160 G=92 G=23
649, 789, 829/ 709,
Lucknow 493 N=1 N=45 N=426 N=21
G=1 G=38 G=349 G=18
1009%, 849, 829, 869,
Total 1774 N=49 N=370 N=1080 N=275
G=37 G—278 G—=843 G—=220
25%; 759 7894 809,
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Table 10

Ability to write down own sentences correctly & legibly

Distt. TN 1-3m 4m 5m 6m 7m 8m 9m 10m
Ranchi 477 N=21 N=1 N—4 N= 13N —508NN="57 N—=150 N=167
G—16 G=0 G=1 G=9 G=17 G=30 G=87 G—-91
769, 094 259, 699, 349, 429, 589, 549,
Dungarpur 434 N=5 N-—-=19 N=29 N==56 N=96 N=96 N-=79 N-—-54
G=3 G=8 G—=11 G=25 "G=45" G=13" "G=30 G=21
609, 429, 38% 459, 47%, 149, 3795 39Y%,
Mandsor 370 N=—=22 N=33 N=86 N=84 N=23 N=39 N=50 N=338
G=6 G=11 G=22 G=33" G=7 G=10 G=15 G=7
27%, 339%, 2695 2795 309, 259, 309, 2119
Lucknow 493 N=1 N=0 N=15 N=30 N=164 N=178 N=84 N=21
G=1 G=0 G=11 G=14 G=78 G=98 G=44 G=13
1009%, 0% 73% 479, 489, 559, 529 629%,
Total 1774 N=49 N=53 N=134 N=183 N=333 N=384 N=363 N=275
G=26 G=19 G=45 G=71 G=147 G=151 " G=176" G=132

539%, 369%, 349, 389% 449 399, 489,

489%,




Table 11

Ability to Write Numerals

Distt. TN 1—3m 4—6m 7—9m 10m-+-
1D 2D 3D 1D 2D 3D 1D 2D 3D 1D 2D 3D
Ranchi 477 N=21 N=21 N=21 N=18 N=18 N=18 N=271 N=271 N=271 N=167 N=167 N=167
G=14 G=15 G=15 G=15 G=13 G=10 G=195 G=203 G=154 G=118 G=120 G=104
67% 719 719, 839/ 729/ 569, 729 759 57 719 729 629
Dungarpur 434 N=5 N-=5 N=5 N=104 N=104 N=104 N=271 N=271 N=—271 N-—=54 N=54 N=54
G=2 G=2 G=1 G=26 G=26 G=14 G=76 G—=76 G=45 G=15 G=14 G=7
40% 409, 204 25Y% 25%; 23% 28% 28%; 12% 28% 26% 18%
Mandsor 370 N=22 N-—=22 N=22 N=203 N=203 N=203 N=112 N=112 N=112 N=33 N=33 N=33
G=10 G=10 G=7 G-79 G—-89 G=65 G=73 G=73 G-=-54 G=10 G=9 G=7
459, 459, 32%; 449 449 32%; 659% 659%; 489 30% 27%; 21%
Lucknow 493 N=1 N-—=1 N=1 N=45 N=45 N =45 N=426 N=426 N=426 N=—21 N=21 N=21
G=1 G=0 G=0 G=42 G=45 G=44 G=387 G=397 G=371 G—1% G=17 G=15
1009 0% 0% 980« 1009% 98Y% 91% 93Y% 87% 81% 81Y% d194
Total 1774 N=49 N=49 N=49 N=370 N=370 N-=-370 N-—-1080 N=1080 N=1080 N=275 N=275 N=275
G—27 G—27 G—29 G-—163 G=173 G=133 G=731 G=749 G=624 G=160 G-—160 G=133
DB b5 o2 479 449, 479 36Y% 67% 69Y% 58% 58% 58Y% 489,
- € - s
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Table 12
Addition
1—3m 4—6m 7—9m 10m-
Distt. TN 1D 2D 2D 1D 2D 2D 1D 2D 2D 1D 2D 2D 3D
Nco Co Nco Co Nco Co Nco Co
Recnchi 477 N=21 N=21 N=21 N=18 N=18 N=18 N=271 N=2%4 N=271 N=167 N—=167 N=167 N=167
c=19 C=19 C=16 c=15 c—=14 c=11 c=230 C=216 C=177 C=135 C=127 C€C=105 C=92
90°,  90% 769 839 78% 61% 859 809, 659, 81% 76%  63% 559
Dungarpur 434 N-=5 N—5 N—5 N—104 N—104 N-—=104 N=271 N=271 N=271 N=54 ‘N=54 N=54 N=54
C=5 c—=4 c=3 C=73 €C=67 C=55 C=225 c=201 C=166 C=42 C—=43 c—=34 c=34
100%, 80% 60°, 709, 64 53% 839 749 619 78% 809 © 6357 .63
Mandsor 370 N=22 N=22 N=22 N—203 N=203 N-203 N=112 N=112 N —112 N=33 N=33 N=33 N=33
€=12 €=10 C=6 C=153 C—=153 C=108 C=83 C=76 C=55 =23 C=19 C==17 C=17
559, 459, 27 759 759 539 749 689, 499 70% 509  529% 529
Lucknow 493 N=1 N=1 N=1 N=45 N=—45 N=45 N=426 N=426 N=426 N 21 N=21 N=21 —
(= C=—1 C=H €=39 c=38 C=36 C=389 Cc—-376 C=343 C=16 C=16 C=15 —
1602, 1009  100%  87% 84 80 91% 89, 819, 769 76%  71% =
Total 1774 N=49 N=49 N=49 N-270 N=370 N=370 N-=1080 N—1080 N=1080 N=275 N=275 N=275 —
C=37 C€C=34 C=26 C=280 =272 (=210 €C=927 Cc=869 C=731 C=216 c=205 C=171 —
76%  69% 53% 76% 74% 57% 869, 80% 699 79% 75%  62% e
667 69% P 78Y% 72
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Table 13

Ability to add 3 digit figures

Distt. TN 1—3m 4m 5m 6m 7m 8m 9m 10m

Ranchi 477 N=21 N=1 N—4 N=13 N=50 N=71 N=150 N=167
C=12 C=0 Cc=2 €c=9 C=28" =85 C=78 C=92
B4 0% 509 629 569, 499 529, 559

Dungarpur 434 N=—=5 N=19 N-—=29 N=56 N=56 N=97 N=79 N=54
C=3 C=ili7 C=16 C€C=24 C=49 C(C=:58 C=45 C=34
609, 899, 559, 43% 519, 609, 57%, 63%

Mandsor 370 N-=—=22 N-=-33 N—=86 N-=84 N=23 N-=39 N=50 N=33
C=6 C=13 C=44 €C=43 C=10 (e=417/ €C=22 C=15
279, 40% 519% 519, 449 449, 449, 5204

Lucknow 493 N—=1 N=0 N=15 N=30 N=164 N=178 N--84 N=21
C=1 (63—10) =8 C=18 C=117 C=130 C=61 C=15
1009, 0% 5874 609, 7111 3% 3%, 715

Total 1774 N=49 N=53 N=134 N=183 N-=-333 N=384 N—=363 N=275
C=22 C=30 C=70 C=94 C=204 C=240 C=206 C=158
459 579, 52Y% 504 619, 639, 57Y%, 537/ _

» _ a



» -
Table 14
Subtraction
1—3 months 4—6 morths 7—9 months 10 months+
1D 2D 2D 10 2D 2D 1D 2D 2D 1 2D 2D 3D
Nco Co Nco Co Nco Co Nco Co
Ranchi 477 N-=21 N=21 N=21 N—18 N=18 N=18 N=271 N=271 N=271 N=167 N=167 N=167 N=167
C=17 C=14 C=12 C=11 C=10 C=30 C=209 C=182 C=116 C=120 C=116 C=63 C=62
81% 679% 57% 619 56%; 569, T 67 43% 72 69Y% 38% 37%
Dungarpur 434 N-5 N=5 N=5 N—=104 N-=—-104 N=104 N=271 N=271 N=271 N-=54 N=54 N—=54 N=54
C=5 C=4 C=3 C=67 Cc=49 C=36 C=1/56 C€6=124 C=186 C=34 C=40"' C=24 “C=20
1009, 80% 609, 649, 479, 669 65 569 699 659 74% 44y, 31%
Mandsor 3700 N=22 N=22 N=22 N—=203 N=203 N=203 N=112 N=112 N=112 N=33 N=33 N=33 N=33
C=8 =17 C=26 C=113 C€=103 C=b7 C=62 C=53 €c=29 C=1i7 C=15 C=7 C=7
32, 2%  27%  56%  53% 28% 559  47%  26%  52% a5y, 21%  21%
Lucknow 493 N=1 N=1 N=1 N=45 N=45 N-—=45 N—=426 N=426 N=426 N--21 N=21 N-—=21 —_
C= C=1 €C=1 C=40 C=40 =23 Cc=281 C=345 C=309 C=17 C=15 Cc=13 —
1009, 100%  100%  89% 899 519 19% 81% 72% 81% 71%  62% =
Total 1774 N=49 N=49 N=49 N=370 N=370 N=370 N-=1080 N=1080 N-=1080 N-=-275 N=275 N=275 —
c=31 C=26 C=42 €C=23i €=202 C=126 C=b27 C=704 C=640 C=188 c=186 C=107 —
63 549 869 62% 559, 349 499 659 599/ 68/ 689 392/
68, 509, 58, 589, o
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Table 15

Ability to Subtract 3 digits figures

Distt. TN 1—3m 4m 5m 6m 7m 8m 9m 10m
Ranchi 477 N=21 N=1 N=4 N=13 N=50 N=71 N=150" N=167
C=17 C=0 c=2 C=6 C=18 C€C=25 C=66 C=62
81% 0%  50%  46%  36%  35% 44y  37%
Dungarpur 434 N=5 N==19 N=29 N=056 N=96 N=96 N=79 N=54
C=5b C=12 C=14 C=24 C=22 €40 C=2908GC=2()
1009, 639%, 489 439, 339, 4290 BT 37.%
Mandsor 370 N-=-22 N—=33 N=86 N=84 N=23 N=39 N-=-50 N=:33
C=8 C=7 C=2b "N C—=1// C=12 C=12 C=17 C=7
369, 219 29% 20°/2 9ok 3ilioa 349, 219,
Lucknow 493 N-—=1 N=0 N=15 N=30 N=164 N=178 N=84 N=21
C=1 C=0 C=9 C=19 " C=102 C=103 C=49 C=11
1009, 09 609, 639, 629, 589 589, 529,
Total 1774 N=49 N=53 N=134 N=183 N=333 N=384 N=363 N=275
C=31 Cc=19 C=50 C—66 C=154" €C=180, C—=161 =100
63%, 369, 37% 369 469, 47% 449,  369%
» [
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Table 16
Multiplication (3 x 3)

1—3m 4—6m 7—9m 10m--0

1x1D 1D 1 <1D (Y 1x1D
Ranchi 477 N=21 N=18 N=271 N=167 N=167

cC=14 C=iil C=192 C=1{li5 c=101

679 (&5 171% 699 629,
Dungarpur 434 N=5 N=104 N=271 N=54 N=54

C=V C—67 C=1/2 =32 C=32

409, 649, 639, 590/ 5994
Mandsor 376 N=22 N=203 N=112 N=33 N=23

C=10 C—=121 C=60 C=20 G—19

459, 609, 549 61% 589%,
Lucknow 493 N=1 N=45 N=426 N=21 —

c—1 €c=33 C—=35/ C=15 —

1009, 73%: 849, s —
Total 1774 N=49 N=370 N=1080 N=275 N=244

C=27 C=232 €—731 C=182 C—152

559, 63% 7290 669%, 629,




&
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Table 17

1—3m

Multiplication (7 < 4)

5m 6m 7m 8n ' 9m 10m
Ranchi 477  N=21  N=1 N—=4 N—=13 N-50 N=71 N=150 N=167
C=14 C=0 C=2 CG=8 €=29 " C=38 C=102 C=101
679%, 09, 509, 629, 589, 559/ 689%, 629,
Dungarpur 434 N=5 N=19 N=29 N=56 N=96 N=96 N=79 N=54
C=2 C=1 C=20E=35 =62 €=51 C=42 W EC=232
409, 899, 699, 629, 659, 659, 539 599,
Mandsor 370 N=22 N=33 N=86 N=84 N=23 N=39 N=50 N=23
C=10 C=17 €C=42 €C=45 -~ C=—7 C=17 C=32 C€=19
459, 529, 499 549/ 309, 449 649, 589
Lucknow 493 N=1 N=0 N—=15 N=30 N=164 N=178 N=84 N=21
C=1 C=0 C—=13NC=24 C=131 C=150 C=71 C=26
1009, (0} 879 809 809, 849, 85% % 76%,
Total 1774 N=49 N=53 N=134 N=183 N=333 N=384 N=363 N=275
C=27 C=34 C=77 C=112 C=229 C=257 C=247 C=168
55%, 649, 579, 619, 699, 679, 889, 619,




Table 18

Problem Solving

Distt. TN 1—3m 4—6m 7—9m 10 m+
— X = — % = — % = — X =
Ranchi 477 N=21 N=21 N=21 N=18 N-=-18 N=18 N=271 N=271 N=271 N=167 N-—=167 N=167
GC=111 C=18 =19 C=i7; (&= €=10 C=95 C=189 €=176 C=52 Cc=98 Cc=93
5394 869, 909% 389 609, 56% 35% 70% 65% 31:% 5794 56%
Dungarpur 434 N=5 N=5 N=5 N=104 N=104 N=104 N=271 N=2/7 N=271 N=54 N=54 N=54
c=4 C=2 C=3 Cc=39 C=6i C=59 C=10 C=167 C=139 (e l7/ =32 Cc=28
809% 409, 609 37.% 599% 57.%% 39Y% 62% 515 31% 599/ 529
Mandsor 370 N=22 N=22 N=22 N=203 N=203 N=203 N=112 N=112 N=112 N=33 N=33 N=33
c=3 C=9 C=8 C=53 C=89 Cc=90 Cc=23 C=5b1 C=50 C=8 C=13 C=12
149 419 36Y% 269 449, 449, 21%; 469, 459, 249, 39% 369
Lucknow 493 N=1 N=1 N= N=45 N-=45 N=45 N=426 N=426 N=426 N=21 N=21 N=21
Cc=0 c=1 C=1 C=27. €=36 ,C=387 €C=275 C=37i C=371 C=11 C=17 C=16
0% 1009  100%  60% 80 829  65% 87, 88% 529 81% 76%
Total 1774 N=49 N=49 N=49 N=370 N=370 N=370 N=1080 N=1080 N=1080 N-=275 N=275 N=275
Cc=18 Cc=30 C=31 C=126 C=197 C=196" €C=403 C=778 C=742 Cc—=88 C=160 C=149
37% 619  63% 349 539  53Y 37% 72, 699, 329 589 549

53% 469, 59% 489
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Table 19

Paragraph Comprehension

Non SC/ST
Distt. TN 1— 3m 4m 5m 6m 7m 8m 9m 10m
Lucknow 493 N=0 N=0 N=9 N—16 N=66 N=71 N=28 N=38
G=0 G=0 G= G=16 G=65 G=63 G=27 G=7
0%, 0%, 1009, 1009, 98%, 89, 969, 887,
Ranchi 477 N=2 N=0 N=1 N—=2 N—=10 N=5 N—=30 N=46
G=2 G=0 G=1 G=1 G—=6 G=3 G=24 G=41
1009/, 0%, 100%, 509, 609, 609, 809, 899,
Dungarpur 434 N=1 N=9 N=9 N—31 N—28 N=22 N=31 N=9
G=1 G=4 G=8 G-21 G=18 G-18 G=29 G=8
1009, 499, 89% 689, 649% 82% 949, 89%
- 'S



Non SC/ST

Distt. TN 1—3m 4m 5m 6m 7m 8m 9m 10m

Mandsor 370 N=11 N=10 N=46 N=44 N=16 N=19 N=32 N=16

G=2 G=8 G=32 G=28 G=8 G=9 G=22 G-—11
189, 809,  70% 64%  50%  47%  70% 699
Total 1774 N=14 °~ N=19 N=65 N=93 N=120 N=117 N=121 N=79
G=5 G=12 G=50 G=66 G=98 G=93 G=102 G—67
36% 63% 77% 1%  82% 79%  85% 859

N—628

G—493

79%,

Ghl
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SC/ST

1—3m 4m 5m 6m 7m 8m 9m 10m
N= N=0 N=6 N=14 N—98 N=107 N=56 N=-13
G=1 G=0 G=6 G=13 G=94 G=95 G=54 G=13
1009, 09, 1009, 939, 969, 899, 969, 1009,
N=19 N=1 N=3 N=11 N=40 N=66 N=120 N=121
G=16 G=0 G=1 G=38 G=26 G=48 G=100 G=87
829, 0%, 339, 73%, 65%, 73%, 839/, 729,
N=4 N=10 N=20 N=—25 N—68 N=74 N=48 N—45
G=3 G=7 G=156 G=18 G=53 G=62 G—40 G=42
75%, 70%, 759, 729, 789 849, 839, 939,
N=11 N=23 N=40 N=40 N=7 N=20 N—18 N=17
G=6 G=15 G=24 G=29 G=6 G=7 G=9 G=12
559, 659, 609, 739, 869, 359, 509, 719,
N=35 N=34 N—69 N—90 N—=213 N=267 N=242 N=196
G=26 G=22 G=46 G—68 G=179 G=212 G=203 G=154
749, 67% 679 769, 849, 799, 849, 799%,

N=1146

G—910

79%,
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Table 20
Ability to express fully
Non SC/ST
Distt. TN 1—3m 4m 5m 6m 7m 8m 9m 10m
Lucknow 493 N=0 N=0 N=9 N=16 N=66 N=71 N=28 N=8
G=0 G=0 G—1 G=6 G=8 G=11 G=3 G=2
0% 0% 1o 389%, 12.9% 1595 1495 259,
Ranchi 477 N=2 N=0 N=1 N=2 N=10 N=5 N=30 N=46
G=0 G=0 G=0 G=1 G=0 G=0 G=— G=8
0% 0% 0% 50% 0% 0% 4%, 17%
Dungarpur 434 N=1 N=9 N=9 N=31 N=28 N=22 N=31 N=9
G=0 G=0 G=0 G=2 G=1 G—1 G=11 " G=5
0% 0% 0% 6% 4% 4% 3% 569,
Mandsor 370 N=11 N=10 N=46 N=44 N=16 N=19 N=32 N=16
G= G="1 G=5 G=5 G=3 G=2 G=0 G=3
9% 109, 1195 U 11925 1184 0% 1894
Total 1774 N=14 N=19 N=65 N=93 N=120 N=117 N=121 N=79
G=1 G=1 G=6 G=14 G=12 G=14 G=5 G=18
78 5%, 9% 159, 109, 1:2.06 49, 239,
N=628
G=57
9%




8171

SC/ST

1—3m 4m 5m 6m 7m 8m 9m 10m
N=1 N=0 N-=6 N=14 N=98 N=107 N=56 N=13
G=03! G=0 G=1 G=2 G=12 G=17 G=14 G=0
0% 0% U774 149, 1204 16%, 25% 09,
N=19 N=1 N=3 N=11 N=40 N=66 N=120 N=121
G=0 G=0 G=0 G=3 G=3 G=4 G=10 G—=7
0% 0% 0% 27% 8% 6% 8% 6%
N=4 N-=10 N=20 N=25 N=68 N=74 N=48 N=45
G=0 G=2 G=1 G=3 G=4 G=13 G=7 G—13
09, 209, 59, 129, 7% 189, 15% 299
N=11 N=23 N=40 N=40 N=7 N=20 N=18 Nl
G=2 G=2 G=3 G—3 G=1 G=0 G=H G=3
189, 904 7% /s 149, 0%, 6% 179,
N=35 N=34 N=69 N=90 N=213 N=267 N=242 N=196
G=2 G=4 G=5 G=11 G=20 G=34  G=22 G=23
69, 1297 7o 1294 99, 139 99, 1227
N=1146
G=124
119




6171

569,

> X - »
Table 21
Ability to write address
Non SC/ST
Distt. TN 1—3m 4m 5m 6m 7m 8m 9m 10m
~ Lucknow 493 N=0 N=0 N=9 N=16 N=66 N—=71 N—28 N-—8
G = G=0 G=5 G=9 G=b61 G=56 G=23 G=5
09, 0% . 56%  56% 77%  79%  82%  63Y%
Ranchi 477 N=2 - N=0 N=1 N=2 N=10 N=5 N=30 N-=—46
G=1 G=0 G=0 G= G=4 G=5 G=13 G=29
509%, 0% 0% 509, 409, 1009 439 639,
Dungarpur 435 N=1 N=9 N=9 N=31 N=28 N=22 N=31 N=9
1009%, 339 679, 529, 369, 459, 71%; 679,
Mandsor 370 N=11 N=10 N=46 N=44 N=16 N=19 N=32 N=16
G=6 G=7 G=14 G=15 G=3 G=6 G=16 G=10
559, 709, 30%, 349, 19% 329, 509, 619
N=14 N=19 N=65 N=93 N:=120 N=117 N=121 N=79
G=8 G=10 G=2b G=41 G=68 G=77 G=74 G=50
57% 53%, 389%, 449 579, 669, 619 639,
N=628
G=353




0gt

1—3m 4m 5m 6m 7m 8m 9m 10m
N= N=0 N=6 N=14 N=—98 N=107 N=56 N=13
G=1 G=0 G=5 G=11 G=69 G=178 G=45 G=12
1009, 0% 83% 7.9 70%, 73%, 809, 929
N=19 N=1 N=3 N=11 N=40 N=:66 N=120 N=121
G=10 G=0 G=1 G=8 G=1:2 G=30 G=65 G—55
539, 09, 339%, 73%, 30%, 469, 549, 459,
N=4 N=10 N=-20 N=25 N=68 N=74 N=48 N=45
G=2 G=5 G=5 G=9 G=29 G=43 G=28 G—=24
6509, 509, 289, 369%; 439, 589, 589/ B53%;
N=11 N=23 N=140 N=40 N=7 N=20 N=18 N=17
G=3 G=6 G=9 G=11 G=3 G=4 G=11 G=8
2079/ 269, 239, < 8% 439, 20% 619, 47%,
N=35 N=34 N=69 N=90 N=213 N=267 N=242 N=196
G=16 G=11 G=20 G=39 G=113 G=155 G=149 G=99
469, 329, 29Y%, 439, 539%, 589, 629, 51%
N=1146
G=602
539,
P ~‘-’: - "
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Table 22
Addition 3 digits
Non SC/ST
Distt. TN 1—3m 4dm 5m 6m 7m 8m 9m 10m
Lucknow 493 N=0 N=0 N=9 N=16 N=66 N=71 N=28 N=8
G=0 G=0 G=3 G=10 G=50 G=60 G=21 G==7
0% 0% 339,  62%  76%  85% 75%  88Y%
Ranchi 477 N=2 N=0 N=1 N==2 N=10 N=5 N=30 N=46
G=1 G=0 G=1 G=2 G=6 G=3 G=14 G=28
509, 0% 1009, 1009, 609, 609, 479, 61%
Dungarpur 434 N=1 N=9 N=9 N=31 N=28 N=22 N=31- N=9
G=1 G=9 G=6 G=14 G=13 G=14 G=16 G=
1009, 1009, 67%, 459, 469, 649, 529, 569,
Mandsor 370 N=11 N=10 N=46 N=44 N=16 N=19 N=32 N=16
G=2 G=7 G=29 G=18 G=7 G=10 G=13 G=6
18% 70%, 639, 419, 449 539, 419, 39%,
N=1r N=14 N=19 N=65 N=93 N=120 N=117 N=121 N=79
G=4 G=16 G=39 G=44 G=76 G=87 G=64 G=46
299, 849, 669, 47%, 63%, 749, 539, 589,
N=628
G=376

60%,




cal

SC/ST

1—3 m 4m 5m 6 m 7 m 8 m 9m 10 m
N= N=0 N=6 N=14 N=98 N=107 N=56 N=13
G=1 G=0 G=4 G=8 G=67 G—=70 G=40 G=8
1009, 09%, 67%, b9/ 689, 65% 719, 62%
N=19 N= N=3 N=11 N=40 N=66 N=120 N=121
G=13 G=0 G=:1 G=7 G=22 G=37 G=66 G=66
68% 0%  33% 649, 559% 56% 55% 65%
N=4 N=10 N=20 N=25 N=68 N=74 N-=—=48 N=45
G=2 G=6 G=11 G=11 G=35 G=45 G=28 G=27
509, 609, 559/ 449, 519, 619, 58%, 60%,
N=11 N=23 N=40 N=40 N=7 N=20 N=18 N="1%
G=3 G=7 G=16 G=24 G=2 G=7 G=7 G=10
279, 30% 409, 609, 2994 359% 3904 599%,
N=35 N=34 N=69 N=90 N=218 N=267 N=242 N=196
G=19 G=13 G=32 G=50 G=126 G=159 G=141 G— Tl
549/ 389, 469, 569, 599, 609, 589, 57.9/5

N=1146

G=651

579%,

>~ % - -
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Table 23
Subtraction 3 digits
Non SC/ST
Distt. TN  1-3m 4 m 5m 6 m 7 m im 9m 10 m
Lucknow 493 N=O0 N=0 N=9 N=16 N=66 N=71 N=28 N=8
G=0 G=0 G=5 G=11 G=45 G=40 G=15 G=5
0%, 0%, 56%, 6995 709, 569, 549 639,
Ranchi 477 N =2 N=0 N= N=2 N=10 N=5 N=30 N=46
G=0 G=0 G= G=it G=4 G=2 G=—12 G=:21
0%, 0%, 1009, 509, 409, 409, 409, 469,
Dungarpur 434 N= N=9 N=9 N=231 N=28 N=22 N=231 N=9
G=1 G=3 G=4 G=9 G=9 G=10 G=11 G=3
100% 33% 449, 299 329, 459, 359%, 339
Mandsor 370 N=11 N=10 N=46 N=44 N=16 N=19 N=82 N=16
G=2 G=4 G=12 G=4 G="2 G—=17 G=10 Gi=
18%, 409, 269, 99, 1894 379% 319%, 6%
N=14 N=19 N=65 N=93 N=120 N=117 N=121 N=79
G=3 G=7 G=22 2 G—60 G=61 G=59 G=48 G=30
20495 37Y% 349, 659, 5195 50%, 409, 389%,

€gl

N=628
G=290
469,
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SC/ST

1-3m 4 m 5m 6 m 7m 8 m 9m 10 m
N=1 N=0 N=6 N=14 N=98 N=107 N=56 N=13
G=1 G=0 G=4 G=9 G=5b. G=60 G=34 G=7
1009, 0% 67.94 649, 569, 569, 619, 549,
N=19 N=1 N=3 N=11 N=40 N=66 N=120 N=121
G=8 G=0 G= G=5 G=16 G=21 G=45 G=45
429, 09, 339/ 469, 409, 329, 38% 3795
N=4 N=10 N=20 N=25 N—=68 N=74 N=48 N=45
G=0 G=50 G==8 G=11 G=26 G=29 G=16 G=61
0%, 509, 409, 449/ 38% 499, 33%, 369,
N=11 N==23 N=40 N=40 N=7 N=20 N=18 N=17
G=—1 G=4 G=10 G=15 G—=1 G=4 G=5 G=b5
99 7.9/ 259, 379 149, 20% 289, 299,
N=35 G=34 G=69 N=90 N=213 N=267 N=242 N=186
G=10 G=9 G=23 G=40 G=98 G=114 G=100 G=73
299, 269, 339, 449, 469, 439, 419, 37,

N=1146

G=467

419,

-~ P
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Table 24
Multiplication 3 digits

Non SC/ST
State TN 1-3m 4 m 5m 6 m 7m . 8m 9m 10 m
Lucknow 493 N=0 N=0 N=9 N=16 N=66 N=71 N=28 N=8
G=0 G=0 G=9 G=13 G=55 G=60 G=20 G=7
0% 0% 1009 81% 837, 85%, 719, 889,
Ranchi 477 N=2 N=0 N=1 N=2 N=10 N=5  N=30 N=46
G=0 G=0 G=1 G=2 G=6 G=4 G=19 N=32
0% 0% 100% 100%  60% 80%, 639 70%,
Dungarpur 434 N= N—=9 N=9 N=31 N=28 N=22 N=31 N=9
G=1 G=9 G=5 G=18 G=13 G=14 G=13 G=6
1009, 100% 569  58Y% 469, 649, 429, 67%
Mandsor ~ 370 N=11 N=10 N=46 N=44 N=16 N=19 N=32 N=16
G=5 G= G=23 G=22 G=6 G=11 G=18 G=7
469,  70%  50%  50% 38, 589, 569, 449,
5 N=14 N=19 N=65 N=93 N=120 N=117 N=121 N=79
G=6 G=16 G=38 G=55 G=80 G=89 G=70 G=52
439, 849, 589,  59Y 67% 769, 589, 669
N=628
G=406

659,
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SC/ST
1-3m 4 m 5m 6 m 7 m 8m 9m 10 m
N = N=0 N=6 N=14 N=98 N=107 N=56 N=13
G=1 G=0 G=5 G =1 G=75 G=86 G=51 G=9
1009, 09, 8394 7908 7795 809, 919, 69%,
N=19 N= N=3 N=11 N=40 N=66 N=120 N=121
G=15 G=0 G=1 G=8 G—=26 G=37 G=85 G=76
79% 0% 33% 2%, 65%, 559, 74195 63%,
N=4 N=10 N=20 N=25 N=68 N=74 N=48 N=45
G=2 G=7 G=12 G=13 G=—-38 G=47 G=31 G=27
509 709, 609, 529 569, 649, 659, 609,
N=11 N=23 N=40 N=40 N=7 N=20 N=18 N=17
G=4 G=10 G=21 G=26 G—=2 G=9 G=11 G=11
369, 439, 5208 659, 299 459, 619, 669,
N=385 N=34 N=69 N=90 N=213 N=267 N=242 N=196
G—=22 G=17 G=39 G=58 G=141 G=179 G=178 G—=123
639%, 50%, 579, 649, 669, 675, 749, 639%,

N=1146

G=757

669,

s



